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Abstract 
In an attempt to reveal two corresponding dimensions of purposes, this study 
conducted both quantitative and qualitative research by adopting the Expectancy 
Value Model (EVM) (Eccles, et al. 1983). By using quantitative method, this study 
sought to examine three major objectives, first, the factorial structure of the 
multidimensional construct of children's subjective task value (STV), second, the 
gender differences and correlations of children's STV and participation in sport, and 
third, the parental socialization influence on children's STV and participation in 
sport, and in relation to their gender effects. By using qualitative methods, interviews 
were utilized to discern children's unique experiences influencing their STV in sport, 
as well as its relation to parental influences on children's STV development and 
sport participation. At the first stage, surveys were completed by 172 boys and 163 
girls (Mage = 10.71), along with their fathers 335, Mage = 44.75) and mothers 
(N二 335, Mage = 40.43). At the second stage, semi-structured interviews were 
conducted among 6 children of high sport value and 6 children of low sport value. 
These respondents were those which received the highest and lowest 1 standard 
deviation away from the mean of the Chinese version of the Task Perception 
Questionnaire (Liu, 2007) survey results. Results from the statistical analyses 
revealed that, first, confirmatory factor analyses suggested that the children were 
able to distinguish the three STV components in sport, namely, attainment value, 
intrinsic value, and utility value, [x^  = 1.65, ;?� .05, GFI = 1.00, CFI = 1.00, NFI = 
1.00 and RMSEA (90% CI) = 0.00 (.OO-.OO)]. Second, gender differences existed in 
children's intrinsic value, (t = 2.39,/? = .02, 95% CI = .05-.60), and utility value, (t = 
3.30, p = .00, 95% CI = .20-.79). Third, the linear combination of boys' STV 
components significantly predicted their sport participation (R^ = A5,p < .001). 
ii 
However, in girls' results, only utility value significantly predicted their sport 
participation (R�= .32, p < .001). Fourth, mothers placed higher sport value in boys 
than in girls, {t = 2.51, p = .01, 95% CI =.08-.62). In addition, only mothers' 
socioeconomic status (SES) was found to significantly predict children's sport 
participation {p= .11, t = 2.\0,p< .05). On the other hand, only fathers' value in 
children's sport was found to significantly predict children's utility value {fi = .12, t = 
2.\l,p < .05) and sport participation {fi = .13, t = 2.45,/? < .05). Results also 
supported the EVM that fathers' perception on children's sport would influence 
children's sport participation through children's utility value (Sobel z = 1.99,;? < .05) 
however this did not happen to mothers. Results from the qualitative analysis pertain 
to the inductive content analysis with cross-case design (Patton, 2002) revealed that, 
interview results broadened basic understanding of Chinese children's unique 
sources in the three STV in sport. Furthermore, based on the Parental Socialization 
Model (PSM) (Jacob & Eccles, 2000) which was expanded from the EVM (Eccles, 
et al. 1983), this study contributes beyond the existing value research in addressing 
fathers' and mother's influences on children's STV components development. The 
results imply that if sport value and participation for children were to be increased, 
the sphere of improvements would need to be carried out in three dimensions, first, 
parents, especially mothers, should pay more attention to understanding and 
developing their children's talents in sport, and also in acquiring and updating 
correct concepts related to sport. Second, physical educators and policy makers 
should aim to promote various sporting activities, which could be incorporated into 
children's daily living, and including masculine and feminine sport to boys and girls. 
Finally, for researchers, based on the EVM, the construction of a valid and reliable 








領域的價値，分別是成就價値(attainment value)�內在價値(intrinsic value)及實 
用價値（utility value)三個向度[x2= 1.65,;? > .05, GFI = 1.00, CFI = 1.00, NFI = 
1.00 and RMSEA (90% CI) = 0.00 (.OO-.OO)] ° (二）在檢驗性別差異方面，男生的 
內在價値 it = 239,p = .02, 95% CI = .05-.60)和實用價値(t = 330,p = .00, 95% 
CI = .20-.79)得分顯著高於女生，而男生的成就價値0^=.21,�=2.41,；7 
< . 0 5 ] �內在價値 { P = 2 3 , t = 2n5,p<m�、實用價値(^=.33,r = 4.11,;^<.001) 
和運動參與程度有顯著的正相關。（三)在檢驗父母對子女在運動的影響方 
面，母親對子的運動價値明顯高於女（r = 2.57,p = .01,95%CI=.08-.62)，而父 
親對子女的運動價値和子女的實用價値{P = .\2,t = 2.VJ,p< .05)及運動參與程 
度 二 .13, r = 2A5,p < .05)有明顯的正相關。再者經過系統回歸分析，發現子 
女的實用價値在父親對子女的運動價値與子女的運動參與程度的關係中，扮演 
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Background of the study 
Sport participation is considered an important component of a healthy 
lifestyle for people from all walks of life and the benefits it procures have been 
extensively cited (ACSM, 2006; Department of Health, Physical Activity, Health 
Improvement and Prevention 2004; World Health Organization, 2007). 
Specifically, the more sport activities a person engages in, the less likely he will 
suffer from depression (Sanders, Field, Diego, & Kaplan, 2000; Taylor, Pietrobon, 
Pan, Huff, & Higgins, 2004) and anxiety (Armstrong & Welsman, 1997; Hills, 
1998), while his self-esteem will be more likely enhanced (Armstrong & Welsman, 
1997). 
Among all the development stages, childhood is important for adopting 
regular sport habits because it is a period of accelerated growth and development. 
Children experience profound changes in their physical, emotional, and social self 
and the behavior patterns they practice may continue throughout their lives. 
Previous research has demonstrated a moderate correlation between children's 
sport participation and health in later life (Biddle, Gorely & Stensd, 2004). This 
finding poses two implications for researchers. First, with sufficient sport 
participation, children are able to enhance their physical, psychological, and social 
health and development (Bailey, 2006). Second, and more importantly, if children 
are willing to participate in sport in the earlier stage of their lives, they may adopt 
a regular habit of sport participation which will more likely continue until 
adulthood. In other words, they will have greater chances of receiving health 
benefits. Unfortunately, children in developed countries 一 and Hong Kong is no 
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exception 一 are far from benefiting out of sport participation (e.g., Ha & Pang, 
2006; Wong & Cheng, 2004). In order to promote children's sport participation, it 
is important to understand how children are inducted into it. 
Coakley (2007) stated that children are not bom with, but rather socialized 
into different values, attitudes, and behaviors in sport participation. The concept of 
socialization is well understood as a "process by which society moulds its 
offspring into the pattern prescribed by its culture" (Child, 1943, p. 18). In other 
words, it is a social process by which individuals adopt the prevailing value, 
regimes, or beliefs in a particular society. Therefore, socialization is useful in 
understanding how different social agents assist individuals in acquiring values, 
beliefs, and patterns of living. 
Researchers have attempted to identify factors that shape children's sport 
patterns and behaviors in order to help promote sport participation within this age 
group. Recent reviews have shown that children's sport participation is correlated 
with different demographic, psychological, behavioral, social, and cultural 
environment factors, among others (Biddle, et al. 2004; Biddle，Whitehead, 
Donovan & Nevill, 2005; Sallis, Prochaska & Taylor, 2000). Among these 
socializing factors, the parents are seen as a crucial factor in determining sport 
participation in children. Parents are particularly important in the constitution of 
children's sporting behavior during childhood years since a large proportion of 
children's free time prior to adolescence is spent within the family context. In this 
light, parents could play a variety of roles in their children's day-to-day living 
(Fredricks & Eccles, 2004). Therefore, studies that seek to understand and 
enhance sport participation with the aid of parents are expected to have significant 
impact on children's sport development. 
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Recent reviews in the Western setting (Gustafson & Rhodes, 2006; Biddle, 
et al. 2006; Sallis, et al. 2000) indicate that a number of variables relating to 
parental socialization and children's sport participation have been extensively 
studied. However, most of the variables, such as physical activity levels of both 
parents and children, family SES, among others, generated inconclusive findings 
(Gustafson & Rhodes, 2006; Sallis, et al. 2000). In Hong Kong, on the other hand, 
findings establishing a link between parents and children (The Women's 
Foundation, Hong Kong, 2006), particularly those sport-related, remains limited. 
Current findings are either atheoretical (e.g., Lau, Lee & Ransddl, 2007) or 
suggest little evidence of the possible parental influences other than the role 
modeling effect (Sum & Hui, 2007). Although Lau and Leung (2003) conducted a 
study on the influence of parental encouragement and family environment on 
children's physical activity participation, majority of the parents surveyed were 
mothers and the target participants were secondary school students. The research 
status in Hong Kong therefore suggests that local studies should establish a link 
between other possible parental and children's sport variables. Also, focus should 
be on primary school children since this age group is where parental socialization 
is most intense. 
Among the factors influencing children's sport behaviors, parents' SES, 
value beliefs, in relation to their gender effects, have perhaps received the least 
attention. Insights into how SES and value beliefs operate in children's sporting 
experience and how they support or discourage certain children are essential. The 
deeper insights are revealed, the greater chances there will be to make sport a 
more socially inclusive experience for all children. 
SES is an important factor which contributes to parental provision of social, 
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cultural, and economic resources for children's development and achievement 
(Bourdieu, 1986; Coleman, 1988). Its impact often varies by age, gender, and 
culture (Coakley, 2007). In the context of sport, for example, parents with higher 
income have greater tendency to allow their children to engage in sport than those 
parents from lower income brackets. This is because the activity requires time, 
money, and organizational skills. To illustrate further, sport participation for girls 
from lower SES may be limited considering that they tend to shoulder more 
household chore responsibilities. The implications of such class dynamics in sport 
participation are serious, especially when it comes to children's health status and 
well-being. 
In the context of education, numerous studies conducted in Western 
countries and in Hong Kong have demonstrated that having parents with higher 
SES is positively associated with children's academic achievements (e.g., Davis-
Kean, 2005; Ho, 2003). Despite the influential role of SES, Hong Kong studies 
focused on the influence of SES on children's sport participation remains rare. 
Although Coakley (2007) suggested that children from lower SES families have 
fewer opportunities in sport participation, other studies showed no correlation 
between these two variables (Mota & Silva, 1999; Wagner, Platat, Arveiler, et al. 
2004; Yang, Telama & Laakso, 1996). Meanwhile, Gustafson and Rhodes (2006) 
suggested that current research in SES in relation to children's sporting outcomes 
is limited and insufficient in providing definite conclusions. Hence, greater areas 
of research need to be explored. 
While SES accounts for the opportunities individuals have, value serves as 
a reason why they choose and participate in a certain activity. Applying this 
concept to children's sport, value generally reflects the importance or usefulness 
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that children attribute to sport participation. In other words, the value they place 
on sport will positively or negatively impact their decision to engage in it (Eccles 
& Harold, 1991). Not only does value reveal the importance of an activity, in this 
case sport, but it also implies an enduring belief, which will guide a person's long 
lasting behavior (Rokeach, 1973). Therefore, children who place higher value in 
sport will be more likely to continue their participation in it as they mature. In the 
long run, they themselves will reap the benefits of sport. As suggested by Stuart 
(2003, P.241), “value has been primarily studied from a unidimensional 
perspective, specifically focused on sources of enjoyment." The multidimensional 
construct of value proposed by Eccles' et al. (1983) would be suitable in providing 
a comprehensive account of the influence of value into children's sport. 
Nevertheless, applying this concept into a different culture such as Hong Kong's 
will warrant a different research approach, as well. To understand how diverse 
value components influence children's sporting behavior, further research can 
potentially address variations in its factorial structure across cultures (Wigfield, 
Tonks & Eccles, 2004). 
In terms of empirical findings on sport participation, girls were consistently 
shown to be less engaged in sport than boys across all age groups internationally 
(e.g., Fredricks & Eccles, 2005), with Hong Kong as no exception (e.g., Ha & 
Pang, 2006; Lau, Yu, Lee, So & Sung, 2004). However, little has been known 
whether individuals' sport value differ by gender, which may account for the 
relatively lower participation of girls. For instance, Western-based research 
reveals that boys generally perceive sport as more important, more useful, and 
more enjoyable than girls do. Thus, they have higher sport activity levels (Eccles 
& Harold, 1991). In contrast, Xiang，McBride and Bruene (2004) conducted a 
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Study specifically examining children's value placed in throwing lessons, physical 
education (PE) lessons, and running activities, and they found no gender 
differences in all three sporting categories. 
Moreoever, parents' gender stereotyped value beliefs on their children may 
contribute to the gender differences in sport value and participation of the latter. 
Parents who perceive sport to be important for their child will be more likely to 
understand its benefits and in turn will have greater chances of participating in it. 
Research into the relations between parents' and children's sport value and 
participation generated contradictory findings. To illustrate, Fredricks and Eccles 
(2005) determined that parental value beliefs could predict children's value and 
participation in sport, while Dempsey, Kimiecik and Horn (1993) found no 
relation. In relation to parental gender stereotyped value in sport, mothers and 
fathers revealed that sport is more important for their sons than their daughters 
(Fredricks & Eccles, 2005). In contrast, Xiang, McBride and Bruene (2003) found 
no gender stereotypic beliefs in parental value towards their children's running 
activity. Taken altogether, these findings suggest a dearth of inquiry in further 
studies. 
Summary 
Sport is inevitably beneficial to children and its effects may have significant 
implications throughout their lives. Of all the socialization agents, parents are 
identified as having a major impact on children's sport participation process. 
Present studies contending that SES and parental perceived-value on children's 
sport may have significant influence on children's sporting behavior have shown 
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limited and inconsistent results. Given the research gaps indicated in current 
findings, this study sets its specific objectives. 
Purposes of the Study 
In examining the research problems, this study adopted the Expectancy 
Value Model (EVM) (Eccles, et al. 1983). The four major purposes, divided into 
two parts, were addressed as below. Specific objectives were further examined in 
accordance with the three major purposes presented. 
Part One: Quantitative Inquiry on Children's Subjective Task Value (STV) and 
Participation in Sport, and Parental Influence 
1. To examine the multidimensional construct of the STV in sport as suggested 
by the EVM. 
2. To identify the gender differences and correlations in Hong Kong children's 
STV and participation in sport. 
3. To explore whether parental socialization variables are related to children's 
variables in sport. 
a. To examine whether parental perceived-value in children's sport 
differ in boys and girls. 
b. To examine whether parental SES, and sport-related value beliefs 
in their children are related to children's STV and participation in 
sport. 
c. To examine whether children's STV components mediate the 
association of parental socialization influence with their children's 
sport participation. 
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Part Two: Qualitative Inquiry on Children's STV and Participation in Sport, and 
Parental Influence 
4. To understand children's sources of STV in sport and their perceptions on 
parental influences. 
a. To understand the social and cultural milieu influencing children's 
meaning of STV in sport. 
b. To understand children's perceptions on parental influence on their 
STV development and participation in sport. 
Hypotheses 
This study is consistent with the EVM (Eccles, et al. 1983), which 
hypothesized that parents contribute to gender differences in children's 
perceptions of value in sport. More than this, they are influential in their children's 
sport participation by virtue of their gender stereotypic value in sport, as well as 
their SES. In line with the EVM, the following assumptions are drawn: 
1. Hong Kong children could identify the multidimensional constructs of STV 
in sport. 
2. Boys and girls would differ in their perceived STV and participation in sport 
and in their correlations in STV and participation in sport. 
3a. Fathers and mothers would differ in their perceptions of sport value on boys 
and girls. 
3b. Fathers' and mothers' SES and value in children's sport would differ in 
predicting boys' and girls' perceived sport value and participation. 
3c. Children's STV components would act as mediators between parental 
socialization influences with children's sport participation. 
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Definition of Terms 
Sport. Sport is defined as any competitive or non-
competitive activity performed by children either at 
school or at home. 
Culture. Culture is "the totality of learned, socially 
transmitted customs, knowledge, material objects, 
and behavior." “It includes the ideas, values, 
customs, and artifacts of groups of people" 
(Schaefer,2005,p. 61). 
Value. Value is defined as “a collective conception of what 
is considered good, desirable, and proper, or bad, 
undesirable and improper" (Schaefer, 2005, p. 69). 
It is a specific category of beliefs (Dilts, Hallbom & 
Smith, 1990) which an individual assigns to sport. 
Socialization. Socialization is "a process of learning and social 
development which occurs as we interact with one 
another and become acquainted with the social 
world in which we live" (Coakley, 2007, p. 90). 
Socioeconomic status. SES refers to "the position that an individual or 
family occupies with reference to the prevailing 
average of standards of cultural possessions, 
effective income, material possessions, and 
participation in group activity in the community" 
(Chapin, 1928, p. 99). This study includes income, 
education, and occupation as the SES index. 
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Children. Children refer to Primary 5 and 6 students from full-
day or half-day primary schools from the three main 
regions of Hong Kong, namely, Hong Kong Island, 
the Kowloon Peninsula, and the New Territories. 
Parents. Parents in this study were chosen through the 
children from the primary schools. Both the mother 
and the father of the child will serve as the target 
respondents. 
Delimitations of the Study 
a. Only Primary 5 and 6 children and their parents were invited as respondents 
of the study. 
b. Children in sport teams or non-sport teams were included in this study. 
However, children who had indicated any personal illness, which would 
affect their participation in sport, were excluded. 
c. This study aimed to represent a Hong Kong perspective. It would only 
examine Primary 5 and 6 students and their parents who were bom in Hong 
Kong or have resided in Hong Kong for 7 years or above as these people 
have the right of abode. 
d. All surveys with children as respondents were conducted during PE lessons 
in a classroom setting, while interviews for the 6 high and 6 low value group 
children were carried out after school hours in a classroom ensured free from 
disturbance. 
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Limitations of the Study 
a. The findings were considered limited in that the sample is relatively 
homogeneous in terms of age and ethnicity. Therefore, results could not be 
generalized for all age groups and cultures. 
b. Self-reported measures were used for both children and parents. Hence, 
responses heavily relied on the participants' understanding and honesty in 
answering the questions. 
c. Given time and resources constraints, only twelve children were invited for a 
semi-structured interview. 
d. This study could only provide correlation results, but not casual relations 
with regards to the parental and children variables examined. 
Significance of the Study 
Majority of research on sport reflects the hegemony of the Western world 
and the upper to middle income groups. There remains a dearth of inquiry focused 
on children from different social and cultural backgrounds. Research gaps exist, 
particularly on sporting experiences value and their variations in relation to 
parental influences. 
To illustrate, there is limited research available in Hong Kong on the 
relationship of parents and their children (The Women's Foundation, Hong Kong, 
2006), and their relation to sport (Lau, Lee & Ransddl, 2007). Taking into 
account that SES and parental perceived-value in children's sport are potentially 
important factors that contribute to a child's sport value and participation, further 
empirical evidence is needed. This way, the inconsistent and limited results 
generated by previous studies may be understood better. Existing studies on sport 
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value has primarily focused on the enjoyment aspect of it and with Western 
population. This leaves much concern for investigation in the context of Chinese 
culture and with regards the three sources of value as identified by Eccles, et al. 
(1983). 
Findings from diverse SES groups within Hong Kong culture and the 
inclusion of both fathers and mothers sample in the population may strengthen 
knowledge on this topic. The results presented were able to: (a) provide evidence 
in the multidimensional construct of STV in Hong Kong children through both 
quantitative and qualitative methods, (b) identified the relationship between 
parental influence and children's sport value and participation within the Hong 
Kong culture, and in relation to gender effects, and (c) provided grounds and 
direction for establishing intervention programs for families in Hong Kong. 




Review of Literature 
Introduction 
A large body of literature on parental socialization and children's sport 
outcomes contributed an extensive platform for the present study. This chapter 
explained the searching process in reviewing the literature and then thoroughly 
discussed both theoretical and empirical studies in extant research. The following 
review was developed through a systematic searching process by conducting 
computer searches in the Web of Science, SportDiscus, and CSA Illumina using 
keywords "influence on child's sport/physical activity’,，"parental influence", 
"expectancy value model", “sport value", "reviews on children's sport/physical 
activity", "socioeconomic status", "gender difference in sport/physical activity", 
"determinants" and in some combination. Manual searches in Hong Kong 
research, which are in English, were also included for comprehensive 
understanding of the local social and cultural milieu. There is no inclusion 
restrictions placed on the year of studies, and on the study designs and 
methodologies, apart that "physical activity" and "sport" are used interchangeably. 
This is because extant findings though recognized the distinctions between 
"physical activity" and “sport’，，generally used them as an umbrella term (Brustad, 
1993). Five reviews from year 2000 to 2007, in relation to parental influence on 
children's sport outcomes, were identified in the searching process which 
provided a rich base for the review (Biddle, et al. 2004; Biddle, et al. 2005; 
Gustafson & Rhodes, 2006; Horst, Paw, Twisk & Mechden, 2007; Sallis, et al. 
2000). The following literature review provided an overall picture as to how 
research in the field proceeds. 
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Theoretical Literature 
Socialization has been defined as ‘‘a process of learning and social 
development which occurs as we interact with one another and become acquainted 
with the social world in which we live" (Coakley, 2007, p. 90). In other words, the 
socialization process does not only refer to the physical interaction but extends to 
the social, cultural and psychological contexts as well. In the process of 
socialization (see Figure 1), the cultural heritage (e.g., artifacts, ethical systems, 
teachings) and social organizations (e.g., family, schools, churches) of a society 
together guide, nurture, and encourage the individual's behavior, beliefs and value, 






Figure 1. Socialization of individuals in society (Hsu, 1998, p. 56). 
A theoretical approach to reviewing the literature provides a conceptual 
basis in understanding the mechanisms of family socialization and guides to the 
limitations in extant findings. Many theoretical frameworks have been generated 
for use in analyzing family issues and their relationship with children, for example 
the Family Systems Theory (Broderick, 1993), the Social Exchange and Choice 
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Theory (White & Klein, 2002) and the Family Stress Theory (Hansen & Johnson, 
1979). While these theories were applicable in understanding general family 
issues, others were necessary for identifying sporting behaviors. When examining 
parental influence on children as it relates to sport, several theoretical frameworks 
have shown promise in the field, including the Social Learning Theory (SLT) 
(Bandura, 1977), the Social-Ecological Model (SEM) (Sallis & Owen, 1999), and 
the Expectancy Value Model (EVM) (Eccles, et al. 1983). Below is a brief 
account on these theories in relation to parental socialization and children's 
sporting behaviors. 
In exploring children's sport socialization, the SLT (Bandura, 1977) was 
predominantly used in extant findings. The SLT identifies a number of constructs 
(see Bandura, 1977, for details) which could be explained in relation to three 
antecedents in understanding children's sporting behavior: (a) personal attributes 
(e.g., expectancies, self-efficacy), (b) significant others (e.g., parents, teachers, 
coaches), and (c) the socializing environment (e.g., home, school). Based on the 
SLT, Perry, Baranowski and Parcel (1990) explained that, “behavior is dynamic 
and depends on environmental and personal constructs that influence each other 
simultaneously" (p. 165). The three components of “person”，"behavior" and the 
"environment" are constantly interacting in result of a person's behavior. This 
underlying assumption is termed by Bandura (1977) as reciprocal determinism. 
The SLT also suggests that Observational Learning (OL) contributes to children's 
sporting behavior. OL occurs in an environment when a person watches the 
actions of another person and observes the reinforcement that the other person 
receives. This process has also been called vicarious experience (Bandura, 1977). 
For example, children will participate in a sport if the significant others such as 
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parents perform it regularly and when children observe the various benefits or 
sufferings the parents receive for exercising or not. If the parents get 
reinforcements from sport that the children consider rewarding (e.g., having fun 
and enjoyment), the children will be more likely to participate in sport in the 
future. This theory therefore considers the family, within a social system, 
influence behaviors and through exposure to parents who engage in sport or pro-
sport related behaviors, a child imitate, or model, similar sport practice. The 
theory further suggested that gender is one social process thought to shape sport 
socialization. The sex of significant others is important to modeling and 
reinforcing behaviors (Bandura, 1977). Numerous research based on the SLT 
supported the reciprocal nature of parent-child role modeling effects in sport (e.g. 
Weiss & Hayashi, 1995). In short, the SLT proposed that an individual learns an 
appropriate role behavior from significant others through observation, imitation, 
and modeling. 
Under the influence of Brofenbrenner (1979), attention is increasingly given 
to the SEM (Sallis & Owen, 1999) in explaining the multi levels of environmental 
and policy influence in promoting sport participation among adults and also 
children (Fleury & Lee, 2006; Taylor, et al. 2007; Salmon, Timperio, Telford, 
Graver & Crawford, 2005; Welk, Wood and Morss, 2003). For example Welk, et 
al. (2003), based on the SEM, further developed a Youth Physical Activity 
Promotion Model (YPAP) in explaining parental factors influencing children's 
sport participation. This model proposed that parents can directly and indirectly 
influence children's sport participation through various psychological, physical, 
social and cultural factors. Results examining the influence of parental variables 
(role modeling, encouragement and facilitation) on children's variables (attraction 
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to physical activity, perceived competence and physical activity participation) 
suggested that except role modeling, other variables were significant in children's 
sporting behavior. In summary, the SEM is a universal framework that is 
distinguished by its explicit inclusion of environmental and policy variables that 
are expected to influence behaviors rather than having a traditional focus on 
intrapersonal factors (Welk, 1999). 
Finally, the EVM (Eccles, et al. 1983) emphasized that the primary source 
of parental influence was due to parental expectations regarding their children's 
abilities and their value placed on children's chosen activity. This model was used 
for this study as it demonstrated an explicit framework for explaining and 
predicting the intended research problems. This model focused on examining the 
influence of value beliefs rather than the role modeling effect or the 
environmental and policy influence as Bandura (1977) and Sallis and Owen (1999) 
stressed in their frameworks respectively. 
Overview of the Expectancy Value Model 
The multidimensional nature of the socialization experience between 
parents and children requires a research framework significant of addressing the 
different dimensions of influence. This study adopted the EVM (Eccles, et al. 
1983) in explaining parental socialization and children's sporting behavior. This 
model has been initially and extensively used to study western parental 
socialization of motivation in children's performance and choice in academic 
settings such as Mathematics and English (e.g., Eccles, Parsons, Adler & Kaczala, 
1982; Frome & Eccles, 1998; Jacobs, 1991). However, an increasing concern has 
been placed on children's sport development and in relation to gender differences 
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in recent years (e.g., Bois, Sarrazin, Brustad, Trouilloud & Cury, 2005; Collins & 
Barber, 2005; Fredricks & Eccles, 2002; Fredricks & Ecdes, 2005). 
In general, this theory explained that children' perceptions of their ability 
and the activity chosen are influenced by a broad array of personal, social and 
cultural factors. These included children's value and expectation of success, 
socialization agents' (particularly parents and teachers) value, beliefs and the 
cultural milieu (e.g., family demographics) in which they live in (see Figure 2). In 
examining the relations between parents and children, this model suggested that 
parental value and beliefs, rather than parental role modeling (Bandura, 1977), are 
the most influential factors in the socialization process. It is the parental beliefs of 
their children's success and parental value placed in an activity that will result in 
the greater or lesser support and facilitation in their children's involvement in 
various activities (such as academic, sport, music and art). Subsequently, as 
parental socialization pertains over time, children adopt similar beliefs and value 
to those of their parents, thus continue involving in the chosen activities. In 
addition, gender differences in children's beliefs and value differ in different 
activities as they conform to gender stereotypes expressed by their parents. 
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Cultural Milieu 
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Figure 2. General Expectancy Value Model of achievement choices (Eccles, et al. 
1983). 
Expectancy Value Model Constructs 
Eccles, et al. (1983) broadened Atkinson's (1957) original definitions of the 
expectancy and value constructs by linking these two constructs to a broader array 
of psychological and sociocultural determinants and, by testing the model in a real 
world setting rather than in the laboratory. According to the model, the two major 
constructs that influence children's activity choice are (1) expectancy beliefs (EB) 
and (2) subjective task value (STV) (Eccles, et al. 1983). Generally, EB is 
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concerned with “Could I do the task?" while STV is concerned with "Do I want to 
do the task and why?" (Wigfield，Eccles, Schiefele, Roeser & Davis-Kean, 2006). 
Eccles, et al. (1983) conceptually distinguished two dimensions of EB: 
expectancies for success and competence beliefs. Expectancies for success is 
defined as children's beliefs about how certain behaviors will lead to success. This 
construct is measured in analogous to Bandura's (1977) self-efficacy expectancies, 
termed as "Outcome expectations". In other words, an individual is concerned 
with their behaviors necessary to produce a certain outcome. As for competence 
beliefs, it is defined as children's perception of their competence or ability in 
different areas when compared with others; this definition is similar to the self-
concept explained by Harter (1982) and Marsh (1990). In applying these two 
conceptually defined concepts into the sport domain, children evaluate their sport 
competence, both in terms of their assessments of their own ability in performing 
the desired outcome and also in how they compare to other children when they 
participate in sport. Even though expectancies for success and competence beliefs 
were conceptually distinguished in the model, empirical research showed that 
children' and adolescents' responses to these two different kinds of beliefs formed 
one factor (Eccles and Wigfield, 1995). By contrast, children were able to 
distinguish between EB and STV (Eccles & Wigfield, 1995). 
STV is a multidimensional construct conceptually defined by Eccles, et al. 
(1983) in terms of four subcomponents: (a) attainment value (b) intrinsic value (c) 
utility value and (d) cost. Attainment value refers to personal importance of doing 
well at the task. The importance of the task is influenced by one's social and 
personal identity which is developed as we grow up. Eccles (2005) suggested six 
components in comprising our social and personal identity, including "(1) our 
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conceptions of our own personality and capabilities; (2) our long-range goals and 
plans; (3) our schema regarding the proper roles of people like ourselves as well 
as more general social scripts regarding proper behavior in a variety of situations; 
(4) our instrumental and terminal sets or goal orientations; and (6) our images of 
our ideal or hoped-for selves" (p. 110). The more the task confirms the important 
aspects of self, the more attainment value one accounts to the task. 
Intrinsic value refers to the one's interest and enjoyment of the activity. 
According to Eccles, et al. (1983)，it is similar with certain respects of the 
construct of intrinsic motivation (Harter, 1981; Deci & Ryan, 1985; Jacobs & 
Eccles, 2000) and to the construct of flow and interest proposed by 
Csikszentmihalyi (1988), Renninger (1990) and Schiefele (1991). However it is 
important to acknowledge the different theoretical origins of these constructs 
(Wigfield, et al. 2006; Wigfield, et al. 2004). Jacobs and Eccles (2000) noted that 
although the measures of intrinsic value are similar to the concept of intrinsic 
motivation and flow, this model used intrinsic value as a predictor of activity 
choice rather than the outcome of an activity. Despite that however all are 
associated with the positive feelings in engaging in an activity. 
Utility value refers to the usefulness of the task in terms of one's current 
and future goals. For example in how one relates academic studies to careers goals 
or sport participation to health. A person could find a task with high utility value 
because it facilitates important future goals, even if he or she is not interested in 
the task itself. For example, a student may not particularly enjoy studying science 
subjects but in order to pursue a medical university degree, and which his parents 
would be proud of his success, he will be willing to spend extra time and effort in 
it. This example also illustrated that one may find both utility value and 
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attainment value in a task when one's goals in the task suit one's social and 
cultural identity. 
Cost is concerned with the perceived negative aspects of engaging in the 
task (Eccles, 2005). Examples include the fear of failure and success in a task, the 
effort required to succeed, the loss of time, opportunities and energy for other 
activities. Cost is especially important to choice (Eccles, 2005) as all choices are 
assumed to have costs associated with them. In understanding the cost component, 
Eccles (2005) believed that the sociocultural processes linked to gender and 
cultural socialization should have intense influence on the perceived cost of 
different activities. Individuals within the socialization process are being taught 
which activities should be given the highest priority. This construct is least studied 
within the STV components. 
Eccles, et al. (1983) noted four important concepts when interpreting the 
model. First, each activity could have different sources of STV happening 
simultaneously; second, more sources of value contribute to higher STV in an 
activity, and third, it is the cumulative STV that is important to predict and explain 
individual's choice behavior. In addition, cost is important in each STV 
component. 
Theoretically, the EVM provided different subcomponents of value in 
determining the final construct of STV. However, empirical studies (e.g., Wigfield, 
et al. 2004) suggested the STV constructs in the EVM may differ in factorial 
structure. Research based on the western culture suggested that children only at 
around fourth to fifth grade are able to identify the different components of STV. 
To illustrate, Eccles and Wigfield (1995) suggested that children are able to 
distinguish the four different components of value in Mathematics when they are 
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in the fifth grade. Close to identifying all the subcomponents, Wigfield and Eccles 
(1992) found out that during elementary school years, children could distinguish 
the STV, though less differentiated, with two factors (interest and utility value) in 
the mathematics, reading, and sport domains. Similarly, Xiang, et al. (2004) 
suggested that children in fourth grades were able to distinguish the three 
components of STV (interest, utility and attainment value) in the prediction of 
student's motivation behaviors in running. Despite studies revealing the 
distinctive components in STV, others did not. In conducting the study with first 
to fourth grades children, Eccles, Wigfield, Harold, and Blumenfeld (1993) found 
that they were not able to differentiate these subcomponents in their ratings in the 
mathematics, reading, music and sport domains. Likewise, a study conducted by 
Xiang, et al. (2003) and Xiang, McBride, Guan and Solmon (2003) indicated that 
children from second to fourth grades did not distinguish the subcomponents of 
STV in the sport domain. Together these results suggested that children in the 
western world could identify the four components of STV at around grade four to 
five. 
As research in understanding the constructs of STV proceeds in different 
cultures, studies conducted with the Russians and Taiwanese supported a different 
conceptualization of STV. In a qualitative study conducted with a group of 
Russian children in their value towards education, Hufton, Elliott and Illushin 
(2002) revealed that they did not view the different components of value as 
identified by Eccles, et al. (1983). Instead, the children were found to value 
education only in terms of being an educated person (intrinsic value) rather than in 
achieving greater wealth and gaining higher social status (attainment and utility 
value). Likewise in the sport domain, Lui (2007) tested the multidimensional 
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Structure of the STV with Taiwan Chinese children and adolescents on 
understanding their value in sport. Results based on the model suggested that 
children's sport value beliefs, in all age groups (aged 9-18) were not able to 
identify the four distinctive components of STV and therefore did not confirm 
with the theoretical distinctions of the EVM (Eccles, et al. 1983). Furthermore, in 
examining the factorial structure of STV, Liu (2007) revealed that interest, utility 
and attainment value formed one single factor of STV while cost, a negative 
indicator of task value, was found to distinct into two factors, namely, the cost of 
failure and the cost of significant others' expectations. The cost of failure refers to 
the negative feelings related to failure in sport while the cost of significant others' 
expectations is the fear of negative feedback or comments by their parents, 
teachers or peers as a result of their participation in sport. Unfortunately, the two 
dimensions of cost suggested low divergent validity. Theoretically, cost should be 
negatively correlated with value beliefs however this study showed that the cost of 
failure and the cost of significant others' expectations was positively correlated 
with children's value beliefs (r 二 .31 and .35 respectively). In addition, the cost of 
failure was found to negatively correlate with children's EB (r = -.56). Therefore 
results suggested that the cost components should not be used to explain STV but 
rather children's EB in Chinese children. Overall, though validation is an ongoing 
process, the author suggested that the study provided initial support to the validity 
of the instrument and could be used in examining the expectancy and value beliefs 
of Chinese children. 
Expectancy Value Model Assumptions 
According to the EVM (Eccles, et al. 1983), expectancies and value are 
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assumed to be influenced by task-specific beliefs (e.g., perception of gender roles, 
personal and social identities) and then directly influencing performance, 
persistence and activity choice. The social cognitive variables, in turn are 
influenced by children' perceptions of other peoples' attitudes, value and 
expectation for them and by their own interpretation of their previous achievement 
outcomes (Wigfield, et al. 2006). Expanded from the EVM, Jacobs and Eccles 
(2000) (see Figure 3) constructed a conceptual model in explaining that distal 
parental characteristics, such as education, occupation and income (family 
demographics) are assumed to influence their children's STV and sport 
participation through their influence first on parental value beliefs and gender 
stereotypic beliefs, which in turn, influence their socialization on children's 
perceived value in sport and which, in turn, influence the children's choice and 
engagement in sport. This study examined whether mothers' and fathers' 
socioeconomic status (SES) and value beliefs for their child's sport are related to 
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As noted in the theoretical framework, children's STV and participation in 
sport is related to different parental factors. Of those factors influencing the 
children, parental SES and parental value beliefs, in relation to their gender 
influences, have perhaps received the least attention by researchers. Since the 
relations between parents and children is the focus of the research, the review of 
the empirical literature that follows acknowledged studies on the parental 
socialization into children's sport, with emphasis on the impact of SES and value 
beliefs, and the social and cultural milieu of Hong Kong parents and children. 
Parental Socialization 
“Socialization is more than just formal education, for it includes the 
acquisition of attitudes and value, behaviors, habits and skills transmitted not only 
in school, but through the family..." (White, 1977, p. 1). Parents are seen as a 
potent socialization agent in children's developmental stage. Researchers have 
identified two forms of socialization: socialization into sport and socialization 
through sport. Socialization into sport is associated with becoming involved in 
sport (e.g., related to the pull and push factors in children's sport participation). 
On the other hand, socialization through sport is associated with the outcomes or 
effects of sport (e.g., related to the benefits of health or developing 
sportspersonship and moral behaviors). This study focused on how parents 
socialize children into sport through their SES and value beliefs. 
Parents perform different roles in socializing children's sport through both 
direct and indirect ways: directly by being (a) role model in participating in sport 
themselves, (b) by providing support in the form of encouragement (verbal and 
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non-verbal), facilitation (providing transportation, buying equipment etc.) and 
involvement (coaching or playing with the child) in their children's sport or 
indirectly by (c) giving children messages or expectations about their sport ability 
and the value of participating in sport, and more often a combination of both 
direct and indirect ways (Fredricks & Eccles, 2005; Jacobs & Eccles, 2000). 
(a) Parents as role models 
According to the SLT (Bandura, 1977), parents perform behaviors that 
children may emulate. In sport literature, parental role modeling has always been 
operationalized as being involved in sport or having a physically active lifestyle. 
Evidence of the parental role modeling effect on children's sport participation is 
well documented in reviews (e.g., Horst, et al. 2007). Overall, there were mixed 
findings regarding whether parental physical activity is correlated with children's 
physical activity. Some research has found moderate to strong relations between 
the physical activity involvement of parents and their children (e.g., Bois, et al. 
2005; Welk, et al. 2003) while other studies have found weak or no relations in 
this respect (e.g., Fredricks & Eccles, 2005; Trost, et al. 2003). The discrepant 
findings may be a function of differences in parental and children's physical 
activity levels measurements, such as electronic monitoring devices, 
questionnaires, interviews or self-reported log-books (Gustafson & Rhodes, 2006). 
Therefore it is necessary to take caution in the interpretation of findings. 
Apart from the contradictory findings, researches had examined the relative 
importance of parental role modeling effect with other possible parental 
influencing factors. From a theoretical perspective, the role modeling hypothesis 
is limited in addressing the involvement aspect (quantity) while neglecting the 
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psychosocial aspects of sport involvement (quality) (Dempsey, et al. 1993). 
Therefore, starting from earlier findings, Dempsey, et al. (1993) examined the 
relative influence of parental role modeling effect and their belief systems on 
children's physical activity participation. Based on hierarchical regression 
analyses, only parental belief systems, but not parental role modeling, was found 
to significantly predict children's physical activity participation. Similarly, Trost, 
et al. (2003) conducted a longitudinal study on evaluating a model of parental 
influence on children's physical activity. The study conducted path analysis 
revealed that the direct path from parental physical activity to child's physical 
activity was nonsignificant (r = .05, p = .28) while parental support to child's 
physical activity was significant (r = .24, p < .0001). Results generated therefore 
suggested that parental modeling alone may not be sufficient in influencing 
children's physical activity and further influences such as parental support and 
belief systems should be explored. This study did not examine the role modeling 
effect but rather the influence of the SES as means of parental characteristics and 
the influence of value as means of parental belief systems. 
(b) Parents as supporters and facilitators 
Apart from role modeling effect, parents directly influence children's beliefs 
and sport participation though their support and facilitation, which may vary from 
time involvement to monetary support. One of the ways is through the pattern of 
reinforcement and encouragement that parents confer to their children in their 
sport participation. Another way is by providing a variety of opportunities to 
children in sport, such as taking children to sporting events, buying sport 
equipment and signing up sport classes for them. Therefore parents are seen to be 
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crucial in providing social, cultural and economic resources for children's 
development and achievement (Bourdieu, 1986; Coleman, 1988). 
SES, one of the parental characteristics (Jacobs & Eccles, 2000), is an 
important factor which contributes to parental provision of such resources in 
children's development (Coleman, 1994). SES is typically defined as family 
income, educational level, and occupational status (White, 1982). Gunn, Linver 
and Fauth (2005) further elaborated SES in functions of four levels: “Economic 
conditions (e.g., earned income, wealth/assets), Human capital variables (e.g., 
parent education, cognitive skills), Parental employment and, Family structure 
turbulence (e.g., marital dissolution, residential mobility)" (p. 414-435). 
In the context of education, numerous studies conducted in the western 
countries and in Hong Kong have demonstrated that parents with higher SES are 
positively associated with children's academic achievements (Davis-Kean, 2005; 
Ho, 2003; Ho, 2000; Ho & Willms, 1996; Yeung, Linver & Gunn, 2002; Scott, 
2004). For example based on Asian populations, Ho (2000) examined children's 
SES on cultural resources (e.g., books) and material resources (e.g., computer) 
provided at home. Results showed that these two variables are significantly 
correlated with children's mathematics results in all three participating countries 
(Singapore, Korea, and Hong Kong). While in the western counterparts, Davis-
Kean (2005) examined the influence of parental income and education on 
children's academic achievement in African American and European American 
groups. Results were analyzed separately for the two groups and found that 
parental income and education attainment were moderately correlated with 
children's academic achievement in reading and mathematics. 
Despite the influential role of SES, studies in examining SES in children's 
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and adolescents' sport are limited (see Gustafson & Rhodes, 2006 for a review). 
Regardless, current findings suggested that SES may or may not correlate with 
children and adolescents sport involvement. Some research showed that children 
and adolescents from lower SES are less active than higher SES groups 
(Kantomaa, Tammelon, Nayha & Tnnila, 2007; Inchley, Currie, Tod, Akhtar & 
Currie, 2005; Santos, Esculcas & Mota, 2004; McVeigh, Norris & Wet, 2004; 
Wagner, et al. 2004) while others showed no relations or partial correlation 
(Johnston, Delva & O'Malley, 2007; Kocak, Harris, Isler & Cicek, 2002; Mota & 
Silva, 1999; Yang, et al. 1996). 
In examining the influence of parental education and income on 
adolescent's sport participation, Kantomma, et al. (2007) suggested that higher 
parental education was associated with physically active adolescents in Finland. 
Higher family income is also associated with both boys and girls active 
participation in sport. In addition, adolescents' participation in different types of 
sport was found to differ according to family income, with the higher income 
family adolescents participating more in activities of downhill skiing, roller 
skating, badminton and tennis among boys, and aerobics, gymnastics, and dancing 
among girls. In view of the measurement issues, family income was classified in 
terms of the annual income per consumption unit, education level was 
catergorized according to the educational level categories used by the 
International Standard Classification of Education (ISCED) (OECD, 1982), and 
previously validated physical activity questionnaire (Vuori, et al. 2005) was used. 
Therefore results were shown to have good validity and reliability. 
Santos, et al. (2004), in examining both fathers' and mothers' educational 
and occupational status, targeted a group of Portuguese adolescents found that 
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both variables were significantly correlated with children's physical activity 
participation, with lower levels of parental education and occupation associated 
with lower rate of children's sport participation. The results were also shown to be 
reliable and valid in using previously validated physical activity questionnaire 
(Pieron, Telema & Almond, 1997), and with parents' occupation and educational 
levels classified systematically according to the International Classification of 
Professions (CTIP-88) and to the Portuguese educational system with three groups 
respectively. 
Similarly, in the context of children, Wagner, et al. (2004) found that 
children's participation in structured physical activity was positively correlated 
with parental education and that the effect was the same for boys and girls. 
Though using validated physical activity questionnaire, this study did not provide 
a promising account on the classification of educational levels. 
In focusing on maternal SES influence, McVeigh, et al. (2004) conducted a 
study on 381, 9-year-old South African children with regards to the influence of 
family's asset, mothers' education level and mothers' marital status. In terms of 
measurement issues, the study have utilized an asset indicator approach by a 
composite of eleven factor related to the family resources, including house type, 
electricity, indoor flushing toilet, indoor running water, television, motor vehicle, 
refrigerator, microwave, washing machine, video machine and telephone, which 
were identified as significant contributors through factor analysis. In addition, 
children's physical activity levels were collected with previously validated self-
reported questionnaire (Sallis, Buono, Roby, Micale & Nelson, 1993). 
Unfortunately this study, similar to Wagner's, et al. (2004), did not provide 
sufficient explanation on its educational levels classification. Despite this 
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limitation, results suggested that maternal marital status (r = .21, p < .001), 
maternal education (r = .21,p < .001) and asset indicator score (r = .\9,p < .001) 
were all positively significant correlates with children's physical activity levels. 
Contrary to the aforementioned findings, several studies found negative or 
partial correlation with regards to the influence of SES on children's sport 
participation. Kocak, et al. (2002) found that fathers' and mothers' education was 
significantly negatively correlated with girls' but not for boys' physical activity 
levels. However the results should be interpreted with caution, as it neither 
provides any account on the validation issues nor the classification system of the 
SES measurements. 
Instead of gaining results from short-term cross-sectional surveys, Yang, et 
al. (1996) conducted a 12-year longitudinal design in examining a casual 
influence of fathers' occupation, and parental educational levels on 9 to 12-year 
children's physical activity participation in Finland. This study used validated 
physical activity questionnaire (Telema, Laakso & Yang, 1994), however did not 
provide clear account on the classification of fathers' occupation and parental 
education. Specifically parental education was only coded into two categories, 
namely low and high, which may over generalized the results. Despite that, 
fathers' and mothers' education had a low correlation with boys' sport 
participation and had no correlation with girls' sport participation, and fathers' 
occupation did not correlate either with boys' or girls' sport participation. 
Based on an American nationally representative data, Johnston, et al. (2007) 
examined 54,000 children in the 8出，IQth and U'^ grade in the relations between 
parental education and children's outcomes in different physical activities settings, 
such as PE lessons, sport participation, and walking or biking to school. The 
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results are limited by the lack of validation issues regarding the questionnaires 
used and the classification of parental education levels. Overall, different results 
were found in the analyses. First there was no significant correlation between 
parental education and children's mean time spent in PE lessons. Second, there 
was significant correlation {p < .001) between parental education and sport 
participation in both boys and girls and last, there was significant negative 
correlation (p < .01) between parental education and children who walk or bike to 
school. The inverse relations between parental education and children commuting 
to school by foot or bike suggested that children in higher SES group may 
transport to school by vehicles which requires extra expenditure from the family, 
in which the lower SES group are not able to afford. 
The discrepancy of the above findings, showing the positive, partial or 
negative correlations could be analyzed in terms of their different variables used 
in the composite of SES, the confounding factors such as gender effects that were 
not controlled for in some studies, and the effect on different types of sport or 
physical activities. This study apart from providing further evidence to the 
inconsistent findings on SES placed attention on the measurement issue. 
(c) Parents as interpreters 
According to theoretical explanations, parents may influence children's 
value and participation in sport through their value beliefs and SES. When parents 
place importance on children's sport, they convey that sport is valuable and 
provide children a sense of purpose to participate in sport (Eccles, et al. 1983). In 
addition, parents who are from the higher SES and who placed higher value in 
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their sons' or daughters' sport may result in more favorable outcomes (Coakley, 
2007). 
Based on the interview results of a group of Australian parents, physical 
activity is considered important for the health, fitness, self confident, motor skill 
development as well as learning team skills and sportspersonship for their 
children (Macdonald, et al. 2004). As a follow up to this study, Macdonald, 
Rodger, Abbott, Ziviani and Jones (2005) interviewed their children and they cited 
their parents as one of the most frequently people who have discussed the benefits 
of physical activity with them. Likewise, fitness and health was also highly cited 
by the children as the benefits of physical activity. These two qualitative results 
lay preliminary evidence to which parents are influential in transmitting the 
underlying value of sport to their children, which in turn contributes to the 
children's further involvement in sport. 
Despite the influential role of value beliefs, studies in examining the value 
system on children and adolescents sport, and in relation to parental influence are 
rare. In relation to gender differences in children's sport outcomes, while 
consistent findings in girls' sport participation was shown to be lower than boys in 
all age groups in Hong Kong (Cheng, et al. 2003; Ha & Pang, 2006; Johns, Morris, 
Wong & Ha, 2003; Lau, et al. 2004; Lindner, 1998), and in other parts of the 
world (see Sallis, et al. 2000 for a review), little is known whether their sport 
value differ by gender, which may account for their relatively low participation in 
sport. 
Research based upon western findings suggested that boys indicated sport 
as more important, more useful and more enjoyable than girls (Eccles & Harold, 
1991; Fredricks & Eccles, 2005). In contrast, Xiang, et al. (2003, 2004) found no 
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gender difference in children's value in throwing and physical education, and 
running respectively. Further research should continue to work on examining the 
differences in sport value, particularly with children in Hong Kong. 
The few studies that have examined how parental value influence children's 
sport value and participation (Dempsey, et al. 1993; Fredricks & Eccles, 2005; 
Xiang, et al. 2003) have suggested contradictory results. Dempsey, et al. (1993) in 
examining fourth and fifth-grade children and their parents on their value and 
participation in physical activity, found that parental value was not related to 
children's physical activity value and participation levels. This study examined 
three items in understanding parental and children's STV with regards to their 
importance, usefulness and interest in physical activity. On the contrary, work by 
Xiang, et al. (2003) suggested that parental perceived sport value in children could 
predict their children's sport value and participation. This study examined parents 
and their third and fourth grade children with regards to their running program. It 
is important to take note that the result should not be viewed as the influence of 
the construct of STV alone as exploratory factor analysis revealed that parental 
perceived competence and STV formed one factor. This inconsistent finding in 
accordance to the EVM may be a result of measuring the two components of task 
value in importance and usefulness only. Thus, the inclusion of the four 
subcomponents of task value was suggested in increasing the reliability and 
validity of the data. Similarly, Fredricks & Eccles (2005) in measuring two 
components of the task value found significant correlation between parental value 
with children's value and participation in sport. Results further suggested that the 
influences may depend on parental and children's gender. Sport was indicated by 
mothers and fathers as more important for their sons than daughters (Fredricks & 
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Eccles, 2005) while Xiang, et al. (2003) and Kimiecik & Horn (1998) found no 
gender stereotypic beliefs in parental value in their children's running activity and 
physical fitness activities respectively. Together these studies showed the 
inconsistent patterns in parental influence on children's sport value and 
participation and that mothers and fathers may differ in their sport value placed in 
their child. 
The Social and Cultural Milieu of Hong Kong Parents and Children 
Hong Kong children in sport 
Despite what the ACSM guideline (2006) suggested, "children should 
accumulate at least 60 minutes, and up to several hours, of age-appropriate 
physical activity on all or most days of the week" (p. 241) in order to receive 
health benefits, Hong Kong children are from reaching the recommendation for 
their own good health. While primary school is a crucial time for socializing 
children into sport and to develop an appreciation towards active lifestyle, The 
Sports Policy Review (Community Sports Committee Secretariat, 2002) 
acknowledged that current PE lessons have failed to promote these habits. 
Research has concluded that primary school children do not receive sufficient 
exercise minimum for their age in which they typically experience two periods of 
Physical Education per week, each amounting to less than half an hour of actual 
instruction time, set aside the class time for administration and discipline 
procedures (Johns & Ha, 1999; Wong & Macfarlane, 1997). While educators 
intend to shift the responsibility of increasing children's sport participation to 
parents at home, parents are reluctant to show their support, with "being occupied 
by their occupation" as the major indicated barrier (Pang & Ha, in press). This 
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relationship between Hong Kong parents and their children further accentuate the 
sedentary life of the child at the home setting (Johns & Ha, 1999; Lau, et al. 2007). 
Levels of participation in sport are not uniform among children in Hong 
Kong. Research showed that children's sport participation was decreasing with 
increasing age (Wong & Cheng, 2004) and girls' sport participation were 
consistently found to be lower than boys in all age groups (Cheng, et al. 2003; Ha 
& Pang, 2006; Johns, et al. 2003; Lau, et al. 2004; Lindner, 1998). While research 
has shown that lower education levels are associated with sedentary lifestyles in 
Hong Kong adults (Woo & Leung, 1999), no research was done on the relations in 
children's sport participation. Therefore Hong Kong children's sport participation 
in accordance to their SES is still unknown. 
The result of low sport participation may lead to the prevalence of 
overweight (Fu, Nie, & Tong, 2004; Hui, 2004) and a decline in health-related 
physical fitness in children (Hong, Chan & Li, 1998), has received increasing 
concern among Chinese researchers (Sun, 2003). With more people experiencing 
poor health and requiring healthcare, a heavy financial burden is created to the 
Hong Kong government under the heavily subsidized public health care fee 
structure (Leung, Tin & Chan, 2006). To further understand the relations of Hong 
Kong parents and children in sport, different social and cultural milieu which may 
account to current sport development in Hong Kong children were discussed. 
Confucianism 
Confucianism has marked great importance in family, education and the 
society of East Asia for over 2000 years (Tu, 1998) and its influence is far more 
intense than Taoist and Buddhist values (Slote, 1998). In profoundly shaping 
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family life experiences, Confucian family has been defined by its unique value 
system: Three bonds, Five relationships and filial piety” -all of which are 
considered valuable for interpreting contemporary life (Slote, 1998). 
Three bonds as defined by Tu (1998) is the authority of the ruler over the 
minister, the father over the son, and the husband over the wife. Based on this 
bonding, the young and the female are in subordinated positions. Females are 
assumed to play a submissive role in following others in higher position, for 
example, a daughter follows her father; a wife follows her husband; and as a 
mother, she follows her son. Therefore Confucian societies were often depicted as 
"patriarchal, male chauvinistic and autocratic" (Tu, 1998, p. 122). 
The hierarchical nature of human relationships could also be explained by 
the "five relationships" (Tu, 1998, p. 124), which is based on five basic 
interactions: ruler/subject, father/son, husband/wife, brother/younger brother, and 
between friends. This stipulates that in a family, father shows love, and sons show 
filial piety; husband shows leadership, and wife shows obedience; the older 
brother shows brotherly love, and younger ones show respect. While the central 
idea of the Three Bonds is based on dominance and authoritarianism, the five 
relationships on the contrary reflect mutual trust and virtues among family 
members. Nonetheless, these two values are crucial in creating the harmonic 
nature in Chinese family. Stated by Tu (1998), "the psychocultural dynamics of 
the Confucian family lies neither in the authoritarianism of the Three Bonds nor in 
the benevolence of the Five Relationships but in the complex interaction of the 
two, namely the particular pattern of authority informed by hierarchy, age and 
gender" (p. 133). 
Alongside with the hierarchical nature in the family system is the 
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differential role and statuses of men and women within the Confucian gender 
structure. Man and woman are expected to perform their designated role in order 
to enjoy harmony as ‘‘yin and yang" (Lebra, 1998, p. 210). This status clearly sets 
apart women's role as inferior, subordinate and vulnerable, while men as 
leadership and ownership (Vertinsky, McManus, Sit & Liu, 2005) and this 
partition happens when children were at a very young age (Lebra, 1998). 
Although Confucian families are male dominant, it was the mother who exerts 
primary force within the home. While fathers may prevail in making important 
decisions for their family members, mothers exercise actual power on a daily basis 
(Tu, 1998). Mothers are expected to take care of the children and conduct 
domestic chores. This nurturance and supervision enables mothers to develop 
close bonding with their children, especially with sons because as children grew 
up, the daughters married out were regarded as a lost to the family, and that only 
sons would continue to provide mothers a sense of attachment and security. 
Apart from a harmonious family, education has a high status among 
traditional Chinese value and children are transmitted the belief that except study 
symbolizes the highest virtue, all other jobs are low in status. There is an old 
Chinese saying “Wishing for Dragon children", meaning that parents place all 
their possible efforts on their own children and hope that one day they could 
succeed and outperform the rest in their society. This expectation was bound to 
academic studies only which was enacted from the civil service examination 
system that happened in ancient China. This value belief has been deeply rooted 
in Chinese families (Wu & Singh, 2004) and parents have strong desires in seeing 
their sons and to a lesser extent of their daughters to succeed in schools, to be 
admitted to a good university and to have a successful career (Wu & Singh, 2004). 
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When it conies to the enormous disparity in the lives of the rich and the poor, the 
gender segregation becomes serious between sons and daughters. With limited 
resources in lower SES families, sons are often given higher priority in education 
and in different kinds of experiences (Cheung, Lai, Au & Ngai, 1997). However in 
more affluent families, sons and daughters are said to receive almost equal support 
and resources for their education and personal life experiences (Chan, 2004). 
Despite the gender segregation in different SES groups, children seeks to avoid at 
all cost the shame that would accompany the loss of face of their parents through 
focusing on their study and improving everyday (Slote，1998a). The implication of 
children's poor academic results is that it evidences a parental lack of 
responsibility towards their children and therefore parents make their best effort in 
being good parents by their high expectations and supervision on children's 
education, which they view as a kind of investment. 
Researchers (Au, 2006; Johns & Dimmock, 1999; Lau, et al. 2004; Linder, 
1999; Shuttleworth & Chan, 1998; Vertinsky, et al. 2005; Wu & Singh, 2004; Yu, 
Chan, Cheng, Sung & Hau, 2006) believed that the ideology of Confucianism 
should still have dominant influences on children's education and/or sporting 
behaviors. Studies continued to explain that Hong Kong children's low sport 
participation is a result of parental beliefs and value in that sport would divert 
children's attention and energy, which in turn may affect their academic results 
(e.g., Yu, et al. 2006; Lindner, 1999). Children, especially for girls, suggested a 
lack of support from family members as one of the major constraints for not 
participating in sport (Ha & Pang, 2006). Most often, girls accept their roles as 
quiet and gentle that may be imposed by their family (Lo, 1996). 
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Promotion of all-round education 
The clout parents have on their children is often closely linked to and 
influenced by the nature of the Hong Kong school curriculum. Since 1978, the 
Hong Kong government has introduced nine years of free compulsory education 
for both boys and girls (Mak & Chung, 1997), including six years of primary 
schooling and three years of junior secondary schooling. Children after finishing 
off their 6 years of primary schooling are streamed according to three bands (band 
1 indicating the best schools, band 3 the worst). Since 2002, the Hong Kong 
Curriculum and Development Council (CDC, 2001, 2002, 2007) has launched the 
education reform in promoting the aim of “to enable every person to attain all-
round development in the domains of ethics, intellect, physique, social skills and 
aesthetics," the five Chinese virtues, attention has been placed on those previously 
undervalued activities such as sport, arts, and music achievements (Vertinsky, et al. 
2005). Demands for entering the best schools are even more excruciating and 
parents may be more willing to invest extra time and money in children's extra-
curricular activities, hoping that their children not only excel in academic studies 
but are also talented in different activities will increase their competitiveness in 
entering the best schools, in turn having an edge over the others in the future labor 
market or providing more opportunities for further education. With the deepening 
of the all-round educational reform and the higher demand from schools, the 
influence of parents on children in sporting experience may enter into a new stage. 
Evolving role of women in the Hong Kong family 
Women's status and role has changed radically in the past decades. In the 
past, women's role was bound to take care of the family and husband, leaving not 
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much opportunity in the labor market. With the economic restructuring in Hong 
Kong over time, there is a change in the occupational structure in relation to 
gender. According to Ng & Chakrabarty (2005), women's role in family and in 
their career development is strongly influenced by the capitalist economy, a 
generally balanced education population, and the anti sex discrimination laws in 
Hong Kong. The Hong Kong by-census data of 2006 showed that the overall 
percentage of women entering the labor force has been increasing from year 1996 
(49.2%) to 2006 (52.4%) and in 2006, and almost half of the married couples in 
all aged groups are working (see Appendix A). However in the lower SES families, 
married women with domestic burdens, such as more children and with 
insufficient child-care support, such as maids or relatives' assistance, are less 
likely to work but rather taking care of the family (Lee, 2000). The increased in 
married women having children entering the labor force leading to the changing 
role in family, and the lower SES mothers taking care of the family may provide 
insights to the interactions between parents and children in relation to their gender 
and social class segregation in contributing to their sport value and sport 
participation. 
Individualism and Capitalism 
Hong Kong, being a British colony in the nineteenth and twentieth century, 
has been influenced by an intersection of both Chinese and Western beliefs, value 
and artifacts. Two particular characteristics, namely individualism and capitalism, 
which have developed specifically in relation to the colonial state, are worth 
mentioning. Individualism-collectivism is a dimension often used to characterize 
cultural value (Hofstede, 1980; Triandis, 1995; van de Vijver & Leung, 2000). 
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Individualistic value refers to personal interests, needs and rights; collectivist 
value reflects interpersoanal harmony and the subordination of self-interest to that 
of the cultural group (Wang & LeMonda, 2003). Western cultures have been 
typically portrayed as encouraging value associated with independence, self-
interests and achievement (Hofstede, 1980; Triandis, 2000). In contrast, Asian 
cultures have been portrayed as stressing the importance of obedience, social 
interests, and filial piety (Hofstede, 1980; Lieber, Yang & Ling, 2000). 
In addition to individualism, Hong Kong has followed the capitalist route to 
rapid economic development where businessmen thrived. Starting from an 
entrepot to an industrialized city in the 1960s, it has developed into an 
international commercial and financial center since the 1980s. This capitalist 
economy is long characterized by its major concern in using material value to 
evaluate the worth of things and people (Lau, 1982). Wealth is thought to be of 
paramount importance in the determination of social status in Hong Kong (Chiu, 
Ting, Tso & Cai, 1998). The capitalist economy has further segregated people 
from the upper and lower social class. The lower SES families are the groups 
often underprivileged from different opportunities, such as education and sporting 
experiences. For example Tin Shiu Wai is notorious for its poor social services 
and facilities and the majority people have difficulties in affording their basic 
daily living and highly depended on receiving social security assistance from the 
government. This may provide insights in which the overwhelming of lower SES 
families seriously lack opportunities in sport participation as an outlet for their 
health and psychological problems. As such, there is a need to collect evidence of 
the different SES families and their children in sport value and participation. 
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Summary 
Together the above studies showed the influence of parental value beliefs 
and SES upon sporting behaviors in children. As evidenced by the literature 
review, the majority of the research reflected the Western perspectives and in 
particular no study has adopted the EVM in examining parents and children as 
they relate to SES and sport value in Hong Kong. In obtaining the relations among 
these variables in a society in which sport may be less valued, especially for girls, 
a more comprehensive picture can be obtained of how parental value and SES 
operate to influence sport participation across SES and culture. With the empirical 
results generated from this study, the contemporary Hong Kong could be analyzed 




This study encompassed both quantitative and qualitative perspectives in 
examining the objectives. Particular attention was given to the participants' 
background, the research design, the instruments used, and the analysis of both 
quantitative and qualitative data. 
Participants 
Children 
This study is comprised of two phases. In the first phase, a total of 335 boys 
and girls from Primary 5 and 6 were chosen through stratified cluster sampling. 
The children were stratified according to the distribution of their schools in 18 
Hong Kong districts. Using the Hong Kong by-Census (2006), their median 
monthly household income was identified. This then served as basis of the three 
groups, namely, high, medium, and low income groups (see Appendix B). 
Subsequently, one primary school was randomly chosen from each group in 
districts with similar populations to represent the diverse socioeconomic status 
(SES) of Hong Kong children. With an assumption of 35 children per class, this 
study invited three classes from each school to complete the overall sample. 
However, time and resources being a limitation, the present study did not take into 
account the design effect (Henry, 1990) of the sample. 
Assuming simple random sampling, the statistical power of the student 
sample size proved adequate to reject the null hypotheses. According to Cohen 
(1988), the power of a statistical test is determined by the probability level, the 
sample size, and the effect size (the magnitude of the relation between the 
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independent and dependent variable expressed by the correlation between the two 
variables) used in a study. To identify the anticipated effect size, a review of 
relevant literature investigating the variables similar to the intended research 
problem is necessary (Christensen, 2004). For example, with regards to the 
relations between parental and children's sport value and participation, the 
literature (Xiang, et al. 2003) suggests a moderate effect size (Cohen, 1969) of r 
=.3. In addition, another research work, which examined gender differences in 
their sport value suggests a medium effect size ofd= .5 (Xiang, McBride, Guan, 
et al. 2003). Following the recommendation of Cohen (1988), the power level was 
set at .80 and the alpha level at .05 by convention. This effect size therefore 
requires a sample size of 82 for each gender to produce substantial results in the 
correlation, and 64 participants in the differences. A larger sample size of 
approximately 170 each gender would be necessary to prevent children's attrition 
and/or missing data, thus ensuring adequate power in the analyses of the research 
problem. 
The second phase involved 6 high sport value and 6 low sport value 
children with an equal number of boys and girls identified from the upper and 
lower 1 standard deviation. This was determined from the mean of the STV 
survey results (approximately top and bottom 15%). To understand the 
experiences children from the low and high sport value groups have in influencing 
their multidimensional construct of STV in sport, as well as their parental 
influence, a semi-structured interview was conducted with each of them. 
Parents 
A total of 335 mothers and fathers were chosen based on the information 
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gathered from the child respondents. The parent respondents were likewise invited 
for a survey and the study attempted to obtain an equal number from both sample 
groups. Parents with children in primary school were chosen for the study because 
the literature indicates that they serve as crucial socialization agents among 
primary school children than in adolescents (Greendorfer, 1992; Fredricks & 
Eccles, 2005). 
Procedures 
Both mother and father and one of their children were asked to fill in a self-
administered questionnaire. In terms of the measures for children's, questions 
were read aloud by their PE teachers in a classroom setting to ensure their full 
understanding of each item. This way, the procedure is also undertaken under a 
consistent environment. On the other hand, the measures for parents were 
gathered with the help of their children. Each child was asked to take home an 
envelope with two sets of questionnaires (one for the mother and the other for the 
father). Parents were asked to fill in the questionnaire independently and 
discretely. Their children then returned the sealed questionnaires to the teacher-in-
charge within a week. Aside from these surveys, six children from the high sport 
value and low sport value groups, respectively, were invited for a semi-structured 
interview. 
Prior to the actual administration, an ethical approval to use human subjects 
for the Chinese University of Hong Kong's research was obtained from the 
Survey and Behavioral Research Ethic Sub-Committee. A written consent letter 
(see Appendix C and D for English and Chinese versions, respectively) was 
handed over to the parents by their children, requesting their participation in the 
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survey and the child's interview. In addition, a letter containing the informed 
consent (see Appendix E and F for English and Chinese respectively) was 
addressed to the principal to solicit approval for the children's participation in this 
study. During the actual implementation, a face-to-face interview was deemed 
necessary to obtain data, provided that the child's cooperation is not mandatory 
and withdrawal without prejudice is allowed at any time. 
Instrumentation 
Children measures 
The questionnaire contains three sections chosen to acquire as much 
children's background information, STV in sport and their sport participation 
levels. The first part of the questionnaire provides children the definition of sport, 
including recess, PE classes, leisure, home exercise, organized and non-organized 
sport, as well as after school exercise. The children's background information was 
established by their answers to five items which are: grade, sex, date and place of 
birth and the total years of living in Hong Kong. 
Subjective Task Value in Sport. To measure children's STV components, this 
study adopted task value beliefs questions from the Self and Task Perception 
Questionnaire, specifically the Chinese version (see Appendix G) (Liu, 2007). 
However, this study did not include cost components, which have been shown by 
an established questionnaire to have inadequate divergent validity with regards to 
task value beliefs among Chinese children (Liu, 2007). The task value scale 
included six items prying on how much the child likes sport, and the importance 
and use of sport to his or her future. Children were to respond to these items on a 
Likert scale ranging from 1 to 7. 
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Prior to actual administration of data, a pilot study using the Chinese Task 
Perception Questionnaire (Liu, 2007) was conducted among 68 boys and girls (M 
age = 11.18). To evaluate the questionnaire's temporal and internal stability 
(Devillis, 2003) with Hong Kong children, it was administered to those who are 
not participants in this study. Results revealed high test-retest reliability, r = .92 
and internal consistency, a = .90. 
Stability over time (test-retest) and internal consistency are the two main 
types of statistical analyses used to establish reliability. Test-retest reliability 
measures how consistent a measure is over time. On the other hand, high stability 
over time shows that the test will reliably measure the same matter on separate 
occasions (Pedhazur & Schmelkin, 1991). A high reliability coefficient of a 
psychological measure is approximately .80 or above (Aiken, 1994). 
In measuring the homogeneity of the scale items, internal consistency was 
employed. The internal consistency coefficient reflects the degree to which the 
item content is similar (Pedhazur & Schmelkin, 1991). The range of acceptable 
scores for the internal consistency coefficient is similar to that for the test-retest 
coefficient. A high internal consistency indicates that the questions measure the 
same aspects of sport value (Aiken, 1994). In other words, using these reliability 
assessment methods would generate an estimate of both the stability over time and 
the consistency of test items in measuring the same domain. 
Sport Participation. To measure children's sport participation, this study 
employed the Physical Activity Questionnaire for children (PAQ-C) (see 
Appendix H for the English, and I for the Chinese versions, respectively) (Crocker, 
et al. 1997). It is a self-administered 7-day recall questionnaire designed to 
examine moderate to vigorous physical activity in children ages 9 to 15. The 
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PAQ-C has demonstrated good internal consistency, test-retest reliability, and 
convergent validity (Crocker, et al. 1997; Kowalski, Crocker & Faulkner, 1997) 
with Western children. It consists of nine questions, eight of which are scored on a 
5-point Likert scale, with higher scores indicating higher levels of activity. A total 
score in the PAQ-C is calculated by obtaining the average of the eight questions. 
The said questions serve as a checklist in understanding a child's activities levels. 
In addition, the child will be asked if he or she was sick or injured the previous 
week which may have prevented him or her from engaging in regular physical 
activities. This ensures the reliability of the result. To adopt this instrument 
derived from a western culture with Hong Kong children, the questionnaire has 
been translated (Brislin, 1976) from a previous study (Pang & Ha, 2008) to reach 
linguistic equivalence (Helms, 1992). The Chinese version had demonstrated 
acceptable test-retest reliability, r = .82 and internal consistency, a = .84, with 
Primary 5 and 6 children in Hong Kong as respondents. 
Parental Measures 
The questionnaire contains three sections selected to tap parents' 
background information, their SES, and value beliefs in children's sport. At the 
first part of the questionnaire, parents were provided with a definition of child's 
sport. This includes recess and PE classes, leisure and home exercises, organized 
and non-organized sport, and after-school exercise. To ascertain background 
information of the parents, four items were included, namely, age, relationship 
with the child, place of birth, and total years living in Hong Kong. 
Socioeconomic Status. According to Lien, Friestad & Klepp (2001), 
research has shown that it is rather difficult to draw from children questions 
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concerning parental education, occupation, and income. With this in mind, this 
study targeted parents instead in assessing parental SES, including educational 
attainment, occupational status, and family monthly income. A Chinese instrument 
developed by Ho and Kwong (2007) (see Appendix J) was employed to measure 
SES. In the context of this study, SES translates to education, occupation, and 
monthly household income. Education was further categorized into the following 
seven groups: “No formal education/Kindergarten," "Primary education," “Junior 
secondary," "Senior secondary," "Vocational school," "Teacher educational 
school," and "University degree/graduate school." Occupation was categorized 
into fourteen groups: “Domestic worker/Housewife," 
"Hawker/Fisherman/Farmer," "Worker," "Service industry," "Technician," 
"Mechanic," "Sales," "Clerical workers," "Professional service providers," "Self-
employed/businessman," "Entrepreneur supervisor," “Educators,” 
“Administrator,,，and “Professionals，,. Finally, monthly household income in Hong 
Kong dollars was categorized into a nine point scale ranging from “5000 or 
below," “5001-10000,” “10001-15000,” “15001-20000,” “20001-30000,” “30001-
40000,” ‘‘40001-50000,” ‘‘50001-60000,” ‘‘60001-80000,’，“80001-100000,，’ and 
“100001 or above." 
Parental Value in Children，s Sport. Based on Fredricks & Eccles (2005), 
two items on the parental perceptions of the value (importance and usefulness) of 
sport for their child were included. These are: "How important is it to you that 
your child does well in sport?"「我認爲子女有好的運動成績有多重要？」， 
and "How useful do you think sport will be to this child in the fu ture?"�我認爲 
運動對子女在未來白勺幫助有多大？�• These questions have been reported to 
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have strong face validity and predictive validity (Fredricks & Eccles, 2005) with 
Western children. In addition, questions have been back translated (Brislin, 1976) 
in a previous study (Pang & Ha, 2008). Here, the Chinese version had 
demonstrated moderate test-retest reliability, r = .58, and internal consistency a 
=.72, with Hong Kong parents. Parents indicated their response on a Likert scale 
ranging from 1 to 7. Scores for the values scale were then computed by averaging 
the two items. Higher scores obtained by parents indicate higher value associated 
with their child's sport. 
Convergent validity of children ’s sport participation. To assess convergent 
validity, this study examined the correlation between children's own reports of 
physical activity levels and parents' reports of their children's time spent in 
physical activity over the last seven days. Parents were asked to rate their child's 
sport participation over the said period:厂舊靑標示出你的子女於過去一星期內每 
天參與運動(例:玩遊戲、跳舞或任何形式之體育活動)的程度�� .This item 
was modified from the PAQ-C for parent response and was scored on a 5-point 
Likert scale, with higher scores indicating higher levels of children's activity. A 
total score of the parent-perceived child's sport participation over the past seven 
days was calculated using the average of the seven questions. The two measures 
of time used were found to be significantly and substantially correlated, r (335) 
=.29,;? <.01. 
Interviews 
Semi-structured interviews (Patton, 2002) were conducted among 6 high 
sport value and 6 low sport value children. The interviews aimed to understand 
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their subjective experiences on the multidimensional construct of STV in sport 
and in relation to parental influence on their sport value and participation. In 
identifying the target interviewees, the items for the three subscales of the STV 
were summed up to create a total score, ranging from the lowest possible score of 
7 to the highest possible score of 42. Consequently, 6 children from the highest 
and 6 children from the lowest 1 SD from the mean of the total STV results were 
invited on a voluntary basis. 
An interview guide (Patton, 2002) was developed to elicit the children's 
view. Identifying the views of the children toward their own STV formation in 
sport and their parental influences were focused on. To elicit further information, 
subsequent questions were raised. Two researchers who were familiar with the 
study conducted the interviews and they had compromised on the formats of 
question delivery. The interview questions were separated for the high and low 
STV group children and for the introductory comments on their value 
questionnaire. For the introductory comments, the children were asked to confirm 
the accuracy of their answers in the survey. For example, in assessing the high 
task value group children, this statement was placed: “You rated in the 
questionnaire that you find sport very important, interesting and useful, is that 
generally how you feel?" Afterwards, the actual interview will begin. Taking into 
account the short attention span children have in their primary school age, each 
interview section lasted not longer than 20 minutes. Immediately after each 
interview section, all the jotted raw data were repeated once to each child. On the 
other hand, all translated raw data was dually checked by a third researcher with 
reference to the voice records as means of member checking (Creswell, 1998). 
The process of revising the interview data and checking the procedure continued 
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until full agreement on the data was reached by the child and the third researcher. 
To verify the content validity of the interview questions, several measures 
were carried out before the actual interviews. First, the interview questions were 
developed based on previous research (Stuart, 2003; Xiang, McBride, Guan, et al. 
2003) on children's STV in sport. Furthermore, the meaning of STV was aligned 
with Eccles' et al. construction (see Appendix K). Second, the questions were 
modified and translated into Cantonese to suit Hong Kong's children 
understanding (see Appendix L), followed by back translation to check the content 
validity (Brislin, 1976). Third, four pilot interviews were conducted with two high 
sport value and two low sport value boys and girls who are not participants in the 
main study. Fourth, a sport pedagogist and two primary school PE teachers were 
invited to provide professional comments on the questions. Overall, the pilot test 
helped assess the time required to conduct the interview, the suitability of 
terminology conveyed at a level appropriate for the respondents. It was likewise 




Analyses of the quantitative data entailed several steps. First, confirmatory 
factor analyses (CPAs) were conducted on items measuring children's STV to 
examine the factorial structure for interpretation. The analysis employed the 
LISREL 8.7 software using a correlation matrix and maximum likelihood method 
of estimation. All latent factors were allowed to correlate freely with one another. 
The one-factor and three-factor models were tested in accordance with previous 
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research findings (Xiang, McBride, Guan, et al. 2003; Liu, 2007) and to Eccles' 
theoretical assumptions. Various goodness-of-fit indexes were applied to show 
how well a particular model fits the data. However, not a single commonly 
accepted index was found (Marsh, Balla & Macdonald, 1988). Specifically, the 
following fit indices were used to evaluate the adequacy of the proposed model: 
chi square statistic (x ), goodness of fit (GFI), comparative fit index (CFI), 
normed fit index (NFI), root mean square error of approximation (RMSEA), and 
90% confidence interval (CI) for RMSEA. GFI, NFI, and CFI values above .95 
are considered satisfactory. RMSEA values below .05 represent a good model fit 
(Tabachinick & Fiddl, 2001), and the lower bound of the 90% CI of the RMSEA 
below .05 (Browne & Cudeck, 1993). Second, exploratory factor analyses (EFAs) 
were conducted to reveal the underlying dimension of parental socialization 
variables, along with the variance they account to their respective indices suitable 
for further analysis. Third, descriptive statistics, including mean and standard 
deviation, were employed on all variables. Fourth, independent-samples t tests 
were used to analyze the difference between boys and girls in terms of their STV 
and participation in sport, and to examine whether parental perceived-value in 
children's sport differs in boys and girls. Fifth, Pearson correlation and 
hierarchical regressions were performed to examine which parental variables were 
correlated with the levels of children's STV and participation in sport and whether 
STV could predict children's participation in sport. Finally, hierarchical regression 
provided a basis on whether or not children's STV components mediate the 




Several steps were taken to ensure the transactional validity of the analyses 
(Cho & Trent, 2006). To identify higher and lower order themes in relation to STV 
from the interview transcripts, inductive content analysis (Patton, 2002) was used. 
The first step in the said analysis entailed a verbatim interview transcription from 
Cantonese into English by one of the researchers. Two researchers then read 
through all the transcripts independently. Afterwards, they extracted raw data 
quotes as this may contribute meaningful interpretations. Subsequently, cross-case 
analysis (Patton, 2002) was done to extract quotes among the children with 
similar meaning to form the lower-order themes, as well as the higher-order 
themes. Consensus was reached in establishing common order themes and coding 
structures to ensure the reliability of the inductive process, which is a form of 
analytical triangulation (Patton, 2002). The QSR N6 qualitative data analysis 
software was used throughout the systematic coding process. Furthermore, an 
external audit (Patton, 2002) process was carried out by a third researcher who 
was aware of the overall purpose of the study, but was unfamiliar with the data 
findings. Her task is to match the lower-order themes into their respective higher-
order themes in order to ensure the trustworthiness of the data. The researcher 
attained 83% agreement rate for matching the higher-order themes with the lower-
order themes, which is considered acceptable as compared with related studies 
(e.g., Stuart, 2003). Finally, a peer debriefing strategy (Licoln & Guba，1985) was 
used throughout the research process. During the different stages of the interview 





The study is composed of two phases, surveys and semi-structured 
interviews, aiming to address the following purposes. In the first phase of survey 
result, confirmatory factor analyses (CPAs) were performed as a first step to 
examine the multidimensional construct of the subjective task value (STV) as 
suggested by Eccles's Expectancy Value Model (EVM) (1983) with Hong Kong 
children. Second, exploratory factor analyses (EFAs) were used to reveal the 
dimensions of parental socialization variables in children's sport. Third, 
descriptive statistics, including mean and standard deviation, were conducted on 
all major variables. Fourth, independent-samples t tests were used to analyze 
children's gender differences in STV and participation in sport, and to examine 
whether fathers' and mothers' perceived-value in children's sport differ in boys 
and girls. Fifth, Pearson Correlations and hierarchical regressions were done to 
examine whether STV could predict children's participation in sport and whether 
parental socialization variables were significantly related to children's variables. 
Finally, hierarchical regression was conducted to examine the mediating effect of 
children's STV components between the associations of parental socialization 
influences and children's sport participation. In the second phase of interviews 
with children, this study carried out inductive content analysis (Patton, 2002), 
attempting to understand children's unique sources of STV in sport, and 
particularly to their perceptions on parental influences on their STV development 
and participation in sport. 
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Confirmatory Factor Analyses 
Subjective Task Value 
The six items of the STV variables in the Task Perception Questionnaire 
(TPQ) were subjected to CFAto test for its factorial validity due to the 
inconsistent psychometric properties in previous findings (e.g., Wigfield, et al. 
2004) in suggesting that STV may differ across cultures. The STV model was 
conceptually based on 6 variables and three factors, as suggested by Eccles (1983). 
However current findings (e.g., Liu, 2007) suggested a one-factor model for STV 
based on a Taiwan Chinese population. In this study, the cost component is not 
measured and therefore not tested. CFA, instead of EFA, was deemed appropriate 
as the items were based on a strong theoretical foundation (i.e. EVM) and were 
designated on a conceptual framework prior to scale development (Stevens, 2002). 
Prior to analysis, SPSS EXPLORE detected no univariate outlier however 
one case was identified through Mahalanobis distance as multivariate outlier with 
p < .001, leaving 334 cases for analysis. Mahalanobis distance is evaluated as x^ 
with degrees of freedom equal to the number of variables. In this study, attainment 
value, intrinsic value and utility value, any case with a Mahalanobis distance 
greater than x^  (3) = 16.27 is a multivariate outlier (Tabachnick & Fidell, 2007). 
In the first step, a one-factor solution was tested and provided a benchmark 
comparison for the next model. In the second step, a three-factor solution was 
tested according to the EVM. Maximum likelihood procedures were used and the 
latent factors were allowed to correlate freely with one another. Results showed 
that the three-factor model has an excellent fit, x^  (334) = 1.65,p> .05, GFI = 1.00, 
CFI = 1.00, NFI = 1.00 and RMSEA (90% CI) = 0.00 (.OO-.OO), and represented 
an improvement in fit over the one-factor model, x^  (334) = 54.98, p < .001, GFI = 
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0.94，CFI = 0.97, NFI = 0.96 and RMSEA (90% CI) = 0.14 (.11-.17) (see Table 1). 
Modification index suggested no further change to the three-factor model is 
necessary to improve fit and no items cross loaded on more than a single factor. 
Thus the three-factor model was preferred for this set of items sufficed to further 
analysis (see Table 2). Figure 5 showed the results of the model, with circles 
representing latent variables, and rectangles indicating measured variables. On the 
basis of the results generated by the CFA, the factor loadings of the three scales 
were approximately equal and therefore this study utilized scales of attainment 
value, intrinsic value and utility value by averaging the items on the scales. All 
three scales demonstrated acceptable internal consistency {a = .63, .86, .69) 
(Devellis, 2003). 
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Figure 5. Confirmatory Factor Analysis of a three-factor model in the Subjective 
Task Value Scale. 
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Table 1 
Goodness—of-Fit Indexes (GFI) for the One-factor and Three-factor Models of the 
Subjective Task Value Scale 
Measure and Variable df ? GFI CFI NFI RMSEA 
(90%CI) 
Subjective Task Value Scale 
One-factor model 9 54.98*** .94 .97 .96 .14 (.11-.17) 
Three-factor model 6 1.65 1.00 1.00 1.00 .00 (.OO-.OO) 
Note. GFI = goodness of fit index, CFI = comparative fit index, NFI = normed fit 
index, RMSEA = root mean square error of approximation, 90% CI = 90% 
confidence interval of RMSEA. 
.001 
Table 2 
Factor loadings and Uniqueness for Confirmatory Factor Analysis of the 
Subjective Task Value Scale 
Measure and Variable Factor loadings SE Uniqueness 
Subjective Task Value Scale 
Item 1 .86 .05 .27 
Item 2 .88 .05 .22 
Item 3 .70 .05 .51 
Item 4 .75 .05 .43 
Item 5 .74 .05 .46 
Item 6 .63 .05 .60 
Exploratory Factor Analysis 
Parental Socioeconomic Status (SES) andPerceived-Value 
A principal component factor analysis with Varimax rotation was performed 
to examine the dimensions of parental SES, and value in children's sport suffice to 
further analysis on the different gender socialization effects. With more than 300 
data in each father's and mother's variables, sample size was deemed sufficient to 
produce reliable (Comrey & Lee, 1992) factor analysis results. One of the primary 
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purposes of this study was to examine the different socialization influence of 
fathers and mothers on their children's sport. With evidences supporting that the 
socialization effect of fathers and mothers differ on their children's sporting 
behaviors (e.g., Fredricks & Eccles, 2005) and in alignment with the purpose of 
the study, separate factor analyses were performed in mothers' and fathers' 
socialization variables. EFA was deemed appropriate as the items lack strong 
theoretical foundations (Stevens, 2002). The scree test and the interpretability of 
the factor solution are the two criteria used to determine the number of factors to 
rotate. 
Prior to analysis, SPSS EXPLORE was used to examine univariate outliers 
while SPSS REGRESSION was used to explore multivariate outliers. No 
univariate outliers was found however Mahalanobis distance reported 8 
multivariate outliers in fathers and mothers' education, occupation and income 
and 5 multivariate outliers in fathers' and mothers' value. Cases were deleted with 
critical value of Mahalanobis distance with three variables (i.e. fathers' and 
mothers' education, occupation and income) at a = .001 greater than 16.27 and 
two variables (i.e. fathers' and mothers' value) greater than 13.82 (Tabachnick & 
Fidell, 2007). 
The scree tests indicated that fathers' and mothers' SES, and value in 
children's sport is unidmensional respectively. The three items, education, 
occupation and income, accounted for 77.91% of the variance in fathers' SES 
index and 70.40% of the variance in mothers' SES index. The two items of value 
in children's sport accounted for 85.82% in fathers' value index and 87.57% in 
mothers' value index. On the basis of the results generated by the EFA, the factor 
loadings of the scales were approximately equal and therefore this study utilized 
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scales of fathers' SES, mothers' SES, father's value and mother's value by 
averaging the items on the scales (see Table 3). All the items possessed moderate 
to high acceptable alpha coefficients ranging from to .67 to .84 (Devellis, 2003). 
Table 3 
Factor loadings and Variance Explained for Exploratory Factor Analysis of 
Parental Socialization Variables 
Measure and Variable Factor loadings % Variance 
Explained 
Fathers' SES 77.91 
Fathers' education .89 
Fathers' occupation .90 
Fathers' income .87 
Mothers' SES 70.40 
Mothers' education .75 
Mothers' occupation .85 
Mothers‘ income .91 
Fathers' value index 85.82 
Fathers' value item 1 .93 
Fathers' value item 2 .93 
Mothers' value index 87.57 
Mothers' value item 1 .94 
Mothers' value item 2 .94 
Descriptive Statistics 
The sample comprised 335, 10-15-year-olds children {M= 10.71, SD = .72), 
and their mothers {N= 335, M= 40.43, SD = 4.65) and fathers (N = 335 fathers, 
M= 44.75, SD = 5.20) (see Table 4). Approximately half of the children were girls 
{N= 163), while the rest were boys {N= 172). Initially, 554 questionnaires were 
distributed to 3 schools according to the median monthly income stratum in the 18 
districts. Three hundred eighty two children and their parents returned the 
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questionnaires but consisted missing data. 
In order to maximize the precision of statistical results, paired-samples t test 
was performed in examining the patterns in missing data and no significant 
difference was found between all missing and non-missing variables. Therefore, 
questionnaires with non-response data were analyzed and estimated by multiple 
imputation procedures (Rubin, 1987) prior to all statistical analysis. 
The final response rate of 60% was determined as good (Babbie, 1992). Of 
children, 88.5% were born in Hong Kong, 8.2% were bom in the Mainland China, 
and 3.3% were bom overseas. Despite their birth place, all of them have resided in 
Hong Kong for 7 years or above. Generally, the sample suggested acceptable 
representation of the Hong Kong population, ranging from the lower SES groups 
to the upper middle SES groups. First, the sample showed that the median 
monthly household income was within the range of HK $15,001-$20,000 which is 
congruent to the Hong Kong 2006 by-census data of HK$ 17,250. Second, the 
percentage of both fathers' and mothers' highest education attainment and 
occupation frequency distributions suggested similar patterns with the Hong Kong 
2006 by-census data (see Table 4). 
Prior to all analysis, screening for normality of parental and children's 
variables were conducted by both graphical (box plot) and statistical methods 
(skewness and kurtosis). Specifically, significance tests (Tabachnick & Fidell, 
2007) suggested no extreme skewness and kurtosis as evaluated by the z values. 




Descriptive Statistics of the Variables 
Variable M SD N Range Skewness z Kurtosis z 
(min.-max) 
Children's characteristics 
Age 10.71 .72 333 10-15 
% Male 51.3 - 335 0-1 
% Female 48.7 - 335 0-1 
% bom in H.K 88.5 - 335 0-2 
Attainment value 4.89 1.41 335 1-7 .30 2.31 .53 1.96 
Intrinsic value 5.40 1.31 335 1.50-7 .54 4.15 .42 1.58 
Utility value 4.52 1.39 335 1-7 .08 .62 .54 2.03 
Sport participation 2.24 .54 335 1-3.69 .21 1.58 .46 1.73 
Parental characteristics 
Fathers' age 44.75 5.20 330 30-60 
Mothers' age 40.43 4.65 322 23-50 
Fathers' SES index 4.94 2.07 335 1.67-10.33 .70 5.38 .55 2.07 
Fathers' education 4.06 1.49 335 1-7 
Fathers' occupation 6.98 3.62 335 1-14 
Fathers' income 3.79 1.94 335 1-11 
Mothers' SES index 3.51 1.94 335 1-9.67 .81 6.09 .08 .30 
Mothers' education 3.78 1.29 335 1-7 
Mothers' occupation 4.53 3.76 335 1-14 
Mothers' income 2.22 1.65 335 1-9 
Fathers' value index 5.13 1.26 335 1-7 .01 .08 .72 2.71 
Fathers' value 1 4.95 1.39 335 1-7 
Fathers' value 2 5.31 1.36 335 1-7 
Mothers' value index 5.13 1.27 335 2-7 .07 .53 .94 3.53 
Mothers' value 1 4.98 1.90 335 1-7 
Mothers' value 2 5.28 1.36 335 1-7 
Note, z value is represented by skewness divided by its standard error of skewness (.13) while 
kurtosis divided by its standard error of kurotsis (.27). 
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Table 1 
Comparison between Study ’s Sample and Hong Kong 2006 By-Census Data 
Parental Variables Study's Sample (%) 
By-Census Data (%) 
Fathers' Occupation 
Sales and below 62.1% 50.2% 
Clerk and above 37.9% 49.8% 
Mothers' Occupation 
Sales and below 67.2% 50.2% 
Clerk and above 32.8% 49.8% 
Fathers' Education 
Secondary and below 78.2% 77% 
Post-secondary and above 21.8% 23% 
Mothers' Education 
Secondary and below 85.7% 77% 
Post-secondary and above 14.3% 23% 
Gender differences in Children ’s STV and Sport Participation 
Independent-samples t tests were conducted to evaluate the hypothesis that 
boys and girls differ in their STV components and participation in sport. Prior to 
actual analysis, SPSS EXPLORE was used for evaluation of univariate outliers. 
Three cases were excluded for their extreme values in girls' intrinsic value 
presented by boxplot. The test was significant in children's intrinsic value, t 
(327.73) = 239, p = .02，95% CI = .05-.60, and utility value, t (333) = 3.30, 
=.00, 95% CI = .20-.79, but not in attainment value. Cohen's d for intrinsic value 
was .20 and utility value was .26, both indicating small effect size. Results 
showed that boys in intrinsic value (M二 5.59, SD = 1.36) and in utility value {M = 
4.76, SD = 1.45) on the average scored higher than girls {M= 5.26, SD 二 1.16) 
and {M= 4.27, SD = 1.27). Overall, the means of children's STV components 
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were above average. Contrary, the means of children's sport participation ranged 
from 2.23 to 2.26, suggested relatively low activity levels and with no gender 
differences. Table 6 showed the results of the independent-samples t tests. 
Table 6 
Differences between Girls ’ and Boys' Scores on the Subjective Task Value 
Components and Sport Participation 
Girls Boys 
Variable Mean SD Mean SD t CI (95%) 
Attainment value 4.84 1.22 4.95 1.57 .47 -.19-.41 
Intrinsic value 5.26 1.16 5.59 1.36 2.39* .05-.60 
Utility value 4.27 1.27 4.76 1.45 3.30** .20-.79 
Sport participation 2.23 .51 2.26 .57 .35 -.10-.14 
*p<.05, .01 
Parental Differences in Perceived-Sport Value in Children 
Analyses were also conducted to evaluate the hypothesis that fathers and 
mothers differ in their perceived-sport value in boys and girls. SPSS EXPLORE 
detected no univariate outliers. The test was significant with mothers t (332.42)= 
2.yi,p: .01, 95% CI =.08-.62, but not fathers (see Table 7). Cohen's " fo r 
mothers' value in children's sport was .22, indicating small effect size. Results 
showed that mothers on the average placed higher value in boys' sport (M= 5.30, 
SD = 1.31) than in girls' sport {M= 4.95, SD = 1.19). There was no significant 
gender difference in fathers' value placed in children's sport. 
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Table 1 
Differences between Fathers' and Mothers' Perceived-value in Children ’s Sport by 
Gender of Child 
Girls Boys 
Variable Mean SD Mean SD t CI (95%) 
Fathers' value 5.05 1.25 5.21 1.28 1.14 .11-.43 
Mothers' value 4.95 1.19 5.30 1.31 2.57* .08-.62 
’ < .05 
Correlations and Regression Analyses of Parental and Children，s Variables 
Prior to correlation analysis, SPSS EXPLORE reported no univariate outlier 
and SPSS REGRESSION reported no multivariate outlier. Any case with a 
Mahalanobis distance greater thanx (8) = 26.13 is a multivariate outlier 
(Tabachnick & Fidell, 2007). The results of the correlations are presented in Table 
8. 
Prior to regression analysis in children's STV and sport participation, 2 
cases in boys' sport participation were deleted by casewise diagnostics in 
detecting variables with univariate outliers outside 3 standard deviations. In 
addition, 1 case was deleted by Malalanobis distance greater than x (3) = 16.27 
(Tabachnick & Fidell, 2007). Futhermore, in parental influence on children's STV 
and sport participation, 2 cases in children's intrinsic value and were deleted by 
casewise diagnostics in detecting variables with univariate outliers outside 3 
standard deviations. No multivariatie outlier was found as indicated by 
Malalanobis distance greater than (2) = 13.82 (Tabachnick & Fidell, 2007). 
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Children 's STV and Sport Participation 
Congruent to the hypothesis, children's perceived attainment value {r = .49, 
p < .001), intrinsic value (r = Al,p< .001)，and utility value (r = .56, p< .001) 
were significantly correlated with their own participation in sport. When 
examining the gender effects, boys' attainment value = .21, t = 2.41，/? < .05, F 
(3, 166) = 4 6 . 0 2 , < .05], intrinsic value [jS = .23, t = 2.75,p < .01 ,F(3 , 166)= 
4 6 . 0 2 , . 0 1 ] and utility value 33,t = 4.n,p< .001, F(3, 166) = 46.02,/? 
< .001] significantly predicted their sport participation. The linear combination of 
boys' value significantly and substantially predicted their sport participation, R � 
=.45, F (3, 166) = 4 6 . 0 2 , < .001, indicating large effect size. Among the three 
STV components, utility value was the strongest predictor of boys' sport 
participation (fi = 33, p < .001). In girls' results, only utility value substantially 
and significantly predicted their sport participation [fi = .43, t = 4.9\,p < .001, F 
(3, 158) = 24.61,p < .001], but not for attainment value and utility value. Girl's 
utility value accounted for 32% of the variance of their sport participation, 
indicating large effect size. The results generally suggested that the different STV 
components in which utility value, is more important in influencing Hong Kong 
children's sport participation. Table 9 and 10 showed the results. 
Parental Influence on Children ’s STV and Sport Participation 
Interesting differences between parental influences emerged in the findings. 
For fathers, value in children's sport was significantly correlated with children's 
utility value {r = .\2,p < .05) and sport participation (r = .13,/? < .05) however 
this did not hold true for mothers. Fathers' SES and mothers' value were not 
related to any children's sporting variables. Only mothers' SES was correlated 
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with children's sport participation {r = .\\,p< .05). Despite the significant 
relations suggested in the analyses, the overall pattern of parental socialization 
variables was not strongly correlated with children's sport-related variables. 
Hierarchical regression analyses were then conducted to examine the 
predictive power of parental socialization variables on children's STV and sport 
participation. Due to the unsubstantial difference found in children's STV and 
sport participation, no analyses based on children's gender effects were required. 
Separate regressions were conducted with fathers' and mothers' variables as 
predictors because of the high-correlation in fathers' and mother's value (r = .51, 
p < .001), and SES (r = .46, p < .001) which creates problems of multicollinearity 
and leads to difficulties in estimating regression statistics (Tabachnick & Fidell, 
2007). In each hierarchical regression, fathers' and mothers' SES was entered as 
the predictor variable in Step 1, and fathers' and mothers' value was entered as 
predictor variable in Step 2. The specified order of priority aligned with the 
assumptions of the EVM that parental SES influence their value placed on 
children's STV and participation in sport, and that the casual priority could not be 
reversed. The Beta, standard error of the regression coefficient, standardized 
coefficients and t value are listed in Table 11 to Table 14. 
Fathers' value in children's sport (fi 二 .\2,t = 2.V7,p < .05) significantly 
predicted their utility value. In addition fathers' value in children's sport (fi = .13, t 
=2.45,/? < .05) significantly predicted children's sport participation. Only 
mothers' SES significantly predicted children's sport participation t = 
2.10,/> < .05). Overall, fathers' value explained 1% .01) of variance of 
children's utility value and 2% .02) in sport participation, while mothers' 
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SES explained 2% {R^  = .02) of variance of children's sport participation, 
indicating small effect size. 
Table 8 
Correlation Matrices for Study Variables 
Variable 1 2 3 4 5 6 7 8 
Child's characteristics 
1 Attainment value -
2 Intrinsic value .64*** -
3 Utility value .62*** .59*** -
4 Sport participation .49*** .47*** .56*** -
Parent's characteristics 
5 Father's SES -.04 -.07 -.02 .04 -
6 Mother's SES .05 .07 -.01 .11* .46*** -
7 Father's value .06 .04 .12* .13* -.05 -.08 -
8 Mother's value -.01 .00 .10 .04 .02 -.15** .51*** -
Note, n = 326 fathers, mothers and children. 
< .05, < .01, ***/? < .001 
Table 9 
Results of Multiple Regression Analysis in Examining the Influence of Girls， 
Subjective Task Value Components on Sport Participation 
Variable B SE B p t 
Attainment Value .04 .04 .09 1.05 
Intrinsic Value .05 .04 .11 1.35 
Utility Value .18 .04 .43 4.91*** 




Results of Multiple Regression Analysis in Examining the Influence of Boy，s 
Subjective Task Value Components on Sport Participation 
Variable B SE B p t 
Attainment Value .08 .03 .21 2.41* 
Intrinsic Value .10 .04 .23 2.75** 
Utility Value .13 .03 .33 4.11*** 
Note. = A5,p<m\ 
*p < .05, < .01, ***;? < .001 
Table 11 
Results of Hierarchical Regressions of Parental Socialization Factors on 
Children ’s Attainment Value in Sport 
Attainment Value 
Variables B SE B p t 
Fathers' influence on children 
Step 1 
Fathers' SES -.03 .04 -.05 -.80 
R^ = = M,p> .05 
Step 2 
Fathers' SES -.03 .04 -.04 .75 
Fathers' value .06 .06 .06 1.04 
r2 A : .00, FA (1,332) = L01,p> .05 
Mothers' influence on children 
Step 1 
Mothers' SES .04 .04 .05 .95 
Step 2 
Mothers' SES .04 .04 .05 .93 
Mothers' value .00 .06 .00 .05 




Results of Hierarchical Regressions of Parental Socialization Factors on 
Children，s Intrinsic Value in Sport 
Intrinsic Value 
Variables B SE B p t 
Fathers' influence on children 
Step 1 
Fathers' SES -.05 .03 -.08 -1.45 
Step 2 
Fathers' SES -.05 .03 -.08 -1.41 
Fathers' value .05 .06 .05 .85 
R^ = .00, F A (1,330) = .12, p> .05 
Mothers' influence on children 
Step 1 
Mothers' SES .05 .04 .08 1.48 
Step 2 
Mothers' SES .05 .04 .08 1.47 
Mothers' value .00 .06 .00 .05 




Results of Hierarchical Regressions of Parental Socialization Factors on 
Children ’s Utility Value in Sport 
Utility Value 
Variables B SE B P t 
Fathers' influence on children 
Step 1 
Fathers' SES -.01 .04 -.02 -.32 
Step 2 
Fathers' SES -.01 .04 -.02 -.32 
Fathers' value .13 .06 .12 2.17* 
R^ A = .01, FA (1,332) = 2.70,/?< .05 
Mothers' influence on children 
Step 1 
Mothers' SES -.01 .04 .01 -.25 
/?^  = .00,F(l,333) = .07,/?>.05 
Step 2 
Mothers' SES .00 .04 .00 .03 
Mothers' value .11 .06 .10 1.83 




Results of Hierarchical Regressions of Parental Socialization Factors on 
Children，s Sport Participation 
Sport Participation 
Variables B SE B P t 
Fathers' influence on children 
Step 1 
Fathers' SES .01 .02 .04 .64 
Step 2 
Fathers' SES .01 .02 .04 .76 
Fathers' value .06 .02 .13 2.45* 
r2 A = .02, FA (1,332) = 5.99,p < .05 
Mothers' influence on children 
Step 1 
Mothers' SES .03 .02 .11 2.10* 
= .01,F(1,333) = . 4 . 3 9 , < .05 
Step 2 
Mothers' SES .03 .02 .12 2.23* 
Mothers' value .02 .02 .06 1.02 
R^ A = .00, FA (1,332) = 1.05,/? > .05 
*p< .05 
Mediating Effect between Parental Influence and Children 's Sport Participation 
One of the EVM hypotheses is that children will adopt similar value beliefs 
to those of their parents over time, and thus influencing their own chosen sport 
participation. Given in the regression analyses that fathers' value is related to 
children's utility value and children's utility value is related to their sport 
participation, this study would further test the mediating effect of children's utility 
value between father's value and children's sport participation. There are two 
76 
approaches (James, Mulaik, & Brett, 2006) in estimating mediating effects, 
namely hierarchical regression and Structural Equation Modeling (SEM). The 
present study adopted regression in performing the analysis. According to Baron 
and Kenny (1986), in order to establish mediation, three conditions must hold 
before conducting any statistical procedures in testing the mediating effects. In 
applying the three conditions to this study, fathers' value (independent variable) 
was shown to predict children's utility value (mediator) in the first regression 
equation. Second, fathers' value was shown to predict children's sport 
participation (dependent variable) in the second equation. Third, children's utility 
value was shown to predict their own sport participation in the expected direction 
in the third equation. Furthermore, results are evident through conducting 
hierarchical regression in testing for the mediation (Table 15). The effect of 
fathers' value on children's sport participation [R^ = .02，(1,333) = 5 . 8 4 , < .05] 
was less than the effect in Step 2 of the hierarchical regression [R^ = .32, F (2,332) 
=77.24,/? < .001]. Results suggested that children's utility value, which reduced 
the effect to a non-significant value, is a perfect mediator between the associations 
and therefore supported the EVM (see Figure 6). The Sobel significance test 
(Sobel, 1988), which tests for a decrease in the total effect of the predictor on the 
criterion after controlling for the mediator, provided further support to the 
mediating effect (z 二 1.99, p < .05). 
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^ , ！ ； ； .13* Children's sport rather s value in ( on\ - - i QQ* . , 1 , , (-U/) participation children s sport f � .1^1� 1 . 1 1 � • (Effected variable) (Causal variable) H “ 
^ ^ \ > “ 
.12* .56*** 
Children's utility '' (.55***) 
value 
(Mediator variable) 
Figure 6. Mediation model for association between fathers' value and children's 
sport participation as mediated by children's utility value. Note. Path value outside 
the parentheses are standardized regression coefficients from the regression 
analyses and inside the parentheses represented the result of the mediating effect. 
Sobel's test is represented as a z value. < .05, ***/?< .001 
Table 15 
Results of Hierarchical Regression Analysis in Testing the Mediation of Children ’s 
Value between Father ’s Value and Children ’s Sport Participation 
Variable B SE B p ~t 
Step 1 
Father's value .06 .02 .13 2.42* 
R^ = .02,F(1,333) = .5.84,p < .05 
Step 2 
Father's value .03 .02 .07 1.44 
Utility value .22 .02 .55 12.09*** 
r2 A 二 .30, F A (1,332) = 146.10,;? < .00 
05, 001 
Interview Results 
Very little is known about the meaning of the multidimensional construct of 
value in children's sport from a Chinese perspective. By adopting a method 
triangulation strategy (Patton, 2002), the results generated would help provide a 
78 
well-integrated picture of children's STV formation in sport. An overview of the 
children, their family and their sport preferences is provided in Appendix M. 
Pseudonyms have been used throughout to provide anonymity. The family 
monthly income ranged from below HK$5,000 to 80,000. In accordance to the 
median monthly household income of HK$ 17,250 indicated by the 2006 Hong 
Kong by-census data, the pool of interviewees represented a diversified 
background. Findings from the interviews aimed to elicit and compare various 
sources of experiences encountered across the high STV and low STV groups. 
Appendixes N and O showed a visual representation of the high STV group and 
low STV group data. In Appendix N and 0，negative experiences in children's 
negative value in sport were signified by asterisks while negative ones in 
children's positive value in sport were italicized. From Appendixes P to S, 
negative influencing factors were signified by asterisks while identical 
experiences expressed by children in fathers' and mothers' interactions were 
italicized. 
Experiences in terms of STV Components in Sport (High STV group) 
The high STV group had positive experiences, for most of the parts, which 
contributed to the value they place on sport. They consider sport activities as 
important, interesting, and useful. 
Attainment value 
Attainment value reflected the experiences that influenced children on the 
importance of achieving in sport. The higher-order themes identified were 
significant others' influence, goal attainment, benefits, positive affect, rewards, 
and peer pressure. 
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Significant others' influence. This intrinsic higher-order theme characterized 
the positive experiences which the significant others positively influenced on the 
importance placed by children in sport. A lower-order theme of satisfying needs of 
family members was included. A girl respondent specifically said "If I could excel 
in sport, my family members will be very happy." 
Goal attainment. This theme reflected the importance of a child's goal 
achievement in sport. The lower order theme included an outcome goal of kicking 
in a football game. To quote, “Sometimes, I think I am really satisfied when 
playing football, especially if I could kick in a goal." 
Benefits. This theme included the lower-order themes of perceived health 
and social benefits that positively influenced the importance of sport. There were 
varied health benefits suggested. “I want to improve in sport as it is important for 
my health," commented a male respondent. "Sport is important because it is good 
for my health. Engaging in sport also lessens pain and risk of diseases and I want 
to do better in it," added a girl respondent. Social benefits were also mentioned by 
the respondents. Two boys stated the following: "I think it is important to know 
how to do them well. In addition, if I excel in sport, I can compete with those 
more athletic than me and I could leam from them, especially when I really like 
that sport;" and "...I could also show my improvements to my basketball 
teammates, which I think is important for me to do better in sport." 
Positive affect. The positive affect theme was comprised of the lower-order 
theme of having fun associated with the importance of sport. "I want to cycle 
better because I think it is fun. I think enjoyment is important for me to improve 
in this sport," revealed one girl. 
Rewards. This theme suggested the children's combination of intrinsic and 
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extrinsic rewards derived from the importance of sport. Intrinsic rewards included 
gaining trust from family members. To quote, “.. .they may think that their sons 
and daughters could perform sport well.. .maybe I could get medals in 
competitions.. .therefore I think it is important." Extrinsic rewards implied the 
importance of gaining recognition and effort pay off from sport activities. "When 
I compete in swimming, I almost get a medal every time. I feel that I need to swim 
better and faster to get a medal. I really want to get a medal," disclosed a girl 
respondent. 
Peer pressure. Peer pressure denoted the lower-order theme of social 
comparison. Generally, the high STV group children expressed positive 
experiences in their perceived importance of sport. However, one of the boys 
suggested a negative motivating factor in the process of sport improvements. He 
revealed, “If I could not do a sport, I will be teased by other students who are able 
to do it. For example, during PE lessons, we need to leam some movements and 
skills. I think it is important to know how to do them well." 
Intrinsic value 
Intrinsic value themes reflected positive experiences that increased the 
children's interest in sport. The higher-order themes were identified to be positive 
affect, positive achievement, movement sensations, and alternative outlet for fun. 
Positive affect. The positive affect theme was comprised of the lower-order 
theme of the feeling of happiness associated with sport participation. “I feel happy 
when I play sport," confirmed one of the boys. 
Positive achievement. Positive achievement was reflected through the 
ability of a child to successfully perform a skill. “I feel satisfied when I could 
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shoot a basketball into the ring...and usually I am able to hit the shuttlecock with 
a swift sound and therefore I feel really happy and I have fun playing with it," 
confessed a boy. Meanwhile, a girl added, “I think I am quite smart. I get to leam 
a sport like cycling and hooping quickly and that is why I find it interesting. I like 
that kind of feeling, you know, the feeling of success." 
Movement sensations. This theme reflected the unique physical experiences 
that positively influenced the fun inherent in sport. Here are some revelations of 
the boys: “I like the fast moving motion of dribbling. Well, when I play badminton, 
I think the sound of hitting a badminton cock is really interesting. I feel very 
happy when I could hit the cock with that special sound, as if it is very "swift." 
And usually I am able to hit the cock with a swift sound." "Sport is exciting. 
When I engage in it, I enjoy a lot because of the excitement and that contributes to 
the fun part." 
Alternative outlet for fun. This theme included sport as an alternative means 
for the children to have fun and interesting experiences. A girl commented, "Apart 
from doing homework and learning, I could play and do sport. I think sport is 
more interesting." 
Utility value 
Utility value reflected experiences that positively influenced the children's 
perception of the usefulness of sport. Higher-order themes that were included are 
benefits and academic and/or future career. 
Benefits. Benefits reflected sources of the physical nature of the usefulness 
of sport. This is further explained by one of the girls. “I can ride my bike to buy 
things. For instance, I cycle to the shop near my home. I do not need to take any 
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transportation and that is nice." Interestingly, a boy commented a negative 
experience which influenced the positive utility value of sport. “I think sport is 
helpful because as I became faster, my elder brother would not get a chance to hit 
me," he confessed. 
Future. Generally, the high STV group revealed positive results towards 
sport. However, two children believed that sport is not useful in terms of entering 
a better secondary school. "Sometimes, I think it is not really that useful as most 
schools do not consider it relevant to study. Now that I am in my primary six and I 
will enter secondary school next year, I do not think doing well in sport will help 
me enter a better school," explained one of the boys. This is supported by another 
girl who said, “1 guess sport does not have much to do with my future school, so 
there is not enough reason for me to do it." 
Despite these views, all the rest felt the usefulness of sport in their future 
academic and/or career options. Signifying both academic and career options were 
reflected in these statements: "Sport is useful in such a way that if my academic 
performance is not really good, but I excel in sport, then the school will still 
accept me. Maybe in the future, if I could not find a job, I can choose to be an 
athlete." "Sport may be useful for my future job because I will find sport-related 
careers, like being an athlete. I want to be as good as those Olympic athletes, I 
think they are gorgeous." In line with academic options, some of the respondents 
explained that, "Sport may help me enter a secondary school and after I enter a 
school which focuses on sport, I may have more opportunities in joining 
competitions." This was further exemplified by a boy, 
If I can play basketball with my friends in the same secondary 
school and if the principal knows that I can play basketball well, then 
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it is useful. I think both sport and arts are useful and the principal may 
pay attention to them. I remember a webpage on secondary schools 
which indicated that there will be bonus marks for students who play sport 
or whom belong to sport teams. 
Experiences in terms of STV Components in Sport (Low STV group) 
The low STV group had experiences, for most of the parts, which 
contributed to their low attainment, intrinsic, and utility value in sport. 
Attainment value 
Attainment value revealed experiences that negatively influenced the 
importance or better performance in sport for the children. The higher-order 
themes were revealed to be negative influences from performance concerns, sport 
intensity, the lack of alternatives, the lack of social support, priorities, and 
pressure. 
Performance concerns. Performance concerns were reflected in the lower-
order themes of physical and psychological concerns in sport. The physical 
concerns theme was further expounded by this statement from one of the boys. "I 
did not notice any self-improvement after engaging in sport, especially gymnastics 
and stretching exercises. I do not see the point of doing better in it." On the other 
hand, the psychological concerns theme was expressed by a fellow female 
respondent. "Sport is not important to me since I do not care whether I excel in a 
sport or not. I do not aim to be an outstanding person or a top athlete. It only 
matters whether I could perform a sport within my ability. If I could do it, then I 
am already quite happy and satisfied." 
Sport intensity. This theme suggested the negative experiences of a lower-
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order theme indicating insufficient activities which causes fatigue. “I think it is 
more important if I will really feel tired after engaging in sport. However, most of 
the time, I just feel nothing. What I want is to be tired and then really relax after 
it," said one of the boys. 
Lack of alternatives. Lack of alternatives suggested that children did not 
feel the importance of performing better in sport because of the limited options 
they have in sport. To quote, “In general, sport is still not important to me as I 
have tried most of them already and I do not feel the need to play better." 
Lack of social support. This theme reflected the child's lack of exposure to 
social support in sport which corresponds to the lack of motivation to perform 
better. Exemplified by a girl, “I do not think doing better in sport is important to 
me as nobody will know if I have done better or improved in sport. Others will 
not ask me to do sport and therefore they will not know how good I am in it." 
Future. Future included the lower-order theme of academic demand. In line 
with this, several statements were elicited from the respondents. “My greatest 
interest is not to excel in badminton. Instead, I would like to excel in my academic 
studies. I think studies, and not sport may affect my future." "It does not matter 
whether I excel in sport or not. I could play sport whenever I like, but the same is 
not true for academics For studies, you need to continue and focus on it as you 
cannot go back anytime you like. I mean you need to leam a bit at a time and they 
will accumulate, but for sport, you can play it anytime." "It is not important as I 
do not want to waste time on things other than studying. I already do not have 
enough time for my homework; I sleep very late at night and do not get enough 
rest. What more if we talk about time for sport." 
Pressure. Pressure is concerned with the negative experiences in the 
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psychological being of children as they engage in sport. One of the girls 
commented, “My aim is not to do really good in sport. You know when you aim to 
do really, really good, you need to put in a lot of effort and it is really harsh. And 
all you got afterwards is the praise and recognition from others. So what? Also, 
you will need to bear with a lot of pressure to succeed. I think having fun is 
enough already. For example, if I can hit a badminton cock, that is fine for me 
already." 
Intrinsic value 
Results revealed that the low STV group generally encountered the higher-
order themes of insufficient time, performance concerns, negative affect, and lack 
of social unity. These made impact on their low interest in sport. 
Insufficient time. Insufficient time was related to the lower-order themes of 
PE lessons and after-school activities. The theme associated with PE lessons was 
expounded by one of the boys. "Well, it seems that during Physical Education 
lessons, most of the time, about 15 to 20 minutes was allocated to stretching and 
warming up, and the time for us to really leam a sport is not enough." After-
school activities theme was further explained by one of the girls, "...there is also 
not much time to do sport. I spend most time on my studies and in attending 
tutorial classes and therefore I could not really enjoy sport." 
Performance concerns. Performance concerns were comprised of the lower-
order theme of boredom associated with sport participation. To quote, “I do not 
feel any difference or improvements and I think it is boring. I am always like that, 
not a bit better." 
Negative affect. Negative affect included lower-order themes of tiredness, 
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fear of injury, and feeling of annoyance. In terms of the tiredness theme, one of 
the girls revealed, “... putting in too much effort in sport as I do not like the 
feeling of being tired." “Each time after I engage in sport, I feel very tired and my 
body becomes too relaxed to do anything else. Also, I feel very dizzy after 
jogging." On the other hand, both fear of injury and tiredness themes were 
reflected in this statement by one of the boys. "Sometimes, it is easy to get hurt 
and I also feel very tired after sport activity." Lastly, the lower-order themes of 
fear of injury and feeling of annoyance were suggested by this statement. "...I 
will easily get hurt. If I played too much, I will get too hot, and it seems that no 
matter how much water I drink is not enough. I still feel very thirsty and it is 
really annoying." 
Lack of social unity. Lack of social unity was expressed by the lower-order 
themes of engaging in sport alone and resentment among friends. In doing sport 
alone, one of the girls revealed: "I always do sport by myself and this is why sport 
is not interesting to me. I do not like it because there is no one to compete with or 
compare with me. There is no one to encourage me and I do not feel happy about 
this feeling when doing sport." Resentment among friends was implied in this 
boy's words. To quote, “.. .may encounter resentment among my friends, 
especially when I accidentally hit my friends with the ball." 
Utility value 
Utility value reflected the children's experiences that negatively influenced 
the usefulness of sport for them. The higher-order themes were performance 
concerns, lessons in school, non-relatedness, priorities, and significant others' 
influence. 
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Performance concerns. The lower-order theme of lack of physical changes 
was indicated by one of the boys who said, “I think sport is not worth spending 
much time in because there is not much difference with my body after doing it." 
Lessons in school The lower-order theme of lack of concerns in school was 
denoted by the insufficient PE lessons that contributed to a child's low utility 
value in sport. One girl commented that, "There is only one Physical Education 
lesson per week at school; it seems that sport is not too useful." 
Non-relatedness. This theme suggested that sport is not related to the lower-
order themes of academic and/or career future, daily activities, and personal 
identity. The academic and/or career future and daily activities themes were 
further explained by one of the boys. He said, “It is not related to any job or to 
admission to a better school. I do not think sport is related to any other things 
apart from sport itself; sport is just sport." “I think sport is not useful for my 
future, like finding a job or a better school. Finding a job is not really related to 
doing sport," added a girl. Finally, another boy said, “Sport is just for fun; it is not 
really useful. Sport is leisure." These two concerns were further exemplified by a 
girl, 
There is not much job that is related to sport, except that being an athlete. It 
is not of much use in our daily living, such as doing homework, watching 
TV, or maybe just a little bit in doing household chores. Overall, sport is not 
really useful. 
The lower-order theme of personal identity which suggested that sport is 
only related to elite athletes, but not to ordinary people is revealed by this 
interesting statement. 
I do not care much about sport as I am not in a sport team at school. 
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Nobody actually knows how well I could perform in sport. Sport is not 
related to me. 
Future. This suggested the lower-order theme of the relative importance of 
the academic aspect in children's construction of low utility value in sport. One 
girl explained, “".others focus on people's academic achievement only and they 
seldom value sport. I think sport is not useful, especially during the examination 
period since academic is always more important than sport." "Sport is just for fun, 
it is not really useful. Sport is leisure, but studying is not. It requires much 
attention in learning and listening," further affirmed by one boy. “Nobody actually 
knows how well I could perform in sport. However in study, we could show our 
report card to others to show them how good we really are. Sport is not specific at 
all," added another of the boys. 
Significant others' influence. Only one girl mentioned the influence of 
friends in influencing the low utility in sport. She said, "When I chat with my 
friends, they say that the society always focuses on people's academic 
achievement only and seldom values sport. I think that is true." 
Parental Influences on Children ’s STV and Participation in Sport (High STV 
group) 
Attainment value 
Attainment value reflected experiences that influenced the importance of 
sport achievement for the children. The high STV group generally had positive 
experiences with regards to the roles of their fathers' in the value they place on the 
importance of sport. The higher-order themes associated with fathers were past 
achievements, physical outlook, and motivating experiences. Only one boy 
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reflected a negative lower-order theme of his father's lack of interest with his 
value development. To quote, “My father did not mention anything about sport 
being important to me. He did not really care if I excel in it.，’ For mothers, 
children expressed two positive and two negative experiences that contributed to 
their value attainment. Also, the higher-order themes were revealed to be lack of 
skills and/or knowledge, absence of involvement, physical outlook, and 
motivating experiences. 
Fathers ‘ influences. 
Past achievements. The lower-order theme of viewing the father as a role 
model contributed to the child's positive attainment value. To be specific, one boy 
related, “My father always talks about his past experiences and outstanding 
achievements in football. I think football is important to me as I want to be as 
good as he is." 
Physical outlook. This theme reflected positive impressions associated with 
the father's changes in outlook in the children's perception that sport is important. 
The lower-order theme was manifested by a boy's statement. “He used to be quite 
fat. But after he engaged in sport, he became thinner. Also, after he did a lot of 
jogging, his endurance became better. He said he could see the improvements in 
his body and that is why he considers sport important. I also feel the same as my 
father." 
Motivating. This theme suggested that positive encouragements and 
comforting gestures after failures constituted children's importance of sport 
achievement. In addition, three girls expressed positive experiences with their 
fathers. This is further affirmed by these statements. “I remember after swimming 
competitions, he will comfort me and encourage me to swim better next time. 
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After losing, I still choose to swim as I want to improve," “.. .sometimes, he 
encourages me to do better in sport when I am not sick,” and "My father 
encourages me to cycle better and he thinks I can ride nicely." 
Mothers，influence. 
Lack of skills. The children's perception of their mother's sporting skills that 
negatively influenced the importance they place on sport achievement was 
manifested by one of the boys. He declared, “. ..she just does not know how to 
play sport." 
Absence of involvement. Children verbalized that the lack of sport-related 
conversations with their mothers contributed to their low attainment value. One of 
the girls commented, "My mother does not talk to me anything about sport. There 
is no time for her to talk with me as she needs to do a lot of housework." 
Physical outlook. Similar to the children's experiences with their father, 
this theme revealed positive impressions associated with their mother's outlook 
which contributed to the importance they place on sport. To quote, one of the 
boys said, “For my mother, it is quite the same. After she engaged in sport, she 
became thinner. She said she could see the improvements in her body and 
therefore she said sport is important. I also feel the same as my mother." 
Motivating. In a similar manner to that of the father's influence, this theme 
suggested that positive encouragements and comfort after losses from mothers 
would constitute children's importance of achieving in sport. "I remember after 
swimming competitions, she will comfort me and encourage me to swim better 
next time." "One time when I was sick, my mom took me to the park to get more 
fresh air. If I stayed at home, there is not much chance for me to do sport and get 
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fresh air." These are some of the statements by the girls which support the 
motivating role played by the mother. 
Intrinsic value 
Intrinsic value manifested experiences related to fathers and mothers that 
influenced the children's interest in sport. The high STV group generally had 
positive experiences with regards to their fathers' contribution to their value that 
sport is enjoyable. However, the same did not reflect on the mothers. The higher-
order themes associated with fathers were technical instructions, involvement, 
purchase of equipment, and quality time spent. For mothers, children generally 
expressed experiences that negatively contributed to their intrinsic value. 
Moreover, the higher-order themes were lack of skills and/or knowledge, 
unsupportive nature, and lack of involvement. 
Fathers ‘ influences. 
Technical instructions. Lower-order themes of the psychomotor and 
cognitive nature of fathers' instructions which accounted for the positive 
experiences of the children's intrinsic value were reflected in several statements 
by the boys. "For my father, I like it when he teaches me football; he could teach 
me a lot of different skills." “My father will play badminton, bowling, or table 
tennis with me in the clubhouse. I think he plays very well and I want to play with 
him. He can teach me the skills." “I just talk to my father because he could 
immediately tell me what I want to know about sport." 
Involvement. Interesting conversations were reflected in the lower-order 
theme. For instance, amusing sport terminologies shared between fathers and 
children came up. This is particularly expressed by a boy, “He always talks to me 
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about funny terms, like fish-ball fingers in basketball and after I know them, I feel 
happy." Despite the positive interactions, only one girl expressed a negative 
experience with her father. She related, "He seldom talks with me about sport so I 
do not think sport is really that fun. Sometimes I ask him something about sport, 
but he just ignores me." 
Purchase of equipment. This theme reflected the positive experience of 
having sporting equipment through their fathers. This accounted for the intrinsic 
value of sport among children. "He bought a bike for me and that is why cycling 
is fun since I could easily leam how to cycle,’’ declared one of the girls. 
Quality time. Opportunities to spend enjoyable moments with fathers 
constituted this theme. Lower-order themes were reflected in this statement. 
"When I was in Primary 2 and 3, my father always plays football with my brother 
and I in the estate court. I feel very happy when we do this. My father needs to 
work a lot during weekdays, and during weekends, I treasure the time with him in 
doing sport." 
Mothers，influences. 
Lack of skills and/or knowledge. This theme pertains to the children's 
perceptions of mothers' sporting skills that negatively influenced their interest in 
sport. Similar to experiences related to fathers' higher-order theme of technical 
instructions, only boys commented on this theme. The lower-order themes of 
psychomotor and cognitive aspects were exemplified in two different accounts. 
"For my mother, she did not teach me how to play football as she is really poor at 
it. I could not imagine how she will look like playing it, ha," and "She does not 
know about sport and we seldom talk about it." 
Unsupportive nature. This theme characterized the negative nature of the 
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mother-child interactions that had a negative influence on the children's interest in 
sport. Exemplified by a boy, 
She did not watch me play either and actually I do not want her to come to 
the playground. After I play football, she becomes very long-winded. 
She starts to talk with me about studying harder. 
Lack of involvement. This theme referred to the lack of mothers' 
participation in children's sport. Lower-order themes of physical and verbal 
aspects emerged from the interview data. Physical theme was expressed in these 
statements by the respondents. "She does not do sport with me as she needs to do 
all the housework. ‘‘For mother, she would not engage in sport with me." On the 
other hand, the verbal theme was manifested in these manners. "She seldom talks 
about sport with me. I do not think sport is that interesting since she did not tell 
me anything about it." Despite all the negative interactions, only one girl 
expressed a positive experience in both verbal and physical interactions with her 
mother. To quote, “One time we went cycling together, we spend time sharing our 
thoughts and I really enjoy it. We both feel relaxed. I want to cycle again." 
Utility value 
Utility value reflected experiences related to fathers and mothers that 
influenced the children's view on the usefulness of sport. The high STV group 
generally reflected different experiences with regards their fathers' and mother's 
contributions to their value that sport is beneficial. The higher-order themes 
associated with fathers were future and motivating experiences. In terms of the 
mothers, the themes were future and past achievements. 
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Fathers ’ influence. 
Future. This theme reflected the usefulness of sport in children's academic 
and/or future career arising from father-child interactions. In general, children 
expressed more negative past experiences than positive ones as compared with 
other themes in the high STV group. One positive experience a girl had with his 
father is this, “He says sport is useful. He encourages me to join sport activities at 
school for it is quite useful when I apply for a secondary school." In contrast, 
other children expressed negative experiences. "Dad did not say anything about 
that," declared a girl. Another boy stated, 
For father, he did not mention that sport will be useful for my 
further studies or for finding a decent job. He only teaches me the necessary 
football skills and how to apply them on the court. 
Furthermore, children reflected similar experiences in terms of both fathers' 
and mothers' influence. This is supported by two of the boy respondents. "They 
do not influence me much for they do not know my desire to be an athlete." "My 
parents seldom talk about whether or not sport is useful for my future studies. 
Motivating. Motivating factor included a lower order theme of 
encouragement. This contributed to the children's view on the usefulness of sport. 
"Whenever my father notices that TV programmes speak about the benefits of 
sport, he will immediately ask me to engage in it more," confirmed one of the 
boys. "I remember one time my father asked me to ride my bike to a store near my 
home to buy food. He said I can cycle on my own. I do not need to walk that far 
and that is really useful," added a girl respondent. 
Mothers ‘ influence. 
Future. Similar to fathers' experiences, this theme accounted for the 
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usefulness of sport in children's future career or academic performance arising 
from mother-child interactions. Positive experiences included this account by a 
girl. “Mom sometimes says if I could swim better, schools may also consider it 
and let me in. I believe in her." 
Past achievements. This theme reflected positive feelings associated with 
the role modeling effect of mother's past achievements in sport. As shared by a 
girl, "When my mom was small, she used to excel in sport. She thinks that sport is 
useful when one enters a secondary school. I know that she got a lot of medals. I 
remember one time when my mom and her classmates talked about it.，， 
Lack of interest. Lack of interest suggested the negative experiences 
children encountered with their mothers. Two children suggested the lack of 
conversations about sport, which in turn contributed to their lower utility value. A 
boy affirmed, “We seldom talk about sport. I guess if she talks about it with me, I 
will feel that sport is more useful." Similarly, a girl said, "My mom did not say 
much about sport. Sometimes, I think sport is not useful at all as she did not tell 
me anything about it." 
Sport Participation 
Results revealed higher-order themes of opportunity and time, as well as 
money provided by fathers and mothers. These aspects had positive impacts on 
their children's sport participation. In general, children expressed similar positive 
experiences with both their fathers and mothers. 
Opportunity and Time. This theme suggested the positive experiences 
children had in relation to parental consent in their sport participation. The lower-
order themes included sufficient time, good time-tabling, and self-determined time 
96 
and type. Several statements by the respondents exemplified sufficient time theme 
and self-determined type and time theme. “I think my parents have given me 
enough opportunities and freedom to choose any kind of sport that I like. I can 
choose to play football two to three times a week. He also allowed me to play it 
whenever I like to. I usually play twice of thrice a week since I cannot afford to 
spend more time playing as there is too much homework. Actually, they seldom 
control my activities," revealed a boy. “Yes, my parents always allow me to do 
sport. I can choose what to do and when to do them, added another.’’ Similarly, the 
girls shared the same sentiments. “I think so, but I have to finish my homework 
first before I go cycling. I can choose any kind of sport and I can decide how 
much I like to engage in it. Usually, I would cycle for about 30 minutes each 
time." "My parents have given me opportunities to be involved in sport and I can 
choose how much time to spend in them, except those which are not suitable for 
my age, like tennis. They say I could leam it when I grow up." “They give me 
enough sport opportunity. One time when I want to leam basketball, they agreed. I 
can also choose the kind of sport I like and how much I would like to do it." 
On other hand, the good time-tabling theme is manifested by a boy's 
experience. To quote, 
My parents have given me enough opportunities related to sport, and they 
have set a good timetable for me. Usually I do sport every Thursday and 
Saturday by learning Taekwondo at school and in district clubs." 
Money. Experiences that positively influenced their sport participation were 
reflected in the lower-order themes of sufficient money for buying sport 
equipment and for joining sport-courses. The theme of buying sport equipment 
was exemplified by these boys' experiences. 
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For father, he has given me enough money for sport. For example, I got 
enough money to buy a pair of football shoes. My mother has also provided 
me sufficient amount of money to spend on sport-related activities. 
My parents also give me enough money for sport, like buying ropes, 
dumbbell, sport clothes, and basketball. Whenever I ask them to buy sport 
equipment, they make sure first that I am really interested and determined to 
learn the sport seriously. They want me to develop a skill in Taekwondo, 
rather than just playing it for fun. 
They have given me enough money to buy sport equipment. 
As for the girls, they have these to share. 
They will also buy enough sport equipment for me. 
My parents have bought a bike, sport shoes, and clothes for me. Sometimes, 
I would ask them to buy things for me and they usually do it. 
In the theme of joining sport-related courses, a girl explained, “I think 
money is enough. They seldom buy me sport equipment, but whenever I 
want to learn any sport-related courses, such as swimming, they will allow 
me." 
Parental Influences on Children 's STV and Participation in Sport (Low STV group) 
Attainment value 
Attainment value reflected children's experiences that influenced the 
importance they place on sport achievement. In general, the low STV group had 
experiences with regards their fathers' and mothers' contribution to how important 
they view sport. The higher-order themes associated with fathers were revealed to 
be lack of interest, priorities, and expectations. For mothers, the higher-order 
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themes were lack of interest and expectations. It was determined that children's 
experiences related to lack of interest were similar in both fathers' and mothers' 
influences. 
Lack of interest. This theme suggested the lower-order theme of lack of 
communication and expectations in fathers' and mothers' relationship with their 
children. To illustrate, these children declared the following. "Both of my parents 
did not do or say anything that makes me feel that sport is important. They will 
only ask me to engage in sport when I am feeling unwell. I do not think it is 
important to do better in it as they did not say so," explained a boy. Meanwhile, a 
girl disclosed "My parents did not really influence how I feel about sport and its 
importance. Actually, they have to work for long hours. They do not care whether 
or not I do good in sport and they do not have expectations related to it. We 
seldom talk about sport." Also, a boy specifically mentioned about his father, "He 
seldom talks to me on any topic related to sport". 
Fathers ‘ influence. 
Priorities. This theme was reflected in the lower-order themes of academic 
and/or career, and family members. Viewing academic and/or career as more 
important was exemplified by this statement, “My father thinks money is the most 
important thing. For him, it is related to everything in the world. I remember as he 
talked to me one time after a holiday. He said that sport is not important, instead 
the most important thing is having good academic results. If you study well and 
get a decent job, then you will be able to take care of yourself," added a girl 
respondent. A boy then referred to the importance his father placed on his sister 
more than on his sport, 
When I play badminton with my cousin, my father will teach us some 
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skills, which I think are important. But if my sister cries, all of us need 
to return home immediately. We could not play badminton by ourselves 
without any adult with us in the estate park. 
Expectations. The lower-order theme of father's expectation on their 
children's sport was reflected by the old adage that "participation is more 
important than winning." To quote, "My father always says to me it does not 
really matter if I win or lose. All you need to do is to try your best. If you think 
you have already achieved what you want to do in sport, then you already have 
the feeling of success. He also said I should continue to play even after failure. 
My father thinks that the most important thing in sport is allowing me to feel 
happy and less tense." 
Mothers ‘ influence. 
Expectations. The lower-order theme of mothers' beliefs in the relative 
importance of the academic aspect, rather than sport was manifested in these 
statements. “She pays much attention on my sport. She thinks that sport can 
improve my health and skin. However, she does not think it is really necessary to 
perform really good in sport. She thinks that sport is good for me, especially 
during examinations as it could help me relax," shared one of the girls. “My 
mother always asks me to study and do my homework. She wants me to engage 
less in sport and playing computer games. Otherwise, I would not be able to find a 
job in the future," added a boy respondent. 
Intrinsic value 
Intrinsic value reflected experiences related to fathers and mothers that 
influenced children's interest in sport. Overall, the low STV group had 
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experiences with regards to their fathers' and mother's effect on their value that 
sport is not interesting. The higher-order themes associated with fathers were 
priorities, negative effect, skill-oriented, and lack of support. In the case of 
mothers, the themes which emerged were lack of support, negative effect, safety 
issues, and priorities. A similar expression on fathers' and mothers' interactions on 
the children's intrinsic value formation was found in the higher-order theme of 
negative affect. 
Negative affect. This theme suggested the negative physical experiences of 
parents which affected their children's enjoyment derived from sport. A girl 
declared, “They (parents) said that after doing sport, they feel very tired. After I 
heard them say that, I am not sure about doing it myself." 
Father 's influence. 
Priorities. The priority theme was comprised of the lower-order themes of 
fathers' self-interest in home-related activities and work. To quote, “He always 
likes to stay at home and does not want to do anything. He thinks that engaging in 
sport and leaving the house is too much work for him. I think he likes staying at 
home watching TV, playing with his stereos, or computer more than anything 
else." “He always plays computer games and does not like to do sport. I would 
like him to play basketball with me,，’ added a boy respondent. "My father needs to 
work very late on weekdays. During weekends, he would rather sleep and rest at 
home than do sport with me," was the sentiment of another boy. 
Skills-oriented. This included the lower-order themes of insufficient time to 
rest and the lack of fun component. To illustrate, a girl respondent shared this. “I 
always wanted to play badminton with him in a more interesting way, like having 
a mini- competition or just playing some games. However, when I play with him, 
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there is almost no time for me to stop and rest, or drink water, all I do is to train 
hard for it. I feel quite bored." 
Lack of support. The lower-order theme of lack of father and child 
communication was reflected in this statement by a girl. “My father seldom talks 
about sport with me and I think sport is no fun at all." 
Mothers ‘ influence. 
Lack of support. The lower-order theme of lack of encouragement, 
communication, and praise between mothers and children was manifested in 
several statements. "I remember when my mom will ask me to engage more in 
sport when I am feeling unwell or when I am not too healthy. She thinks that the 
only reason to do sport is that I have a weak body, declared a boy. Meanwhile, a 
girl added “Many times as we do sport, we do not communicate often; we just do 
it quietly by ourselves. We do not exchange ideas about sport. I think if we can 
encourage each other better, sport will be more interesting. I would like her to 
praise me more often." 
Safety issues. The higher-order theme on safety issues included a lower-
order theme of mothers not allowing their children to leave the house. To quote, 
"she does not allow me to leave the house because she is scared that I will be 
negatively influenced by people I meet on the street. She always asks me to study 
and do homework only at home." 
Priorities. The lower-order theme of family members was also shared 
within the attainment value in terms of the father's experiences. This is reflected 
in this statement. "My mother only cares about my sister; she does not care about 
me or my sport activities. There was one time when I was playing badminton in 
the estate park with my mother, suddenly my sister cried and then my mom 
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needed to return home immediately. In addition, she needs to take care of the 
housework. There is not much time for her to play with me." 
Utility value 
Utility value reflected the related experiences of fathers and mothers which 
influenced the children's perception of sport's usefulness. Generally, the low STV 
group indicated that the negative experiences of their parents greatly affected their 
view of sport's function to their lives. Similarly, higher-order themes of lack of 
support and priorities associated with fathers and mothers were manifested by 
children's responses. Despite all the negative experiences, the children indicated a 
positive higher-order theme of benefit for their mothers. 
Lack of support. Lack of concern suggested a lower-order theme which 
negatively affected the usefulness children placed in sport. This theme was 
reflected in an example quoted by a confused boy; "I was neither encouraged nor 
discouraged by my parents in sport. Maybe they think that sport is not useful for 
my future. They only found the need for me to engage in sport after I became ill. I 
do not quite understand why they would only encourage me if I am not feeling 
well". When asked the same question, a girl retorted, "My parents would not 
actually encourage or discourage me in doing sport, but they do nothing except in 
saying that sport is good for the health" 
Priorities. This theme exhibits the negative experiences associated with 
parents in connection to lower-order themes such as; personal interest and 
academic or future career. The lower-order theme of personal interest is mainly 
related to fathers. This was manifested by a boy's lamentation, “I seldom talk to 
my father about sport because he only likes to play computer games”. On the 
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Other view, majority of the children shared the same lower-order theme of 
academic or future career. This theme is mostly exemplified by fathers in quotes 
like, ‘‘...he only pays special attention to my academics but not other activities, 
like sport. He really has a high standard and expectations in that I would do well 
in my studies but never in sport. He simply does not care about my sport 
activities", a girl said. Another girl made a strong remark about her father's belief 
that, “he always says academic studies are the most important concern at my age 
especially now that I am still (young) small. He says academics will help me 
develop a strong foundation and by the time I grew older, I can already choose 
whatever I like to do. Well, I am not saying that sport is not useful at all, but I 
guess my father's right that I should put more focus on my studies, rather than 
sport training. This is because if I only do well in sport but not in studies, then I 
would probably experience difficulty in finding a job in the future. Definitely, if I 
would not excel in sport, I will never become an athlete, however, at least I know 
I can still find a decent job". The following quotes are from a boy pertaining to his 
mother in particular, "My mum always talk about academics but not sport. In fact, 
she threatens to spank me if I fail to study". Similarly, a boy remarked about both 
of his parents, “•. .they always require me to spend more time in studying and 
doing my homework". 
Benefit. Despite the negative influences to children as suggested by the 
above mentioned interactions with their respective parents, the lower-order theme 
of health was exemplified as a positive experience by two girls. One girl stated 
that “There are times my mother pays attention to my sport. On one of those 
occasions, she noticed that I have not engaged in a sport for quite a while. What 
she would then do is encourage me to go out and do a sport together. She 
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emphasizes that it is good for the health". The other girl said, “My mum is a bit 
different from my father, she likes to see me doing sport. She believes that sport 
and academics are equally important. She says that if I am healthy, then I am in 
the position to do almost anything". 
Sport Participation 
Results show that higher-order themes such as opportunity, time, and money 
provided by parents also have negative impact on children's sport participation. 
Majority of the children articulated these same negative experiences with their 
fathers and mothers. 
Opportunity and Time. In general, children suffered negative experiences 
related to allocations their parents arranged for their sport participation. The 
lower-order themes included were parental approval, insufficient time and various 
priorities. A quote in parental approval theme affirmed that authorization from 
parents is vital. One boy mentioned that, “They do not provide me enough 
opportunities to do sport. I like to play basketball for a least once a week, but my 
mum does not allow that". The following statement is from a girl coming from the 
lower-order theme of insufficient time for sport, 
My parents do not allow me to do sport since there is a lot of 
homework to do after school. However, after finishing all of these, 
I would still need to review my lessons or revise them. All the time 
left for me by then is to sleep. My parents expect me to finish all my 
homework and lessons every night. So, there is not much time left to do 
sport. 
From Monday until Friday, I am free after 3pm, 
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but I would rush home because I need to revise and do homework 
immediately. 
On weekends there's still no time, I am required to attend church 
service or my extracurricular classes. 
Afterwards, we will have dinner and then an early sleeping time. 
So, there is actually not much time for sport. 
The Priorities theme was depicted by a quote from a boy saying that, “My 
parents attention for me is not enough, they concentrate on my sister and do not 
care about other things." 
In spite of the overall negative experiences exemplified by the children, one 
girl commented, “For my parents, as long as I finished all my homework, they 
will allow me to do whatever I like. However, they will also check whether the 
sport is suitable for me or whether it is right for my age and fitness level." 
Money. Other experiences that negatively influenced the children's sport 
participation also manifested in lower-order themes such as insufficient money to 
purchase sport equipments and renting sport facilities. These are dependent on 
parents, who are most of the time final decision makers who determine household 
finances. One example of quotes about buying sport equipments and renting sport 
facilities came from a boy, “I remember one time when I wanted to buy a pair of 
Nike sport shoes, but when they found out that it is really expensive, they refused 
to buy it." Another boy remarked "If there is only a discount or special offer in 
rentals will my parents rent the courts." 
Interestingly, a boy suggested that having sufficient money in buying snacks 
is necessary in doing sport, as exemplified in his statement. 
We do not have enough money, so my mom would not give me any to buy 
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food and snacks For me, snacks are important when playing sport. 
Children like me are not fond of eating rice, so I would rather have money 
for buying snacks. For equipment and clothes, my parent's always think I 
already have enough. Unfortunately, those are just ordinary sport shoes, 
they are not designed for basketball. What I want is a pair of basketball 
shoes, and my parents simply do not understand. 
In the lower-order theme about the final decision maker, results suggested 
that even if the father decided to buy sport equipment, ultimately, the mother 
would still have the final say about it. Quoted examples were from a girl and boy 
respectively; "When I want to buy a sport equipment, my mum should like it first, 
because if not, then she will not buy it", and “Actually even if my father says he 
would buy the shoes for me, I know it is not a guarantee because my mother is the 
final decision maker". 
Given all the negative experiences related to money, one girl commented, 
‘‘My parents have given me enough money to buy sport equipment, like a bike. 
However, when I asked to buy a fitness bike for me at home, they refused to do so 
thinking there is no space to put it at home. Hence, they bought me a real bike 




This final chapter provides a brief restatement of the research problems and 
a review of the major methods used in the study. The foci sections summarized the 
results and discussed their implications. Specifically, this research adopted a 
triangulation method (Patton, 2002) and conducted both quantitative and 
qualitative research approach in an attempt to reveal two corresponding 
dimensions of purposes. First, surveys were administered to examine the three 
major objectives, namely, the factorial structure of the multidimensional construct 
of children's subjective task value (STV), the gender differences of children's 
STV and participation in sport, and the parental socialization influence on 
children's STV and participation in sport, in relation to their gender effects. 
Second, semi-structured interviews were conducted among 6 children of high 
sport value and 6 children of low sport value. This set of respondents was derived 
from the highest and lowest 1 standard deviation based on the mean of the 
Chinese version of the Task Perception Questionnaire (Liu, 2007) survey results. 
Furthermore, interviews were employed to discern children's unique experiences 
influencing their STV in sport in relation to the parental influences on children's 
STV development and sport participation. 
Statistical analyses suggested different results dimensions. First, 
confirmatory factor analyses (CPAs) revealed that the child respondents were able 
to distinguish the three STV components in sport, namely, attainment value, 
intrinsic value, and utility value, as suggested by the Expectancy Value Model 
(EVM). Second, gender differences existed in children's intrinsic value and utility 
value, but not in their attainment value and sport participation. Third, all the STV 
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components were correlated with boys' sport participation. However, the same 
results were not observed among girls. Utility value was the only component 
revealed to be related to girls' sport participation. Fourth, it was suggested that 
mothers placed higher sport value in boys than in girls. In contrast, no difference 
was found in fathers' value in their children's sport. In addition, only 
socioeconomic status (SES) associated with mothers was correlated with 
children's sport participation. Only fathers' value in children's sport, but not SES, 
was found to significantly predict children's utility value and their sport 
participation. Upon subjecting the data to hierarchical regression, it was found that 
children would adopt similar value beliefs in sport to those of their fathers over 
time, thus influencing their own chosen sport participation. With regards the 
interview findings, this study extended its understanding of Eccles' STV model by 
eliciting the children's self-identified unique experiences. These then served as 
basis in composing each of the STV subcomponents. Moreover, this study 
supported the Parental Socialization Model (PSM) (Jacob & Eccles, 2000) which 
was expanded from the EVM (Eccles, et al. 1983). This way, the parental 
influences across the high-value group and low-value group children in their three 
STV components formation were addressed. Finally, this study has both 
theoretical and practical implications for understanding and encouraging 
children's positive sport-related experiences. In accordance to each of the 
purposes of this study, the discussion is divided into two major parts. 
Part One: Quantitative Inquiry on Children's STV and Participation in Sport, and 
Parental Influence 
Purpose 1: Theoretical Expansion on Eccles，s STV Components Work 
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Purpose 2: Gender Differences and Correlations in Children's STV 
Components and Sport Participation 
Purpose 3a: Differences in Parental Value Placed on Children's Sport 
Purposes 3b and 3c: Relations between Parental Influences and Children's STV 
Components and Participation in Sport 
Part Two: Qualitative Inquiry on Children's STV and Participation in Sport, and 
Parental Influence 
Purpose 4a: Understanding Children's Experiences and their Influence 
on their STV in Sport: A Social and Cultural Milieu 
Approach 
Purpose 4b: Understanding Children's Perceptions on Parental Influence 
on their STV Components and Participation in Sport 
Part One: Quantitative Inquiry on Children，s STV and Participation in Sport, and 
Parental Influence 
Theoretical Expansion on Eccles ‘ STV Components Work (Purpose 1) 
Factorial structure of the STV may differ across age, culture, and sport 
domains. Results of the CPAs suggested that children in this study, specifically 
Hong Kong Chinese, aged 10 to 15, who participated in various sport and leisure 
activities, were able to distinguish the three STV components in sport. These are 
attainment value, intrinsic value, and utility value. The distinctions that emerged 
lent credence to the theoretical assumptions as suggested by Eccles, et al. (1983). 
Specifically, aligned with extant literature, the three-factor model denotes a better 
fit than the one-factor model with the root mean square error of approximation 
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(RMSEA) value below .05 (Tabachinick & Fiddl, 2007), the lower bound of the 
90% confidence interval of the R M S E A below .05 (Browne & Cudeck, 1993), and 
the goodness of fit index (GFI), comparative fit index (CFI), and normed fit index 
(NFI) with a value 1.00, representing a perfect fit (Comery & Lee, 1992). The 
result was consistent with Xiang's, et al. (2004) findings on fourth-grade western 
children. Said study suggested that the three components of STV in the E V M in 
sport were distinguished under the given conditions. However, results did not 
coincide with a similar study (Liu, 2007) with Taiwan Chinese children as 
respondents. In particular, Liu's study revealed that children in all age groups 
(from 9 to 18) were not able to identify the distinctive STV components. In other 
words, the intrinsic, utility, and attainment value formed one single factor of STV, 
instead. Taken altogether, findings suggest that the factorial structure in children's 
STV components were similar across cultures and age groups when comparing 
children from the West and from Hong Kong, but not in the case of Taiwan 
Chinese. 
Despite cultural and age factors, children from various sport domains could 
potentially result in different factorial structures of STV. In identifying the three 
distinctive STV components, children in the present study regarded sport as any 
physical activity or leisure activity they engage in during school and after-school 
period. In accordance with a previous study, children were able to identify a three-
factor model of attainment, intrinsic, and utility value in a running program 
(Xiang, et al. 2004). However, with a similar group of elementary school children, 
the three STV measures loaded into a single factor in Physical Education classes 
and throwing, to be specific (Xiang, McBride, Guan, et al. 2003). 
Two implications were generated on the basis of these findings. First, 
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although western researchers who delve on value research often regard Eastern 
cultures as one single cultural group (e.g., Wigfield, et al. 2004), evidence 
suggested that differences in the factorial structure of STV may emerge across 
various Chinese ethnicity. Therefore, future research should be cautious and 
critical when examining the factorial structure of STV in cross-cultural analyses. 
Doing so will avoid overgeneralization of findings in the Eastern culture setting. 
Second, further research is warranted to determine the stability of the factorial 
structure of STV across groups differing by culture, developmental status, and 
sport domains. 
Gender Differences and Correlations in Children ’s STV Components and Sport 
Participation (Purpose 2) 
One of the areas examined by the E V M is gender differences in children's 
STV and sport participation. The results did not totally support previous research 
that boys have higher STV (e.g., Eccles & Harold, 1991; Fredricks & Eccles, 
2005) and sport participation (e.g., Ha & Pang, 2006; Lau, et al. 2004) compared 
with girls. Interestingly, differences were only revealed in the children's intrinsic 
value and utility value and not in attainment value or sport participation. 
Specifically, the results show that boys find sport more interesting and useful than 
girls do. However, it also indicated a small effect size. 
One possible explanation for the unsubstantial findings in the STV 
components is the gender-stereotypic perspective in value research. Some 
research argued that gender differences might serve as a function in perceiving 
gender appropriateness of sport activities (Klomsten, Marsh & Skaalvik, 2005). In 
other words, when an individual participates in a sport deemed appropriate to his 
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or her gender, his value in that particular sport increases. Given that condition, 
boys are more inclined to value sport such as soccer and wrestling which exhibits 
masculine characteristics of strength and power. On the contrary, girls are more 
likely to value sport that demonstrates feminine characteristics like agility and 
gracefulness, such as gymnastics and dance (Klomsten, et al. 2005). This study 
utilized sport as an "umbrella" term and children were instructed to use their 
regular sport or leisure activity as reference when responding to the survey. Not 
surprisingly, children revealed their value according to their chosen gender-
appropriate sport, thus no substantial differences were found in all STV 
components. Likewise, Xiang, McBride and Bruene (2003, 2004) focused on 
children in a physical education and running program. Their findings suggested no 
significant gender differences in all three STV components. Taken together, it is 
possible that gender differences in children's STV components are more likely to 
be found in gender- stereotyped sport activities. This proposition requires further 
research to examine the gender differences in both traditional masculine and 
feminine sport activities. 
If the notion of gender-stereotyped activities was found to increase 
perceptions of gender differences in sport value and participation, physical 
educators should instill the gender-neutrality concept in sport to children. More 
importantly, future research should start interviewing boys and girls to better 
understand their perceptions of masculine and feminine characteristics of sport. 
The objective is to alter their gender-stereotyped beliefs pertaining to different 
sport. 
Furthermore, gender also raises the question of participation accessibility in 
sport. In Hong Kong, girls are generally not encouraged to participate in soccer, 
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which is often depicted as aggressive and brawny (Klomsten, et al. 
2005).Evidently, there are no girl players representing Hong Kong in international 
soccer competitions. Interventions are deemed necessary in encouraging equal 
participation in various sport activities. It is about time that the barriers separating 
sport which are traditionally perceived either as masculine or feminine be 
overcome. 
Results also showed that gender difference was not found in children's sport 
participation as opposed to previously established consistent local findings. One 
plausible explanation for this discrepancy is the external validity of the data. The 
surveys were administered to children during Olympic year 2008, and probably, 
the schools might have purposefully offered equal opportunities for children's 
sport participation, if not made compulsory for all. Another possible explanation 
is the relatively insignificant difference found among primary school children. 
Previous research have shown that girls' sport participation levels decline faster 
over age, in contrast with, boys who only exhibit a little decline (Lindner, 1998). 
When examined whether boys' and girls' STV components were correlated 
with their sport participation, findings indicated that the three STV components 
were related with boys' sport participation. However, the same does not hold true 
for girls. Similar with related findings, attainment and utility value for boys were 
significantly related to time spent in sport, (e.g., Eccles & Harold, 1991) and STV 
was identified as important correlates with children's leisure activity (Kimiecik & 
Horn, 1998; Xiang, et al. 2004). An interesting finding suggested that utility value 
alone，and not attainment value or intrinsic value, was the component related to 
girls' sport participation. In addition, utility value has the largest effect on 
influencing both genders' sport participation. Contrary to extant findings among 
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Western children, (Cox & Whaley, 2004; Xiang, McBride, & Bruene, 2006) this 
study provided an opposite account regarding this notion on Chinese children. The 
former study indicated that the more intrinsic aspects of children's STV (i.e., 
interest and importance) correlate more intensely with positive sporting behaviors 
than its more extrinsic aspects (i.e., usefulness). This discrepancy could be 
explained by Chinese's deeply ingrained Confucianism, wherein an enormous 
importance is placed on the instrumental value of an activity leading to a secure 
and prosperous living (Johns & Dimmock, 1999). Hong Kong children believe 
that their present investments, especially their academic achievements will help 
them pursue their desire of gaining money or securing an occupation in the future. 
Supported by the evident results, sport is included in such investments. 
Furthermore, beginning with the implementation of an all-round education reform 
(CDC, 2002, 2007) children who do not focus much on either doing well or 
having fun in sport, are strongly motivated by the instrumental view of economic 
life. Majority of children join various sport activities to become well-rounded 
individual. Being well-rounded provides the necessary competitive edge over 
others in the labor market. This finding should alert physical educators in 
rethinking the effectiveness of various physical education programs in motivating 
children to engage in sport. Instead of merely advancing sport in its fun and health 
improvement aspects, they should incorporate activities that provide linkages 
between sport and their usefulness in children's current and future goals. This will 
be beneficial to the next generation, especially among girls. 
Despite the lack of gender difference in children's sport participation, their 
activity levels remains low. This issue may be referred to Hong Kong's general 
cultural and social atmosphere pertaining to sport. Under the influence of 
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capitalism (Lau, 1982) and Confucianism (Slote, 1998), sport is not regarded as a 
moneymaking business or career that could secure a living. When compared to 
countries such as the U S A and China, Hong Kong is very different. Those nations 
strived to establish themselves as world powers in economy and in sport. They 
have combined these, as they have successfully transformed sport into a money-
making venture. On the contrary, Hong Kong has no precedent in producing an 
athlete who gained international fame and prestige in a particular sport. Tiger 
Woods and Yao Ming are exemplars of internationally acclaimed athletes. They 
hail from the U S A and China, respectively. Lee Lai Shan, one of Hong Kong's 
finest athletes in windsurfing, and an Olympic gold-medalist, failed to receive the 
same privileges provided by big countries to their athletes. Without enough 
support to such role models, it seems difficult to establish recognition and advance 
sport development. Having role models may serve as one of the first steps in 
children's sport participation. However pessimistic the situation is, sport remains 
instrumental in a child's development. For the most part, what physical educators 
can do is continue instilling positive sport knowledge to children. In fact, for some, 
sport is more than medals and pride, but rather an instrument to promote 
sportspersonship and a healthy lifestyle. 
The foregoing arguments have demonstrated that the differences among 
societies, like those in western countries, are due to deeply embedded societal 
values. It is understandable that the belief of societies is notoriously difficult to 
alter, notably, with some values dating back for decades. However, by initiating 
effective changes in school curriculum, children would gradually appreciate the 
fun and importance of sport. They would start to adopt a view that involvement in 
sport may result in healthy lives and not merely as a tool for occupational 
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advancement. Specifically, curriculum changes could be achieved through an 
integrated approach. Take for example a conventional map reading in geography. 
Through the concept of curriculum integration, by combining it with orienteering 
taught in PE, the geography activity will have an added dimension. In turn, 
children would be very much motivated to acquire skills in sport, which are 
evidently useful and related to academic advancements. 
Differences in Parental Value Placed on Children 's Sport (Purpose 3a) 
Mothers of boys placed a higher value to sport than the girl's mothers did, 
but no difference was found in fathers' perception in valuing children's sport. 
Previous literature (Johnson, 1975) suggested that fathers have stronger 
differentiation of roles for boys and girls, and the results did not support this 
notion. However, partially congruent to previous findings (e.g., Eccles, 1993; 
Fredricks & Eccles, 2005), this study found that gender stereotypic beliefs did 
influence the values mothers have categorized for their children. The discrepancy 
is found only among mothers and not for fathers. The difference demonstrated by 
the gender stereotypic effect might be due to their occupational exposure. In 
recent decades, the growing importance of girls' sport all over the world 
(Klomsten, et al. 2005) has possibly lessened fathers' stereotypic beliefs. In the 
present study, approximately 45% of housewives might not be as strongly 
influenced by the changes of social constructions in gendered sport as fathers do. 
The discrepancy in this case lie in the aspect that fathers spend considerable time 
working away from home and under the collective influence of the society. Thus, 
mothers are still very much inclined to believe that sport is for boys than for girls. 
Visibly, this argument remains speculative and further research should test this 
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hypothesis. If this notion holds, interventions should not only influence societal 
levels, but should also penetrate households to alter existing gender stereotyped 
beliefs in children's sport by mothers. 
Additionally, the sample survey may account for the different results. 
Previous studies sampling on parents whose children are from sport teams or 
programs (e.g., Xiang, McBride & Bruene, 2003) and those from school-based 
populations (e.g., the present study, Fredricks & Eccles, 2005; Kimiecik & Horn, 
1998) yielded inconsistent findings. To better understand whether parental value 
on child's sport varies in relation to their own and their children's gender, the 
sampling issue should be critically addressed in future research. 
Relations between Parental Influences and Children ’s STV Components and 
Participation in Sport (Purposes 3b and 3c) 
One purpose of the study was to explore the link between parental 
socialization [Socioeconomic status (SES) and value] and children's STV 
components with sport participation. The results have expanded prior STV 
research by adopting the E V M in studying the Hong Kong Chinese culture. In 
addition, the present study extended Eccles' work by documenting a relationship 
between the fathers' perception on children's utility value with children's utility 
value and sport participation. 
According to the E V M , significant factors such as parents may impact 
children's perceptions of value, which in turn influence sport participation. When 
the relationship between parental influence and children's sport value and 
participation was examined, fathers' value in children's sport, but not SES, was 
found to significantly predict children's utility value and their sport participation. 
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Interestingly, the analysis suggested that children's utility value is a perfect 
mediator between fathers' value in children's sport and children's sport 
participation. 
The finding that children were strongly influenced by fathers', and not 
mothers', perception of value in children's sport aligned with extant literature (e.g., 
Lau, et al. 2007; Tu, 1998) depicting that Chinese parenting practices are inspired 
by Confucianism. Traditionally, Confucian families are male dominant (Lebra, 
1998), wherein fathers are solely responsible for decision making for the family. 
The mothers in this setup are expected to take care of the children and carry out 
domestic chores. Although one may argue that the mothers' nurturing of the 
children could immensely influence their sport value and participation, the main 
priority of mothers' supervision at home is education and not sport (Ha, 
Macdonald & Pang, in press; Pang & Ha, in press). Considering that sport is 
generally regarded as an outdoor activity and mothers are generally concerned 
with the home enables fathers to exert much influence with their children in sport 
since they are the “head of the family." Fortunately, though mothers' value was 
shown to vary between boys and girls sport, they did not influence children's STV 
and participation. This could be attributed to the E V M that parental value in 
children's sport may require actual behaviors, such as acts of encouragement and 
equipment purchase. These are carried out by parents to serve as mediators in 
order to influence their children. Aligned with the current interview results, 
children expressed that their mothers play minimum involvement in their sport 
value and participation. Again, the above explanations are but speculative. Further 
research is warranted to understand the relative importance of different parental 
socialization factors to children in influencing their STV and participation in sport. 
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According to the P S M (Jacobs & Eccles，2000) which expanded from the 
E V M , parental characteristics such as the value placed in sport affect their 
children's sport participation. Their influence in developing children's value in 
sport in turn influences children's commitment in sport. This commitment, over 
time, determines the children's sport participation or achievements. The present 
study extended the results by assessing whether this hypothesis stands. Empirical 
results supported the model that fathers' perception on children's sport influences 
their sport participation through children's utility value. 
In addition, the prevailing notion that family SES (education, occupation 
and income) is associated with children's sport exposure (Bourdieu, 1986; 
Coakley, 2007) was not supported in the present study. Results indicated that only 
mothers' SES was related to children's sport participation, however showing small 
effect size. On the other hand, parental value and fathers' SES were not associated 
to either STV or sport participation. The unsubstantial correlations could be 
interpreted in terms of several propositions. First, SES was considered to be 
associated with organized sport which requires adequate facilities, equipment, and 
finance. Quite the opposite, they are not suggested to be linked with non-
organized sport (Santos, et al. 2004). In particular, Johnston, et al. (2007) claimed 
that no significant association was found between SES and children's participation 
in Physical Education classes, except during school sporting events like 
intramurals. Granted that the present study did not explain the possible differences 
between organized and non-organized sport, further research is warranted to 
understand the influence of SES on children's sport participation. This is mainly 
due to their fundamental distinction in terms of structure. Second, it is also worth 
noting that support from the Hong Kong Government is essential. In financial 
120 
year 2007 to 2008, the Leisure and Cultural Services Department (LCSD, 2007) 
provided a subvention of 30 million dollars to National Sports Associations 
(NSAs). The funds are allocated to promote community participation in sports and 
the development of the School Sports Programme (SSP) (LCSD, 2007). In lieu 
with this, the Free-Use Scheme also supported by the LCSD, allowed eligible 
organizations such as schools, to access all sport centers like squash courts, 
hockey pitches, outdoor bowling greens and obstacle golf courses, free of charge 
during non-peak hours. All of these may imply the lessening effect of SES on 
children's sport participation in Hong Kong. 
The results showed ways to enhance the positive, and in turn, remedy the 
negative children's STV and sporting experiences in relation to the experiences of 
their parents. Several educational implications were suggested. First, if children 
routinely see that only fathers engage in sport-related activities regularly and 
mothers get involve in it occasionally, then sport would readily become gender 
stereotyped as a father's or masculine field. To remedy the situation, the spouse's 
role should be reviewed. Since many women view their role as caregiver and their 
field of responsibility is inside the home, it is clear why mothers spend little time 
in children's sport participation. Taken into account that majority of sport 
activities are performed outdoors, not to mention mothers' general perception that 
sport is predominately for males, they leave that role to fathers. The extent by 
which males and females differ in their concepts of spousal role is difficult to 
change right away. What physical educators can do is start suggesting and 
researching different sport activities that can be easily carried out at home. This 
possible breakthrough could dramatically enhance mothers' and children's 
bonding in sport. 
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Secondly, it seems that the prevailing parental belief that sport is solely for 
recreational purposes is difficult to alter. Hence, majority of the parents argue that 
sport does not qualify as a future career for their children to lead a prosperous life. 
In this light, educators could actually emphasize that the very act of playing itself 
contributes to the children's healthy growth and development in intellectual, 
physical, and social aspects (Ginsburg, 2006). The present study never intended to 
persuade parents to put sport in equal status with academics. Rather, it suggests 
that sport should be included to maintain balance in children's lives in order to 
stimulate optimum development in their academic, physical, and emotional milieu. 
It is believed that this will customarily lead them to a brighter future. 
Thirdly, though family SES was not strongly associated with children's 
STV and participation in sport, reviewed literature on sport provision in Hong 
Kong recommended to allowing each child to fully reap the advantages offered by 
sport. At present, the Hong Kong Government has allocated various subsidy 
schemes to less privileged students such as the School Textbook Assistance 
Scheme. However, to the author's knowledge, there is no sport-related subvention 
for children. There is practically no subsidy for students to participate in 
community sport teams or for buying sport equipment. Policy should be revised 
and should focus on covering such costs and charges for children who are unable 
to pay for them. 
Part Two: Qualitative Inquiry on Children，s STV and Participation in Sport, and 
Parental Influence 
Understanding Children ’s Experiences and their influence on their STV in sport: a 
Social and Cultural Milieu Approach (Purpose 4a) 
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During the first step of statistical analysis, this study provided support to 
Eccles, et al. (1983) multidimensional conceptualization of STV. Dealing with the 
understanding of children's experiences under different subcomponents of STV in 
sport, as suggested by Eccles, et al. (1983), would be essential in interpreting the 
multidimensional construct of STV in motivating children's sporting behaviors. 
Previous qualitative research has merely explored this aspect, and no investigation 
has been carried out pertaining to Chinese children. Moreover, an individual's 
behavior and value beliefs are influenced by the cultural heritage and social 
organizations they belong to (Coakley, 2007). The sphere of influence functions 
through every day interactions. Specifically, Wigfield, et al. (2004) claimed that 
Chinese cultures, with their predominantly collectivist impetus, would vary in 
their meanings of STV as compared with their Western counterparts. The 
discussion aimed to understand on how Hong Kong's culture and social milieu 
might contribute to children's unique experiences in their STV and participation in 
sport. In addition, the present study also attempted to identify similarities and 
differences in their experiences across value groups and across gender. 
Attainment value. Attainment value was considered to be very culturally 
embedded provided that an individual acquires and internalizes behaviors and 
activities that are in congruence with culturally defined identity components 
(Wigfield, et al. 2004). Asian cultures are often characterized as collective. People 
focus on conforming their behaviors to social interests of a larger group rather 
than to one's individuality (Lieber, et al. 2000). Thus, Chinese children's 
perceived importance of sport may be closely related to merely satisfying their 
surrounding groups interest over their own. Contrary to extant beliefs, children in 
this study articulated both individualistic and collective influences on their 
123 
attainment value in sport. Hong Kong being a mixture of influences through an 
intersection of Chinese Eastern and Western values brought about by British 
colonization contributed to the dual cultural value of individualism and 
collectivism among Hong Kong Chinese children. Conforming to self-interests 
and personal needs (Wang & LeMonda, 2003), the high STV group children in 
terms of attainment value included positive experiences of achieving goals and 
medals, improving health and sport skills, and having fun. On the contrary, 
children from the low STV group had experiences that negatively influenced their 
attainment value in sport, namely, psychological pressure, poor performance, lack 
of sporting alternatives, placing academics as more important, and lack of sport 
intensity. In a related finding by Stuart (2003), relationships between goal 
attainments, physical benefits, intrinsic rewards, and attainment value in sport 
have been established. With the findings being consistent with extant literature 
(e.g., Luke & Cope, 1994), it was found out that children who were provided with 
opportunities to select diversified activities experienced motivation in sport. 
Subordinating self-interest to maintain interpersonal harmony is a 
distinctive feature of the Chinese culture (Triandis, 1995). The high STV group 
children in attainment value have positive experiences in satisfying family 
member's expectations and in fitting with peer groups. On the contrary, the low 
STV group children suggested that the lack of social support was one of the 
negative experiences they encountered. Thus, it is demonstrated by their low 
attainment value in sport. The sources of gaining family's and peer's support 
aligns with the work of Stuart (2003), who identified that the lack of unity with 
surrounding social groups contributes to the negative attainment value while 
encouragements from friends provide positive attainment value in sport. 
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Intrinsic value. Wigfield, et al. (2004) contended that children's intrinsic 
value in collectivist culture may also reflect social influence. Children may judge 
their personal interest in sport based on their social groups over mere individual 
considerations. This point of view was evidenced in the present study by the low 
STV group children who acknowledged that doing sport alone and resentment 
from teammates would negatively influence their intrinsic value in sport. The 
importance of friendship bonds aligned with the work of Wong & Cheung (2004), 
who identified this through Hong Kong primary school children's high mean 
scores on friends as their motives for sport. Besides their collectivist view of 
experiences, children also expressed individual concerns in their intrinsic value in 
sport. Positive influences of sport included positive affect, positive achievement, 
movement sensations, and alternative outlet; while negative ones were insufficient 
time, poor performance, and negative affect. The source of affect generally 
indicated the importance of feeling happy and experiencing enjoyment in sport, 
which would positively influence the children's intrinsic value. This supported 
Cheng's, et al (2003) and Lindner & Sit,s (1998) finding that fun and enjoyment, 
plus positive achievement would increase, along with children's motivation in 
sport. Within the source of affect in particular, the feeling of fatigue in sport 
indicated by two girls in the low STV group, contributed to their negative intrinsic 
value. This point was similar with Cheng's, et al study (2003) conducted among 
Hong Kong's female adolescents. The study has shown that too much exhaustion 
and fatigue through exercise alone accounts for a large barrier in doing sport. 
Utility value. Utility value was also interpreted as closely linked to cultural 
influences. This source of value should be reviewed closely as it was 
quantitatively shown to relate with children's STV and participation in sport. 
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Eccles, et al. (1983) suggested that the children in collective cultures may 
determine the usefulness of sport depending on how it would help them fit into the 
cultural expectations, rather than their own. Children from both the high and low 
STV group revealed that academics are closely linked to their perception 
regarding the utility of sport. In line with related local findings, a child's academic 
concern in relation to his or her sport is one of the most important influential 
factors in children's sporting experiences (Yu, et al, 2006; Lindner, 1999). Being a 
capitalist city, Hong Kong focused more on economic development where 
businessmen thrived. This market-oriented economy is characterized by its major 
concern in using material value to evaluate the worth of things and people (Lau, 
1982). Alongside with this capitalistic ideal is the Confucianism belief-system 
(Slote, 1998), by which people believed that only education would bring 
prosperity and wealth to them. The children in this study showed conformation to 
embedded culture which is in line with literature review. They also regarded 
academic pursuit as one of their criteria in creating utility value in sport. 
In spite of the collective influence of academic pursuit, children also 
expressed personal needs in contributing to their utility value in sport. Positive 
experiences in sport included the many physical benefits. The negative ones 
included lack of physical improvements, which is considered not useful in daily 
living and having no relation to one's personal identity. In a related finding by 
Stuart (2003), the relationship between physical benefits, lack of physical 
improvements, and utility value has been established. Particular to the source of 
personal identity as stated by a child from the low STV group who expressed that 
sport is not for him, but rather for elites only. He further explained that since 
nobody knows how well he does in sport and the fact that he is not a member of 
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any sport team, it does not matter to him whether or not a sport is useful. In other 
words, if children were given indiscriminant opportunities in sport, they would be 
able to experience its usefulness more. This echoed evidence from local findings 
(e.g., Community Sports Committee Secretariat, 2005; Johns & Ha, 1999) 
suggesting that current PE lessons failed to promote a physically active lifestyle to 
the mass school population. Hence, Hong Kong children are far from reaching an 
acceptable level of sport participation as recommended by the A C S M (2006). 
Additionally, an interesting concern expressed by a boy from the high STV group 
is worth noting. Bullying was mentioned as the only negative experience which 
contributed to the children's positive utility value in sport. Contrary to related 
literature (Sallee, Gano-Overway, Redican, Burkholder, 2005; Storch, Heidgerken, 
Geffken, et al. 2006), the increased rates of children being taunted or bullied were 
shown to negatively correlate with their health or physical activity levels. Studies 
suggested that the tough times these children faced would lead to increased 
symptoms of depression and fatigue, which in turn will lower their physical 
activity rates. One may also account to the degree of taunt suffered by a child 
resulting in the discrepant finding. When facing a desperate situation, an average 
child will most likely fail to revolt as opposed to the child in this study who chose 
to believe that running faster is useful ward off his elder brother. 
Overall, the children from both the high and the low STV groups expressed 
unique experiences that influenced their attainment, intrinsic, and utility values in 
sport participation. A general pattern of the results suggested that the theme 
concerning performance was the only indicator that appeared in all three STV 
components for the low STV group. Furthermore, the higher-order theme of future 
was the only dually cited source in children's attainment and utility value in sport 
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for this group. However, despite having common sources between the high and 
low value groups, they often differed in directions and trends. While the low-value 
children were experiencing lack of improvement, the high-value children, on the 
other hand, were gaining positive achievements and becoming skilled in sport. 
Also, while the high-value participants were enjoying the movement sensations 
from their sport, the low-value participants were facing fear of injury, fatigue and 
annoyance during their sport experience. Finally, while the high-value group was 
identifying the health and social benefits of their chosen sport, the low-value 
group was regarding sport as less important compared to academic pursuits. Most 
of the high-value participants cited the benefits of sport in their future prospects, 
while the low-value participants believed that sport is not related to their identity, 
schools, and jobs. 
Due to the qualitative nature of the study and limited participants available, 
substantive gender differences and correlations cannot be concluded. Nevertheless, 
several interesting trends were noteworthy. First, an examination of both high 
STV and low STV groups revealed that boys often indicate that sport was valued 
for physical improvements and achievements, as long as such activities are goal-
driven and provide adequate activity levels. As for girls, interactions with friends 
or family members were more often cited as influencing factors for their STV in 
sport. Girls are more inclined to do sport to make family members happy, and in 
some cases, if others know them. Aligned with the work of Ha, Pang & Cheung 
(2004), boys tend to focus on more competing and winning in sport than girls. 
Given this information, future research should continue addressing the gender 
differences of children's personal and social needs in STV formation. Secondly, 
only boys from the high STV group suggested both verbal (i.e., teased by 
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classmates) and physical (i.e., bullying by brother) forms of taunting as negative 
sources for their positive value in sport. This source of value identified might be 
unique to boys' social influence factors. This warrants future examinations to 
determine the extent of gender differences regarding this value source. According 
to a previous research (Sallee, et al. 2005), boys were often the bully-victims. 
Thirdly, aligned with the gender stereotype perspective (Klomsten, et al. 2005) 
indicated earlier in this study, boys may encounter lower attainment values in 
feminine-related activities. One of the boys exclaimed, “I see no improvement in 
myself after doing these kinds of sport, especially gymnastics and stretching 
exercise. I do not see a point in doing it better." Fourth, in relation to the intensity 
of sport, the results are consistent with related studies (e.g., Cheng, et al. 2003) 
that only boys, and not girls mentioned that failure to experience and not enough 
intensity in sport contributed to their lower attainment value. On the contrary, girls 
particularly disliked the feeling of fatigue, which influenced their intrinsic value. 
Based on Eccles’s three component STV model, the interviews extended 
previous research by adding new knowledge concerning Chinese children's 
diverse and unique perceptions and as they differ across value groups and gender. 
Findings indicated that the dichotomy of one cultural ideology as acknowledged 
from previous literature (e.g., Wigfield, et al. 2004) does not adequately capture 
the children's perceptions of their experiences of the three STV components. 
Having regained its sovereignty from the United Kingdom for almost 10 years 
now, Hong Kong since 1997, is very much affected by its colonial and post-
colonial environment. Children living in this complex cultural setting often 
encounter tension between satisfying individual needs as against conforming to 
their surrounding social groups. The two seemingly contrasting values of 
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collectivism and individualism (Ha, et al. in press), as well as the deeply rooted 
capitalistic economy and Confucian ideology, continue to co-exist in shaping the 
contemporary Hong Kong Chinese children in their sporting value and 
experiences. 
There are several implications to educational practice and to efforts in 
increasing the children's sport participation stemming from the interviews. First, 
there is a need to cater to both the personal and cultural aspects of influences in 
order to increase children's value in sport. With regard to personal levels, research 
has shown that children experienced low utility value in sport when they find it 
not applicable to daily living and if they find it quite elitist. Physical educators 
should educate children in some ways to integrate sport into their personal 
lifestyle. Examples of these are brisk walking to school as an alternative to 
motorized transportation, and by helping in household chores to increase their 
activity level inside the home. In order to minimize the belief that elitism exists in 
sport, schools and the community should continue to promote the "sport for all,, 
concept. This idea has started to blossom in the massive celebration events in 
Hong Kong arising from the 2008 Beijing Olympics. From the perspective of 
world-class athletes, the Olympics is the most important arena for their success. It 
seems that this is the ultimate sporting event, where athletes from different nations 
put their best effort on their trainings and performance to come out victorious. At 
the time being, the "sport for all" concept is widely promoted by the government 
and schools through mass participation in different sport-related activities and 
competitions. This is carried out to heighten Hong Kong citizen's awareness in 
this world-class event. It is hoped that the spirit in motivating all populations, and 
not just the elites, to participate in sport would continue even after the 
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overwhelming effect of the Olympic Games subside. In addition, findings 
surrounding the experiences of positive achievement in promoting intrinsic value 
are likewise noteworthy. Physical educators should engage in fostering successful 
experiences to children. Noted in the findings, those who experience 
improvements and those who quickly acquire a new sport skill were able to 
develop more intrinsic value in sport. Through a specific PE curriculum, such as 
Teaching Games for Understanding (Thrope, Bunker & Almond, 1986), and the 
individualized goal attainment program, children could expect an increase with 
respect to their positive experiences in sport. 
With regards to social and cultural influences, further attention should be 
placed on interactions between children and other significant persons in their sport. 
As established by the findings, children were mainly influenced by their parents, 
siblings and peers. However, there was no account made in relation to coaches' 
influence, as often cited in related studies (Bengoecheaa & Strean, 2007; Stuart, 
2003). One possible explanation is that Hong Kong children are not commonly 
exposed to sport teams outside their respective schools. Their tight academic 
schedule is also considered in this supposition. Another explanation, but this time 
"terminology-based," suggests that whenever Hong Kong teachers coach a sport 
team affiliated to their schools, they are often called "teachers" rather than 
"coaches." Therefore, it is the role of parents, siblings, and peers to encourage 
children's sport participation. Parents should be educated to make them realize 
that their beliefs and expectations matter in influencing their children's value in 
sport. Parents should also pay close attention to their children so they will not be 
passive victims of bullying since it was generally shown that this is actually 
correlated with low sport participation. Although rectifying the issue of bullying 
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might not be within the scope of a physical educator's interests, they could instead 
help children understand the benefits of becoming physically active. Lastly, to 
optimize the role of peers, schools should encourage and provide sufficient 
support, such as after-school sport clubs or before-school sport activities. This 
way, children will be encouraged to engage in sport with their friends with similar 
interests. 
Furthermore, in understanding the unique experiences of the low STV 
group, this study provided insights into the views of children who once 
participated in sport, but now find it unimportant and not as interesting or as 
useful as before. First, for those children who have been previously injured or 
have become afraid of getting hurt because of sport, it might be advantageous to 
provide the necessary adult's supervision. In a way, this will help reduce their fear 
or even encourage them to widen their sport participation. Protection may imply 
two dimensions, protection in terms of a safety sport environment, as well as in 
terms of adequate physical equipment and knowledge. A safe environment is 
tantamount to children being free from bullying and from potentially hazardous 
sporting venues. On the other hand, adequate physical equipment pertains to the 
right kind of sporting gears, such as helmets or gloves, while knowledge refers to 
ample understanding of how to correctly perform sport techniques. Going to 
another issue, while physical educators are quite positive on improving children's 
interests in sport, they can merely pattern their perception on the comparative 
usefulness of sport and academics. This subject was previously discussed as a 
deeply rooted and culturally embedded phenomenon. Specifically, children 
believed that sport lacks explicit outcome, as it is rather difficult for principals or 
teachers to notice their involvement or actual performance in it. On the contrary, 
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academic results are printed black and white on report cards and therefore serve as 
a better indicator to prove their hard work and success. In this light, it is 
recommended for schools to provide periodic assessments of children's 
performance based on the psychomotor, cognitive, and affective domains. This 
will provide an avenue for an evaluation of the improvements shown by students 
over time, as well as track their development in the realm of sport. In a recent 
study, assessments were shown to positively and significantly improve children's 
enjoyment in sport, along with their physical fitness levels (Ha, Sum, Chan, John, 
2007). 
Understanding Children 's Perceptions on Parental Influence on their STV 
Components and Participation in Sport (Purpose 4b) 
Eccles, et al. (1983) suggested that significant others, such as parents, 
contribute to children's perceived value and achievement for a given task. 
Interview results in this study are able to shed light on a number of aspects. First, 
the children's view on both fathers' and mothers' socialization in their STV and 
participation were elicited. Second, this study supported the P S M (Jacobs & 
Eccles, 2000) which expanded from the E V M . In doing so, similar sources on 
parental influence on children's value development and sport involvement were 
revealed. Finally, sources in the P S M that did not emerge from the results were 
highlighted in order to provide implications for further research. 
Parental Characteristics. Parental characteristics included education, 
occupation, and number of children. First, education could be interpreted as the 
sport knowledge in both cognitive and psychomotor domains shown by parents. In 
the present study, most of the boys shared their fathers' advanced skills in sport 
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and ability to give immediate answers on sport-related queries. This accounted for 
the children's positive experiences in terms of intrinsic value. As further 
affirmation, two boys from the high STV group indicated the fact that their 
mothers were poor at football and lacked any kind of knowledge in sport. In the 
same manner, this has contributed to their negative intrinsic value. Parental 
influence on children's value in sport can go beyond to affect even the most 
seemingly trivial things. For instance, parents who do not know how to choose 
appropriate sport shoes for their children were found to likely influence their 
children's sport participation. One of the boy respondents confirmed this saying 
that his parents refused to buy him another pair of sport shoes for his basketball 
trainings for they believe that there is no difference between ordinary walking 
shoes and those designed for basketball. As such, children become prone to 
hurting their ankles due to inappropriate shoes. Second, the tight work schedule of 
parents also contributed to children's negative experiences in intrinsic value. 
Consistent with local studies (Pang & Ha, in press), it was found that children are 
affected when their mothers tend to consume most of their time on domestic 
chores, while their fathers work until late hours on weekdays. Third, the inability 
of parents to give the same level of attention on each child may influence the 
children's attainment value, intrinsic value, and sport participation. To illustrate, a 
boy indicated that his parents spend most of their time taking care of his little 
sister aged one, leaving them with no more time for sport activities with him. 
Parental Beliefs. Parental beliefs pertained to personal value in sport, 
perceptions of value in children's sport, perceptions of children's talents, and child 
rearing beliefs. First, parents convey messages to their children through their 
underlying value and expectations of sport, thus providing children a sense of 
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purpose and value to further engage in it (Jacob & Eccles, 2000). Results of this 
study reinforced the idea that a climate fostered by parents that views sport as 
unrelated to better academic results or to securing a prosperous living contributed 
to children's negative attainment value and utility value in sport. (Johns & Ha, 
1999; Pang & Ha, in press; Yu, et al. 2006) More than this, mothers who punish 
their children for doing sport, instead of spending extra time studying actually 
contribute to children's lower utility value. This occurrence is supported by 
Skinner's operant conditioning (Blackman, 1974) in that the positive sporting 
value and behavior is weakened by the consequence of experiencing a negative 
condition. Second, this study likewise provided further basis on the idea that 
parents are instrumental in shaping children's STV in sport by conveying their 
beliefs and preferences regarding important achievement arenas. To be specific, 
this refers to what is worth investing time on, how success is defined in sport, and 
what worth can be derived from sport. In line with previous research (Macdonald, 
et al. 2004; Macdonald, et al. 2005), results also suggested that the parental 
positive belief that sport is good for health and skin, helps one to relax, relinquish 
one's body during sickness, and promotes sportspersonship tend to increase 
children's attainment value and utility value of sport. Third, the higher perception 
of parents on their children's sport talent would increase the children's attainment 
value in sport. An example would be when a girl stated that her father encouraged 
her to cycle better and he thinks she can ride nicely. Likewise, if parents do not 
pay attention to their children's strength or career aspirations, then their children 
will less likely develop positive utility value in sport. This notion was supported 
by a boy who disclosed that his father does not have an idea that he wants to be an 
athlete. With regards to child rearing beliefs, interview outcomes indicated that 
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parents should take into consideration their children's point of views, rather than 
merely their own. Majority of the children in the high STV group experiences 
freedom to choose the time and type of sport to engage in. This was shown to 
positively increase their sport participation and even added strength to the notion 
that autonomy is essential in increasing individuals' motivation (Deci & Ryan, 
1985). Contrary to the extant belief of Confucianism that good parenting requires 
strict supervision and an authoritarian style, this study actually provided 
alternative insights for Hong Kong parents. 
Specific Behaviors. Specific behaviors were set to include role modeling, 
time spent with children, provision of equipments or sport lessons, and 
encouragement. First, the sport involvement of parents themselves was found to 
contribute to children's positive attainment, intrinsic, and utility value. This is 
aligned with the Social Learning Theory (SLT) (Bandura, 1977) which expounds 
that parents are influential through their behaviors that children may emulate. To 
be specific, children in this study have related seeing their parents engage in sport 
and receive benefits from it. This picture can increase children's value in sport in a 
sense that they can secure similar positive achievements through their own will 
and action. In contrast, children who observe their fathers either indulging 
themselves in computer games or sleeping very late on weekends experienced low 
intrinsic value in sport. Second, by providing ample sport-related experiences, 
learning opportunities, and even sport equipment, parents would tend to increase 
their children's intrinsic value and sport participation. Still, some parents limit 
their children's sport participation. There were child respondents who revealed 
that their parents only rent badminton courts when discounted or that parents 
could not buy them sport equipment for they are too expensive. Cases like these 
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exert negative influence on children in the low STV group and contributed to their 
relatively low sport participation. Third, results are consistent with a body of 
research that has documented the impact of parental encouragements on children's 
sport participation (e.g., Gustafson & Rhodes, 2006). However, little account was 
provided on children's value construction. Lack of concern was the major 
negative influence children accounted for in their utility value. In particular, most 
of the girls view praise, encouragement, and communication as more important 
than how the boys see it in terms of their positive attainment and intrinsic value in 
sport. Hence, exploring the different socialization needs of boys and girls in their 
STV development and sport participation warrants further research. 
In a comparison across value groups and genders, children from both high 
STV group and low STV group expressed unique experiences with their fathers 
and mothers who had influenced their attainment, intrinsic, and utility value, as 
well as their sport participation. The results generated a general pattern that all 
girls, but none of the boys from the high STV group contributed to father's 
motivating theme in attainment value. Similarly, all boys but none of the girls 
from the high STV group expressed concerns in the father's higher-order theme of 
technical instructions of intrinsic value and in the mother's higher-order theme of 
lack of skills and/or knowledge of intrinsic value. In addition, in the high STV 
group, negative experiences were mainly related to mothers, particularly in the 
children's intrinsic value. On the other hand, in the low STV group, both parents' 
influence contributed evenly towards children's STV in sport. 
In a nutshell, the interview aimed to gain a better understanding of how 
Hong Kong Chinese children develop the meaning of their parent's influence on 
their STV and sport participation. Based on the results of this study, the P S M 
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(Jacobs & Eccles, 2000) was adopted in explaining Hong Kong children's view on 
parental influence on their multidimensional STV as construed by Eccles, et al. 
(1983), and on their sport participation. To be more concrete, several suggestions 
have stemmed from the interview findings. These could be forwarded to facilitate 
parental influence on their children's sport. First, fathers are found to be an 
appropriate medium to instill sport knowledge to children particularly since the 
cognitive aspect in sport is often undermined. Fathers are encouraged to increase 
children's value and motivation in sport by teaching children amusing and unique 
sport terminologies, as well as sport history. In terms of mothers' role, schools 
ought to help mothers advance in their cognitive and psychomotor domains in 
sport. For instance, the Parent Teachers Association could organize sport programs 
and forum to strengthen mother-child engagement in sport. Second, the media, 
together with schools, could enhance parental knowledge on sport equipment. 
Certain points could be emphasized, such as the fact that different sport requires 
specific equipment which is a prerequisite for protection. This concern is not just 
for elites, but also for amateurs. Third, encouraging children to spend time with 
their friends in sport activities may be effective to facilitate their sport 
participation when parents are preoccupied by their occupational roles. This is 
particularly important when children are not allowed to engage in sport by 
themselves due to safety concerns. By getting children together regularly, close 
neighborhoods could help supervise children to increase their sport participation. 
Besides, the utilization of school facilities could help lessen parents' inhibitions in 
allowing their children to do sport in public areas. Schools, with their safe and 
sheltered area, could be opened to students on Saturdays for family gatherings, 
which could provide avenue for sport activities. Moreover, parents should be 
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cautious in paying enough attention to each of their children's needs to ensure that 
no one feels isolated. This could motivate children to engage in sport. 
As for parental belief, several suggestions were likewise made. First, 
physical educators should incorporate parental knowledge on acquiring sport 
benefits on health. Clearly, parents acknowledge that sport is good for children's 
well-being. Nevertheless, some tend to indicate wrong concepts, such as 
encouraging children to do sport only after being sick. In other words, parents 
should be educated that in order to receive the benefits of sport, "children should 
accumulate at least 60 minutes, and up to several hours, of age-appropriate 
physical activity on all or most days of the week" (p. 241) (ACSM, 2006). Parents 
should also be made aware that engaging in sport is no different from studying in 
a sense that both are continuous processes in one's life. Second, parents should 
pay more attention to understanding and developing their children's talents. Even 
if a child possesses remarkable sport talents, without the help of parents, he will 
likely fail in exploring and developing his value and participation in sport. 
Children do not just become what they are but rather they require parental 
inspiration to uncover their potential. Third, the deeply rooted good parenting 
belief expounded by Confucianism of tightly supervising children's academic 
aspect need to be challenged. Parents are advised to reconsider an appropriate 
balance between preparing for the future (academic and prosperous living) and 
living fully in the present (sport). In addition, parents should transmit this value to 
their children through rich communications. It is just and reasonable for parents 
aim to prepare their children for a better future. However, they should bear in 
mind that other than having good academic results, certain character traits will 
help children become capable of navigating in an increasingly demanding world 
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as they grow older. These traits could be mastered early in life, and sometimes, 
sport may be the best way to do so. Character traits may include fair play, 
confidence, and perseverance. Parents should aim to promote balance in their 
children's life, instead of becoming expert in only one area. Focusing on either 
academic or sport could be detrimental to having opportunity in exploring other 
interests. 
In relation to behavior, sport interventions should not only target children, 
but should start focusing on mothers. Results suggested that fathers' sport 
participation highly manifests. The same is not true with mothers. Most of the 
parents experienced their childhood during a period when sport is limited to boys. 
Awareness on gender issues and eliminating discrimination was heightened not 
until the establishment of the Equal Opportunities Commission in Hong Kong in 
1996 and the subsequent development of the Sex Discrimination Ordinance (SDO) 
(Equal Opportunities Commission, 1996). Therefore, considering the historical 
context in which the parents grew up, mothers were less likely to have engaged in 
sport than the levels that the fathers did. Second, although lack of time from 
parents is acknowledged typically by the low STV group children, weekends are a 
great opportunity for the whole family to do sport. Parents should set priorities on 
weekend activities by placing their children's health before their own, as an 
example of good parenting and role model. Third, parents should provide 
sufficient choice and freedom in terms of time and activities for children to 
increase their sport value and participation. 
Finally, it is worth noting that a particular source in the P S M did not emerge 
from the children's interviews, particularly emotional warmth. Perhaps, Chinese 
parents are reluctant to express their concern emotionally through hugs or other 
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forms of physical contacts as a positive reinforcement to children's sport. Further 
qualitative studies into the influence of parental emotional behaviors and a 
comparison across different ethnic groups could provide better understanding of 
parental influence on children's STV and sport participation. 
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C H A P T E R SIX 
Conclusion, Recommendations and Limitations 
Conclusion 
In a number of significant ways, this study has advanced investigations on 
children's subjective task value (STV) in relation to their parental influences. 
Overall, it was able to extend the breadth and depth of children's STV knowledge 
in sport. In quantitative terms, this study advanced and provided initial support to 
the multidimensional construct of STV as construed by Eccles, et al. (1983) 
among Hong Kong Chinese children. Second, taking into consideration the unique 
social and cultural milieu in Hong Kong, different Western-based findings 
likewise emerged in this specific group. For example, utility value was found to 
be the most important value component for sport participation in children. 
Another is that mothers placed higher sport value in boys than in girls. In addition, 
only fathers' value placed on children's sport influenced children's utility value 
and their sport participation. Third, in an effort to broaden the limited studies 
which explored the mediating effects within the E V M , this study supported the 
idea that fathers' value in children's sport has influence on children's utility value. 
This, in turn directly influences children's actual sport participation. 
In terms of qualitative results, the present study delved on two lines of 
research. First, the influences of Hong Kong's unique social and cultural milieu on 
children's STV and sport participation, along with different value groups and 
genders, in particular, were taken into account. In this light, the interviews 
provided solid suggestions with regards the interventions of the diverse means in 
improving children's value in sport. Furthermore, the interviews elicited revealing 
views from children on their parental influences. This second line of research 
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expanded previously established qualitative findings in such a manner that it was 
able to identify children's experiences across the high value and the low value 
groups. The findings supported the Parental Socialization Model (PSM) (Jacobs & 
Eccles, 2000) by identifying various parental influences on children's STV and 
sport participation. Given the limited qualitative research focused on parental 
issues in Hong Kong, the present study provided particular attention and 
recommendations to parents. This will prove useful for parents in expanding their 
significant roles in their children's STV development and sport engagement. 
Practical Recommendations 
Apparently, parents are of utmost importance for their children's sport-
related experiences. If there is a need to enhance sport value and participation 
among children, the sphere of improvements would seem to lie on how to 
consolidate parents in terms of both cognitive and psychomotor sport knowledge. 
Another means is for parents to pursue a balance between academic and sport to 
bring about optimum development of their children. Mothers, in particular, could 
have greater involvement in their children's sport. Next, in promoting STV and 
sport opportunities for children across genders and SES groups, not only parental 
involvement is required. Physical Educators and governmental policies also play 
significant roles. Physical Education curricula should aim to promote various 
sporting activities, which could be incorporated into children's daily living, and 
including traditional masculine and feminine sport to boys and girls. Despite the 
insignificant influence of SES on children's sport engagements found in the 
present study, based on related literatures, more government subventions are 
necessary to allow each child to fully reap the advantages of sport. 
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Limitations and Theoretical Recommendations 
The findings of this study must be interpreted within the context of inherent 
limitations, mainly from two dimensions. These pertain to methodological and 
operational definitions. 
Methodological 
First, future research should take into account the possible clustering effect 
of responses as the current study sampled children from classes in three different 
schools according to the children's median monthly household income. In doing 
so, the results of data analysis may have been influenced. The required sample 
size for simple random sampling design in providing sufficient statistical power in 
rejecting the null hypothesis (i.e. 82 per gender in this study) should be multiplied 
by the design effect (Henry, 1990) for the clustered nature of the data. [DEFF = 1-
6(n-l), where DEFF is the design effect, 5 is the interclass correlation for the 
statistical question, and n is the average size of the cluster]. 
Second, with the cross-sectional nature of the study, there is an inability to 
determine casual links of relationship. The findings provided partial support to the 
E V M in that fathers influence children's utility value and their sport participation. 
However, reciprocal effects are possible and should be examined using 
longitudinal designs. 
Third, the cost component of the E V M has not been examined due to the 
lack of rigorously validated instrument. Previous research has started to carry out 
validation work on the cost component, however resulting in unacceptable internal 
consistencies {a = .46) (Sabiston & Crocker, 2008) or divergent validity (Liu, 
2007). It is clear that the multidimensional nature of the STV construct could only 
be addressed accurately and completely before a well-established STV 
144 
questionnaire. In addition, there is a need to develop adequate questions in the 
STV components questionnaire in order to reach component saturation 
(Guadagnoli & Velicer, 1988) in the validation process. According to Stevens 
(2002), though there is still no strict empirical basis for determining the exact 
number of variables per component needed for stable factorial structures. 
However a reasonable conclusion from the studies suggested that with at least 
three variables and with an internal consistency above .80 will be reliable. Clearly, 
this study did not attempt to develop an instrument on STV scale but adopted 
established questionnaire (Liu, 2007). Despite all the suggested shortcomings of 
the present STV questionnaire, based on extant rules, the results should provide 
reliable results with a sample size of more than 300 and an acceptable internal 
consistency ranged from .63 to .86. Based on all the findings, the construction of a 
valid and reliable measure for the four components of STV is of utmost 
importance in future research. 
Last, with resources being a limitation in the present study, motion detectors 
such as the pedometers, accelerometers and the Global Positioning System (GPS) 
or direct observations such as SOFIT (McKenzie, Sallis & Nader, 1991) should be 
used instead to provide a more accurate account of children's sport participation. 
Operational Definitions 
The present study generalized sport as any leisure activities done by children 
in all life contexts. However, to better understand the specific effects of STV and 
how they differ with gender, there is a need to conduct individual research on 
sport, Physical Education and physical activity, respectively. According to 
Lumpkin (2005) and A C S M (2006), these three contexts differ in definition, 
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purpose, and the nature of outcome. In short, sport is highly competitive and 
organized in nature; Physical Education is usually mandatory and promotes 
comprehensive growth in the cognitive, affective, and psychomotor domains; 
while physical activity is related to any bodily movements that enhance healthy 
lifestyle. 
In addition, validation is an ongoing process (Benson & Clark, 1982). This 
study has provided initial support to the STV multidimensional construct (Eccles, 
et al. 1983) in a sample composed of Hong Kong Chinese children. Nevertheless, 
further validations are still necessary to provide consistent results as variables may 
differ in demographic structures and sport domains. 
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Appendix A 
Labor Force Participation Rates 
(Population By-census Office, Census and Statistical Department, 2006) 
Age Group Sex Marital Status (Now married) 
15-19 M ^ 64.7% 
Female 45.9% 
Both sexes 53.9% 
20-24 M ^ 90.3% 
Female 64.6% 
Both sexes 71.3% 
25-29 94.1% 
Female 71.3% 
Both sexes 78.6% 
30-34 M ^ 95.7% 
Female 71.3% 
Both sexes 80.5% 
35-39 M ^ 95.4% 
Female 65.8% 
Both sexes 78.1% 
40-44 95.3% 
Female 63.5% 
Both sexes 78.3% 
45-49 M ^ 93.1% 
Female 59.2% 
Both sexes 7.8% 
All age groups Male 72.4% 
Female 49.6% 
Both sexes 60.9% 
Note.⑴ Labor force participation rates refer to the proportion of economically active 
population (that is the labor force) in the total population aged 15 and over. 
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Appendix B 
Stratified Cluster Sampling of Children Participants 
High Population HK ($) Medium Population HK ($) Low Population HK ($) 
Central 247400 25500 ShaTin 603000 19500 Tuen 491000 14500 
and M u n 
Western 
Wan Chai 1 5 2 9 0 0 2 5 0 0 0 Kowloon 3 5 7 2 0 0 1 9 4 0 0 Kwun 5 8 1 4 0 0 1 4 4 0 0 
City Tong 
Southern 2 6 8 3 0 0 2 2 0 0 0 Tai Po 2 8 9 4 0 0 1 7 0 0 0 Kwai 5 0 9 2 0 0 1 4 3 0 0 
Tsing 
Eastern 5 8 4 3 0 0 2 1 3 0 0 Island 1 3 2 6 0 0 1 6 0 0 0 Wong Tai 4 2 1 2 0 0 1 4 2 0 0 
Sin 
Tsuen 284500~~20000 North 2 7 6 9 0 0 1 5 3 0 0 ^ ^ 5 2 9 3 0 0 1 3 7 0 0 
Wan (Near Long 
border) 
SaiKung 4 0 2 1 0 0 2 0 0 0 0 Yau Tsim 2 7 7 2 0 0 1 5 0 0 0 S h a m 360800""“13100 
Mong Shui Po 
Note. Three groups (high, medium and low income group) according to their median monthly 
household income in the Hong Kong by-Census (2006) in the 18 districts. 
171 
Appendix C 
Parent Consent Letter 
Dear Parents, 
The Chinese University of Hong Kong, Department of Sports Science and Physical 
Education will be conducting a research project entitled "Parental Socialization into 
Children's Sport Values and Participation: A Hong Kong Perspective" in your school between 
December, 2007 and June, 2008, and I write to invite you and your child to participate in this 
research project. 
This study is supervised by Professor A m y Ha Sau Ching and will aim to conduct a 
survey on parents and children as they relate to sport value and sport participation. In addition, 
we will carry out individual interviews with children in how they perceive parental influence 
on their sport value and participation. All data gathered during this research project will not 
require the names of parents and children to be used and the data will be stored in confidence 
and anonymity. 
During the periods of data collection, you and your child are free to withdraw from 
the study at any time without prejudice. If you have any queries about the captioned study, 
please contact m e at 26096098. 
Thank you for your support in our research. 
Yours sincerely, 
Department of Sports Science and Physical Education, C U H K 
Professor A m y Ha Sau Ching 
Department of Sports Science and Physical Education, C U H K 
Bonnie Pang On Hei 
Parent Reply Form 
I, , parent of (student name and class) have read the 
accompany description of the research project entitled "Parental Socialization into Children's 
Sport Values and Participation: A Hong Kong Perspective" conducted by Bonnie Pang On 
Hei, and will/will not (please delete as whichever inapplicable) consent to participate and 
allow m y child to participate in this study. 

































Principal Consent Letter 
Dear Principal, 
The Chinese University of Hong Kong, Department of Sports Science and Physical 
Education will be conducting a research project entitled “Parental Socialization into 
Children's Sport Values and Participation: A Hong Kong Perspective" in your school between 
December, 2007 to June, 2008, and I wish to receive you permission to allow your students to 
participate in this project. 
This study is supervised by Professor A m y Ha Sau Ching and will aim to conduct a 
survey on parents and children as they relate to sport value and sport participation. In addition, 
we will carry out individual interviews with children in how they perceive parental influence 
on their sport value and participation. All data gathered during this research project will not 
require the names of children to be used and the data will be stored in confidence and 
anonymity. 
During the period of the data collection the children may withdraw without prejudice 
at any time. If you are willing to be considered as one of the schools to be included in our 
study, we would appreciate your endorsement by signing the accompanying form. 
Thank you for your support in our research. 
Yours sincerely, 
Department of Sports Science and Physical Education, C U H K 
Professor A m y Ha Sau Ching 
Department of Sports Science and Physical Education, C U H K 
Bonnie Pang On Hei 
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To: Bonnie Pang On Hei, 
Department of Sports Science and Physical Education, CUHK 
Phone number: 2609 6098 
Fax number: 2603 5781 
Principal Reply Form 
I, , Principal of (school name) have read the 
accompany description of the research project entitled "Parental Socialization into Children's 
Sport Value and Participation: A Hong Kong Perspective" conducted by Bonnie Pang On Hei, 
and will/will not (please delete as whichever inapplicable) consent to permit m y teaching 
staff and students to participate in this study. 
I understand that we may withdraw at anytime without prejudice. 
Teacher In-charge: Contact phone number: 


















^ 指 導 老 師 
夏秀禎教授 
硏究負責人 
彭 安 熙 謹 上 
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致： 香港中文大學教育學院體育運動科學系彭安熙 
電話： 2609 6098 
傳真號碼：2603 5781 
校長回條 







• 價 龍 表 
(摩主民，2007) 
& I 甚 少 I 間 中 I 一 般 I 經 常 I 常 常 I 絕 對 
不 龍 龍 識 龍 餓 籠 餓 
1.你多 1 2 3 4 5 6 T ~ 
絕 對 甚 少 間 中 一 般 經 常 常 常 絕 對 
無聊 有 趣 有 趣 有 趣 有 趣 有 趣 有 趣 
2.通常，我覺得運動 1 2 3 4 5 6 T ~ 
絕 對 甚 少 間 中 一 般 經 常 常 常 絕 對 
沒 有 用 有 用 有 用 有 用 有 用 有 用 有 用 
3 .你在學校中所學到的 _技術 ~ 1 2 3 4 5 6 T ~ 
與知識，對於你校外的日常生活 
多有用？ 
4 .學會高超的 _技術對於你畢 ~ 1 2 3 4 5 6 T ~ 
業後想做的事以及就業多有用？ 
絕 對 甚 少 間 中 一 般 經 常 常 常 絕 對 
不 値 得 値 得 値 得 値 得 値 得 値 得 値 得 
5 . 你 覺 得 付 出 努 力 去 學 會 更 好 的 ~ 1 2 3 4 5 6 7 
技術所要付出的努力是値得 
嗎？ 
絕 對 甚 少 間 中 一 般 經 常 常 常 絕 對 
不 重 要 I 重 要 重 要 重 要 重 要 重 要 重 要 
6 繊 來 說 ， 能 方 面 做 出 1 2 " 1 4 5 6 T ~ 
高難度的動作 I I I I I I 
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Appendix H 
Physical Activity Questionnaire for Children (PAQ-C) 
(Crocker, Bailey, Faulkner, Kowalski & McGrath，1997) 
1. Physical activity in your spare time: Have you done any of the following activities in the 
past 7 days (last week)? If yes, how many time? (Tick one box per row only) 
0 1-2 3-4 5-6 7 times or more 
Aerobics • • • • • 
Athletics • • • • • 
Archery • • • • • 
Badminton • • • • • 
Basketball • • • • • 
Baseball/ Softball • • • • • 
Bowling • • • • • 
Cricket • • • • • 
Dance • • • • • 
Fencing • • • • • 
Gymnastics • • • • • 
Handball • • • • • 
Ice-skating • • • • • 
Jogging/ Running • • • • • 
Skipping • • • • • 
Soccer • • • • • 
Squash • • • • • 
Swimming • • • • • 
Table tennis • • • • • 
Tennis • • • • • 
Taekwondo • • • • • 
Volleyball • • • • • 
Others: • • • • • 
2. In the last 7 days, during your physical education (PE) class, how often were you very 
active (playing hard, running, jumping, throwing)? (Tick one box only) 
I do not do R E • 
Hardly ever • 
Sometimes • 
Quite often • 
Always • 
3. In the last 7 days, what did you normally do at recess (besides eating)? (Tick one box 
only) 
Sat down (talking, reading, doing schoolwork) • 
Stood around or walked around • 
Ran or played a little bit • 
Ran around and played quite a bit • 
Ran and played hard most of the time • 
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4. In the last 7 days, on how many days，right before school, did you do sport, dance, or 
play games in which you were very active? (Tick one box only) 
None • 
1 time last week • 
2 or 3 times last week • 
4 or 5 times last week • 
6 times or more last week • 
5. In the last 7 days, on how many days, right after school, did you do sport, dance, or play 
games in which you were very active? (Tick one box only) 
None • 
1 time last week • 
2 or 3 times last week • 
4 or 5 times last week • 
6 times or more last week • 
6. In the last weekend, how many times did you do sports, dance, or play games in which 
you were very active? (Tick one box only) 
None • 
1 time last week • 
2 or 3 times last week • 
4 or 5 times last week • 
6 times or more last week • 
7. Which one of the following describes you best for the last 7 days? Read all five 
statements before deciding on the one answer that describes you. 
(a) All or most of m y free time was spent doing things that involve little • 
physical effort. 
(b) I sometimes (1-2 times last week) did physical things in m y free • 
time (e.g., played sports, went running, swimming, bike riding). 
(c) I often (3-4 times last week) did physical things in m y free time. • 
(d) I quite often (5-6 times last week) did physical things in m y free time. • 
(e) I very often (7 or more times last week) did physical things in m y free time • 
8. Mark how often you did physical activity (like playing sports, games, doing dance, or 
any other physical activity) for each day last week. 
None Little Medium Often Very often 
Monday • • • • • 
Tuesday • • • • • 
Wednesday • • • • • 
Thursday • • • • • 
Friday • • • • • 
Saturday • • • • • 
Sunday • • • • • 
9. Were you sick last week, or did anything prevent you from doing your normal physical 
activities? (Tick one box only) 
Yes • No • If Yes, what prevented you? 
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Appendix I 
Physical Activity Questionnaire for Children (PAQ-C) 
(Crocker, Bailey, Faulkner, Kowalski & McGrath，1997) 
以下那一句最貼切描述你於最近七天內(一星期)的活動i從來：甚少：間中：經常丨常常 
情況？請先閱讀以下句子，然後於每項選出一個答 i 沒 有 i 丨 丨 丨 
^ I I ： ！ ： 
1 .在最近七天內 (一星期 )，你於體育課內有多少時間在： 1 : 2 : 3 : 4 : 5 
積極活動中 (如投入玩耍，跑步，跳動’投擲等 )？丨： i i ： 
2 .在最近七天內 (一星期），你於小息時有多少時間在丨 1丨 2丨 3丨 4丨 5 
積極參與活動(進食除外)？ 丨 丨 丨 ： 丨 
3.在最近七天內(一星期），你有多少天於上學前積極：1 ： 2 ： 3 ： 4 丨 5 
地做運動、跳舞或玩遊戲？ ： ： ： I I 
4.在最近七天內(一星期），你有多少天於放學後積極i 1 i 2 丨 3 ： 4 丨 5 
地做運動、跳舞或玩遊戲？ I I I ； ： 
5.在最近的週末(星期六及曰）你有多少次積極地做運：1 ： 2 丨 3 ： 4 ： 5 
動、跳舞或玩遊戲？ i ； i i i 
6.請標示出你於過去一星期內每天參與運動(例:玩遊i從來i甚少i間中i經常i常常 
戲、跳舞或任何形式之運動的程度。) 丨沒有i ； ； ； 
星期一 丨 1 丨 2 丨 3 丨 4 丨 5 
星期二 i 1 ； 2 ； 3 ： 4 i 5 
星期三 I 1 1 2 I 3 ； 4 I 5 
星期四 i 1 1 2 ； 3 ： 4 ； 5 
星期五 i 1 ； 2 i 3 i 4 i 5 
星期六 丨 1 丨 2 丨 3 丨 4 丨 5 













丨 i 丨 i ：以上 
腿 丨 1 丨 2 丨 3 丨 4 丨 5 
籃球 丨 1 丨 2 丨 3 丨 4 丨 5 
B g g 1 1 I 2 j 3 I 4 1 5 
緩步跑/跑步 ^ ^ ^ I 2 I 3 I 4 I 5 
兵兵球 I 1 I 2 I 3 I 4 I 5 ^ 
始拳道 I 1 ^ 丨 3 丨 4 丨 5 
健康舞 丨 1 丨 2 丨 3 丨 4 丨 5 
網球 丨 1 丨 2 丨 3 丨 4 丨 5 
M S p i ^ ^ I 2 I 3 I 4 I 5 
r ~ 1 i 2 i 3 ； 4 I 5 
羽毛球 丨 1 丨 2 i 3 j 4 i 5 
W i i n I 2 i 3 I 4 I 5 
游泳 丨 1 ： 2 ： 3 丨 4 丨 5 
排球 I 1 I 2 I 3 1 4 I 5 
健康舞 i 1 i 2 i 3 i 4 i 5 — 
踏單車 丨 1 丨 2 丨 3 丨 4 i 5 
其他:(請註明） ： 1 丨 2 丨 3 丨 4 丨 5 
其他:（請註明） 丨 1 丨 2 丨 3 ： 4 丨 5 
其他:（請註明） i 1 丨 2 丨 3 丨 4 丨 5 







Parental Socioeconomic Status Questionnaire 
(Ho & Kwong，2007) 
A. 你和你的配偶現時/未退休前/最近期的職分別是：(請在適當圈內塡上參） 
父 母 
1.照顧家庭/家庭主婦 ® ® 
2.小販(小型擺賣）、農民及漁民 ⑨ ⑨ 
3. —般工人(例如：家務助理、裝配員、大廈管理員、搬運員、 
建築及裝修工人等） © © 
4.服務行業人員(例如：酒樓侍應生、廚師、理髮師、導遊、 
私家看護、登記護士等） ⑨ ® 
5.技術員及工匠(例如：印刷員、木匠、鐵匠、汽車修理員等） © © 
6.機械操作人員(例如：司機、海員等） © © 
7.銷售人員(例如：售貨員、推銷員、保險從業員、地產經紀、 
買手等） © © 
8.文員及有關工作(例如：秘書、文員、出納員、郵政人員、 
電話接線生等） ® ® 
9.專業服務人員(例如：註冊護士、社工、記者、編輯、警察、 
消防員、海關、等） ① ① 
10.商人/自僱人士(例如：商舖店主、顧問服務等） ① ① 
11.企業監督(例如：售貨監督、生產監督及管工等） ® ® 
12.教育工作者(例如：校長、中學教師、小學教師、幼稚園教師等）© © 
13.行政人員(例如：政府政務官員、經理等） ® @ 
14.專業人士(例如：教授、大學講師、醫生、工程師、會計師、 
律師等） ® ® 
15.其他(請註明職業名稱 ： ) © © 
B. 你和你的配偶的最高教育程度分別是：（請在適當圈內塡上參） 
父 母 
1. 未受過教育/幼稚園 ® ® 
2. 小學 ® ® 
3. 初中(中一至中三） © © 
4. 高中(中四至中七） ® © 
5. 職業專科學校(例如：工業學院） © © 
6. 師範或教育學院 ® © 




1. 〇 $5,000或以下 1. 〇 $5,000或以下 
2 . 〇 $5,001-$10,000 2 . 〇 $5,001-$10,000 
3 . 〇 $10,001-$15,000 3 . 〇 $10,001-$15,000 
4 . 〇 $15,001-$20,000 4 . 〇 $15,001-$20,000 
5 . 〇 $20,001-$30,000 5 . 〇 $20,001-$30,000 
6 . 〇 $30,001-$40,000 6 . 〇 $30,001-$40,000 
7 . 〇 $40,001-$50,000 7 . 〇 $40,001-$50,000 
8 . 〇 $50，001-$60,000 8 . 〇 $50,001-$60,000 
9 . 〇 $60,001-$80,000 9 . 〇 $60,001-$80,000 
10.〇 $80,001-$100,000 10.〇 $80,001-$100,000 
11.〇 $100,001或以上 11.〇 $100,001或以上 
D. 你的家庭(父和母)每月總收入大約是：（請在適當圈內塡上參） 
父和母 
1. 〇 $5,000或以下 
2 . 〇 $5,001-$10,000 
3 . 〇 $10,001-$15,000 
4 . 〇 $15,001-$20,000 
5 . 〇 $20,001-$30,000 
6 . 〇 $30,001-$40,000 
7 . 〇 $40,001-$50,000 
8 . 〇 $50,001-$60,000 





Interview questions for children 
(Adopted and modified upon Stuart, 2003; Xiang, et al. 2006) 
Introductory comments: 
1. High STV group: You rated in the questionnaire that you find sport very interesting, 
useful and important, is that generally of how you feel? 
2. Low STV group: You rated in the questionnaire that you find sport not interesting, not 
useful and not important, is that generally of how you feel? 
Actual interview questions: 
High STV group: 
Q1. Can you tell m e the meaning of value? 
Q2. Can you tell m e the meaning of sport value? 
Q3. Can you tell m e your feelings about sport? 
Q4. Can you tell m e any critical events that shape your sport value? 
Q5. Can you tell me any critical events that shape your sport value which is related to your 
parents (mother and father respectively)? 
Q6a. W h y is sport interesting to you? 
Q6b. Can you tell m e about any experiences with regards to your parents (mother and father 
respectively) that influence you in feeling that sport is interesting to you? 
Q7a. W h y is sport important to you? 
Q7b. Can you tell m e about any experiences with regards to your parents (mother and father 
respectively) that influence you in feeling that sport is important to you? 
Q8a. W h y is sport useful to you? 
Q8b. Can you tell me about any experiences with regards to your parents (mother and father 
respectively) that influence you in feeling that sport is useful to you? 
Q9. Can you tell m e any experiences that your parents (mother and father respectively) 
provide you with opportunities in sport? Are you allowed to choose any kinds of sport 
activities by yourself? Do your parents provide you with sufficient money and time to do 
sport? 
QIO. Can you tell me whether your parents (mother and father respectively) value sport or 
not, why? 
Q11. Can you tell m e whether your parents (mothers and father respectively) value you 
participating in sport or not, why? 
Q12. Can you tell me about any experiences with regards to your parents (mother and father 
respectively) that make you feel positive about sport? 
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Low STV groups: 
Q1. Can you tell me the meaning of value? 
Q2. Can you tell me the meaning of sport value? 
Q3. Can you tell me your feelings about sport? 
Q4. Can you tell me any critical events that shape your sport value? 
Q5. Can you tell me any critical events that shape your sport value which is related to your 
parents (mother and father respectively)? 
Q6a. W h y is sport not interesting to you? 
Q6b. Can you tell me about any experiences with regards to your parents (mother and father 
respectively) that influence you in feeling that sport is not interesting to you at all? 
Q7a. W h y is sport not important to you? 
Q7b. Can you tell me about any experiences with regards to your parents (mother and father 
respectively) that influence you in feeling that sport is not important to you at all? 
Q8a. W h y is sport not useful to you? 
Q8b. Can you tell me about any experiences with regards to your parents (mother and father 
respectively) that influence you in feeling that sport is not useful to you at all? 
Q9. Can you tell me any experiences that your parents (mother and father respectively) 
provide you with opportunities in sport? Are you allowed to choose any kinds of sport 
activities by yourself? Do your parents provide you with sufficient money and time to do 
sport? 
QIO. Can you tell me whether your parents (mother and father respectively) value sport or 
not and why? 
Qll. Can you tell me whether your parents (mothers and father respectively) value you 
participating in sport or not and why? 
Q12. Can you tell me about any experiences with regards to your parents (mother and father 










































Profile of the child respondents in the semi-structured interview 
Child Gender S T V Monthly~~ Number Main Sport and Favorite 
Pseudonym category Family of Sporting Areas Sport 
Income Siblings 
(HK $) 
1. Ling F High Below six Cycling (Estate Cycling, 
5,000 park) Skipping, 
Hooping 




3. Kiu M High 5,001- one Basketball Badminton, 
10,000 (School) Basketball 
4. Wai F High 20,001- none Swimming Swimming 
30,000 (Government 
pool) 
5. Yan F High 10,001- two Jogging (Estate Swimming 
15,000 park) 
6. Fung M High 30,001- one Table tennis Table tennis 
40,000 (School) 
1 . ^ M L ^ 5,001- three Basketball, Basketball 
10,000 Football (Estate 
park) 
T ^ F L ^ 15,001- n ^ Cycling (EstateCycling 
20,000 park) 
9. Wing F Low 60,001- one Dancing Dancing 
80,000 (School) 
10. Cheuk M Low 40,001- one Badminton Badminton 
50,000 (Estate park) 
11. Lok M L ^ 5,001- ^ Volleyball Basketball 
10,000 (Sports ground), 
Basketball 
(School) 
12. Ching F Low 30,001- one Squash Badminton, 







Perceptions of High STV Group Children on the STV Components 
Higher-order theme Description Lower-order theme Sources 
Attainment Value 
Significant others' Needs Family members 1 girl (Yan) 
influence fulfillment happy 
Goal attainment Outcome goal Kicking in football 1 boy (Shing) 
Benefits Health Less pain and disease 1 boy (Kiu), 
1 girl (Yan) 
Social Leam from better 1 boy (Fung) 
ones 
Show improvements 1 boy (Kiu) 
in front of friends 
Positive affect Emotions Cycling better is fun 1 girl (Ling) 
Rewards Intrinsic Gaining trust in 1 girl (Wai) 
ability 
Extrinsic Receiving medals 1 girl (Yan) 
Peer Pressure Social Teased by classmates 1 boy (Fung) 
Comparison 
Intrinsic Value 
Positive affect Emotions Feeling happy 1 boy (Shing) 
Positive achievement Skill-oriented Making goals 1 boy (Kiu) 
Success in hitting 1 boy (Kiu) 
Catching up new 1 girl (Ling) 
skills quickly 
Movement sensations Physical Sound of hitting 1 boy (Kiu) 
experiences Excitement 1 boy (Fung) 
Alternative outlet Comparing More interesting than 1 girl (Wai) 
with other academic 
sources 
Utility Value 
Benefits Physical Run faster 1 boy (Shing) 
Ward off bullying by 1 boy (Shing) 
brother 
Substitute for 1 girl (Ling) 
transportation 
Future Career Be an athlete 1 boy (Fung), 
1 girl (Wai) 
Academic Enter secondary 2 boys (Fung, Kiu), 
school 2 girls (Yan, Wai) 
Cannot enter better 1 boy (Shing), 
school* 1 girl (Ling) 
Note. *Negative influencing factor in child's negative value in sport. Italicized lower-order themes represented 
the negative experiences in children's positive value in sport. 
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Appendix O 
Perceptions of the Low STV Group Children on STV Components 
Higher-order theme Description Lower-order theme Sources — 
Attainment Value 
Performance Physical Lack of improvements* 1 boy (Yiu) 
concerns Psychological Low self-expectations* 1 girl (Ka) 
Sport intensity Body Not tired enough* 1 boy (Yiu) 
Lack of Sport diversity Limited sport options* 1 boy (Yiu) 
alternatives 
Lack of social Exposure to Feeling of being a 1 girl (Wing) 
support others nobody* 
Future Academic Studies affect future* 1 girl (Ching) 
Can play sport anytime, 1 boy (Lok) 
but not the same for 
study* 
Lack of time for studies* 1 boy (Cheuk) 
Pressure Psychological Feeling harsh* 1 girl (Ching) 
Intrinsic Value 
Insufficient time PE lessons N o time to leam sport* 1 boy (Yiu) 
After-school Tutorials and homework* 1 girl (Ching) 
activities 
Performance Physical Lack of improvement* 1 boy (Yiu) 
concerns 
Negative affect Physical Tiredness* 1 boy (Lok), 
2 girls(Wing, Ching) 
Fear of injury* 2 boys (Lok, Cheuk) 
Annoyance* 1 boy (Cheuk) 
Lack of social Friendship Doing sport alone* 1 girl (Ka) 
unity bonds Resentment from friends* 1 boy (Lok) 
Utility Value 
Performance Physical Lack of changes* 1 boy (Yiu) 
concerns 
Lesson in school Curriculum Insufficient PE lessons* 1 girl (Ching) 
Non-relatedness Academic Not useful in school and/ 1 boy (Yiu), 
and/or career or job* 1 girl (Wing) 
future 
Daily Not useful in daily 1 boy (Lok), 
activities living* 2 girls (Ching, 
Wing) 
Personal Sport is for elite only* 1 boy (Cheuk) 
identity 
Future Academic Study is more important* 1 girl (Ka) 
Sport is just a leisure* 1 boy (Lok) 
Lacks specific outcome* 1 boy (Cheuk) 
Significant Friends Friend's negative beliefs* 1 girl (Ka) 
others’ influence 
Note. *Negative influencing factor in children's negative value in sport. 
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Appendix P 
Perception of the High STV Group Children on their Father's Influence on STV 
components and Sport Participation 
Higher-order theme Description Lower-order theme Sources 
Attainment Value 
Past achievements Role model Want to be as good as 1 boy (Shing) 
father 
Physical outlook Evident Improved endurance 1 boy (Kiu) 
improvements 
Motivating Understands Encourage to cycle 1 girl (Ling) 
ability 
Encouragement Swim better next time 1 girl (Wai) 
Do sport when not sick 1 girl (Yan) 
Lack of interest Communication Do not care at all* 1 boy (Fung) 
Intrinsic Value 
Technical Psychomotor Teach football 1 boy (Shing) 
instruction Father plays well and 1 boy (Kiu) 
can teach 
Cognitive Immediate answer 1 boy (Fung) 
Involvement Verbal Funny sport terms 1 boy (Kiu) 
Seldom talk about 1 girl (Wai) 
sport* 
Buying equipment Tools Bought a bike 1 girl (Ling) 
Quality time Enjoyable time Treasure limited time 1 girl (Yan) 
Utility Value 
Future Academic and/or Enter secondary school 1 girl (Yan) 
career Did not mention at all* 2 boys (Shing, Kiu), 
1 girl (Wai) 
Do not know career 1 boy (Fung) 
aspiration * 
Motivating Encouragement Do more sport 1 boy (Kiu) 
Use bike to buy food 1 girl (Ling) 
Sport Participation 
Opportunities and Parental consent Sufficient time 2 boys (Shing, 
Time Fung), 3 girls (Ling, 
Wai, Yan) 
Good time-tabling 1 boy (Kiu) 
Self-determined time 2 boys (Shing), 
and type 3 girls (Ling, Wai, 
Yan) 
Money Sport equipment Clothes, shoes, etc. 3 boys (Shing, Fung, 
Kiu), 2 girls (Ling, 
Yan) 
Sport course Swimming course 1 girl (Wai) 
Note. *Negative influencing factors in children's negative value in sport. Italicized lower-order themes 
represented identical experiences expressed by children in fathers' and mothers' influence. 
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Appendix Q 
Perception of the High STV Group Children on their Mother's Influence on STV 
components and Sport Participation 
Higher-order theme Description Lower-order theme Sources 
Attainment Value 
Lack of skills Physical Do not know how to play 1 boy (Shing) 
sport* 
Lack of Communication Do not talk about sport* 1 girl (Ling) 
involvement 
Physical outlook Evident Improved endurance 1 boy (Kiu) 
improvements 
Motivating Encouragement Swim better next time 1 girl (Wai) 
Get more fresh air when 1 girl (Yan) 
sick 
Intrinsic Value 
Lack of skills Psychomotor Poor at playing football* 1 boy (Shing) 
and/or Cognitive Do not know about sport* 1 boy (Kiu) 
knowledge 
Unsupportive Beliefs Long-winded on studies* 1 boy (Shing) 
Involvement Physical Do not do sport together* 2 boys (Kiu, Fung) 
Verbal Seldom talk about sport* 1 girl (Wai) 
Physical and Cycled together and 1 girl (Yan) 
verbal shared thoughts 
Utility Value 
Future Academic Enter secondary school 1 girl (Wai) 
and/or career Did not mention at all* 1 boy (Kiu) 
Do not know career 1 boy (Fung) 
aspiration * 
Past achievements Role model Excelled in sport 1 girl (Yan) 
Lack of interest Communication Do not talk much about 1 boy (Shing), 
sport* 1 girl (Ling) 
Sport Participation 
Opportunities Parental Sufficient time 2 boys (Shing, 
and time consent Fung), 3 girls (Ling, 
Wai, Yan) 
Good time-tabling 1 boy (Kiu) 
Self-determined time and 2 boys (Shing), 
type 3 girls (Ling, Wai, 
Yan) 
Money Sport Clothes, shoes, etc. 3 boys (Shing, Fung, 
equipment Kiu), 2 girls (Ling, 
Yan) 
Sport course Swimming course 1 girl (Wai) 
Note. *Negative influencing factor in children's negative value in sport. Italicized lower-order themes 
represented identical experiences expressed by child in both fathers' and mothers' influence. 
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Appendix R 
Perceptions of the Low STV Group Children on their Father's Influence on STV 
components and Sport Participation 
Higher-order theme Description Lower-order theme Sources 
Attainment Value 
Lack of support Communication Do not mention at all"^ 2 boys (Yiu, 
Beliefs No expectation"^ Lok), 1 girl 
Priorities Academic and career Money, academic and/or (Wing) 
job* 1 girl (Ka) 
Family members Sister cries* 1 boy (Cheuk) 
Expectations Beliefs Winning is not the most 1 girl (Ching) 
important* 
Intrinsic Value 
Priorities Personal interest Enjoy staying at home* 1 girl (Ka) 
Indulge in computer 1 boy (Lok) 
games* 
Work Work on weekdays, sleep 1 boy (Cheuk) 
on weekends* 
Negative effect Physical Feel very tired* 1 girl (Wing) 
Skill-oriented Too much focus on Lack of games* 1 girl (Ching) 
training a sport Insufficient time to rest* 1 girl (Ching) 
Lack of support Communication Seldom talk about sport* 1 girl (Wing) 
Utility Value 
Lack of support Concerns Do not encourage or 1 boy (Yiu), 
discourage * 1 girl (Wing) 
Priorities Personal interest Indulge in computer 1 boy (Lok) 
games* 
Academic and/or High expectations in 1 girl (Ka) 
career future studies than in sport* 
Academic, and not sport 1 girl (Ching) 
helps one find a job * 
Over emphasis on study* 1 boy (Cheuk) 
Sport Participation 
Opportunities Parental consent Not enough time for 1 boy (Lok) 
and Time basketball"^ 
Insufficient time for Tight schedule expected"^ 1 girl (Wing) 
sport 
Priorities All attention on sister"^ 1 boy (Cheuk) 
Allowed to do sport after 1 girl (Ka) 
finishing homework 
Money Sport equipment Shoes not specific for 1 boy (Lok) 
basketball"^ 
Too expensive * 1 boy (Yiu) 
Buy alternative bike 1 girl (Ka) 
Sport facilities Only when discounted"^ 1 boy (Cheuk) 
Note. *Negative influencing factor in children's negative value in sport. Italicized lower-order themes 
represented identical experiences expressed by child in both fathers' and mothers' influence. 
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Appendix S 
Perception of the Low STV Group Children on their Mother's Influence on STV 
components and Sport Participation 
Higher-order theme Description Lower-order theme Sources 
Attainment Value 
Lack of support Communication Do not mention at all'^ 2 boys (Yiu, Lok) 
Beliefs No expectation * 1 girl (Ling) 
Expectations Health Good for skin and health 1 girl (Ka) 
Academic Help relax 1 girl (Ka) 
N o need to do well in 1 boy (Lok), 
sport, study instead* 1 girl (Ka) 
Intrinsic Value 
Lack of support Encouragement Only ask to do sport when 1 boy (Yiu) 
sick* 
N o praise* 1 girl (Ka) 
Communication Do sport quietly* 1 girl (Ka) 
Negative affect Physical Feel very tired"^ 1 girl (Wing) 
Safety issues Encounters bad Must stay at home* 1 boy (Lok) 
people 
Priorities Family members Sister cries* 1 boy (Cheuk) 
Do lots of house chores * 1 boy (Cheuk) 
Utility Value 
Lack of support Concerns Do not encourage or 1 boy (Yiu), 1 girl 
discourage * (Wing) 
Priorities Academic Receive punishment if will 1 boy (Lok) 
not study* 
Over emphasis on study* 1 boy (Cheuk) 
Encourage to do sport 1 girl (Ka) 
together 
Benefits Health With health, can do 1 girl (Ching) 
anything 
Sport Participation 
Opportunities Parental consent Not enough time for 1 boy (Lok) 
and Time basketball"^ 
Insufficient time Tight schedule expected"^ 1 girl (Wing) 
Priorities All attention on sister"^ 1 boy (Cheuk) 
Allowed to do sport after 1 girl (Kiu) 
finishing homework 
Money Shoes not specific for 1 boy (Lok) 
Sport equipment basketball"^ 
Too expensive * 1 boy (Yiu) 
No money for snacks* 1 boy (Lok) 
Food Buy alternative bike 1 girl (Ka) 
Sport facilities Only when there are 1 boy (Cheuk) 
discounts * 1 boy (Lok), 
Decision maker M o m determines* 1 girl (Wing) 
Note. *Negative influencing factor in children's negative value in sport. Italicized lower-order themes 
represented identical experiences expressed by child in both fathers' and mothers' influence. 
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